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TEACHER DEVELOPMENT

Pedagogical Notes for Reference and Teacher’s Development

|Four—strand theory|

e Intensive reading + Reading fluency development
e Input + Output
e Linked skills: Reading + Listening + Writing + Speaking

|Five-step SQ3R theory|

e Survey, Question, Read, Recite, and Review
* Improved vocabulary retention, reading comprehension, and fluency

|21St Century Skills |

e The four Cs (Critical thinking, Communication, Collaboration, Creativity)
¢ Real-world passage formats

e Digital literacy

e Media literacy

e Visual literacy

o |T skills

|Contextua| learning (as opposed to rote Iearning)|

e Scaffolding, Preview, and Review

|Vocabu|ary Tiers|

Tier 3 Vocabulary ............................................
Domain-specific academic vocabulary

: e
(e.g. photosynthesis, Isosceles)
Tier 2 Vocabulary ......................................................
General, interdisciplanry, academic vocabulary 4 .

(e.g. obvious, complex)

General, high-frequency vocabulary
(e.g. happy, clock)

Integrate Reading & Writing covers a range of different types of vocabulary. The new words in
each unit can be classified into one of the three vocabulary tiers from the chart above. Oftentimes,
the higher the vocabulary tier a word is in, the more attention must be given to the word based
onits frequency and the cognitive ability and language of the learners. Be mindful of the school
subject in each unit and which words you may need additional preparation for before instruction.



Language Through Learning Pedagogy

Language
of
learning

Language
learning and

Language language using

Language

for
learning

through
learning

|Language for learning |

Social language needed for routine tasks in an English-language learning environment

e For understanding instructions
e For asking questions

e For working in groups

e For having discussions

|Language of learning|

New, key vocabulary and language related to the subject, theme, or topic
e Content-specific language, new words e.g. carnivore, herbivore, omnivore

|Language through learning |

New, unanticipated language that comes up in the process of learning

e Needs to be captured and recycled to become part of learner’s lexicon
e Encourage students to ask about unknown words or language and things they are
curious about

*Use page 120 to record and recycle language through learning.




0] AR A B A ] A
. Title / Word Count Farm to Store [128W] [105W]
. Orange juice is made through a process that includes workers in many
Topic :
iy =y different places.
2 Investigate examples of economic activities, markets, production, and
=D Academic Objective | consumption, and understand that there is a close economic relationship
A between regions.
y Reading Format Traditional passage
- : Structure Prepositions of Place: into, on
Vocabulary farmer, factory, machine, container, shelf, important Bonus: worker, driver
Reading Skill Sequencing Writing Skill Synthesizing
Integrate IT QR Code Video
' Title / Word Count | City Jobs [100w] [105W]
Topic Vehicles turn into robots and help do the jobs of public servants.

Academic Objective

Reading Format

Structure

Vocabulary

Reading Skill

Integrate IT

Understand the role of workers and public servants in society.

Comic strip

Present Simple and Conjugations: work, works

city, job, police officer, firefighter, doctor, street cleaner Bonus: injured, safe

Writing Skill

Classifying
QR Code Video

Literary Elements

Title / Word Count

e Topic

Academic Objective

Reading Format

Structure

Vocabulary

Reading Skill

Integrate IT

Giraffes

[114W] [107wW]

Animals like giraffes look unique and special. The way they look is related
to the way they live.

Examine the relationship between an animal’s appearance and behavior.
Magazine article

Modal Verbs of Obligation & Necessity: need to

herbivore, carnivore, attack, neck, tongue, special Bonus: omnivore, difficult

Writing Skill

Categorizing Cause and Effect

QR Code Video

Title / Word Count

Topic

Academic Objective

Reading Format

Structure

Vocabulary

Reading Skill

Integrate IT

Safari Tours

[113W] [108W]

A boy goes on a safari tour and learns how to classify animals through a fun
activity.

Understand that animals can be classified by observing the way they live.
Postcard

Future Tense: will

badge, become, national, range, describe, reward Bonus: find, around

Writing Skill

Sequencing Synthesizing

AR Images



PA DETAILS

. Title / Word Count | Pitching Power [108W] [106W]
. Professional athletes like baseball pitchers use angles to create speed and
Topic
power.
Academic Objective | Examine the measurement of angles.
gAn A Reading Format Magazine article
Thin f Structure Irreqular Past Tense Verbs: threw, made
Vocabulary angle, twist, throw, wide, speed, spring Bonus: power, history
B Reading Skill Sequencing Writing Skill Cause and Effect
— e Integrate IT QR Code Video
. Title /Word Count | The Home Run [114W] [107W1]
o Topic Aqgirl sends a text to her friend about a baseball game.
Academic Objective Compare measurements of length and speed, and express them in meters
and km/h.
Reading Format Text message
’.“;-
= Structure Irregular Past Tense Verbs: flew, caught
-
=" Vocabulary stadium, glove, player, amazing, crack, far Bonus: hit, catch
Reading Skill Classifying Writing Skill Sequencing
e Integrate IT QR Code Video
. Title /Word Count | A Special Dance [118W] [104W]
. Dance can be used to express oneself to music. Break dancing is an
Topic . . )
internationally recognized dance phenomenon.
Academic Objective Learln about how people dance and use diverse expressions that match
w music to express themselves.
Reading Format Magazine article
Structure Modals: Ability
excited, international, creative, competition, communicate, popular
Vocabulary '
= Bonus: express, traditional
A\
Reading Skill Main Idea and Supporting Details Writing Skill Using Examples
Integrate IT QR Code Video
' ® Title / Word Count | Talent Show [112W] [101W]
U . A team comes up with a clever way for one member with a disability to
Topic . . S
participate in a dance competition.

Social Studies

Science

Special Subject

Academic Objective

Reading Format

Structure

Vocabulary

Reading Skill

Integrate IT

Units 1-2 Review

Units 3-4 Review

Units 5-6 Review

Units 7-8 Review

Job Report

Animal Postcard

Text Message

Dance Story

Understand that everyone has different talents that can be expressed at
school events.

Story
Future Tense: will

talent, member, wheelchair, spin, practice, only Bonus: copy, compete

Sequencing ‘ Writing Skill ‘ Story Mapping
QR Code Video

SUBJECT REVIEW UNITS PROJECT TYPE PROJECT DESCRIPTION

Do a survey, write a summary, and give a presentation about the jobs you and
your classmates are interested in.

Analyze information, write a postcard, and give a presentation about the wild
animal you are most interested in.

Research information about an athlete, write a text about them, and give a
presentation.

Read details about other cultures, write a story about tradtional dance from
another country, and give a presentation.



Units are divided into two lessons, A and B, so that students have

UNIT STRUCTURE more time to learn, practice, and demonstrate competency.

UNIT INTRO PAGES

rA big, captivating, impactful image
helps stimulate the students” minds
and get them thinking about the
topic of the unit.

-
A clear overview summarizes
what students will do throughout

Lthe unit.

P : — )
Officially recognized academic
standards and objectives give a

Lclear purpose to each unit.

-
Preview questions help
guide the students’ focus.

[Students cognize the academic

S . ( .
objective with warm-up questions. Key grammatical structures from

the reading passage highlight
authentic, practical use.

new vocabulary.

[Learn the meaning of1

rThe academic question in each
unit helps students to approach
the reading passage in a more

purposeful way.

Teacher’s notes describe the )
purpose of each activity and
are neatly tucked away at the
bottom of each page.

( . . .
Background knowledge is Infographics with captions

provided to help activate the Tha Home Run ' provide visual support, additional
students’ schemas. ——— . : ‘ information, and context.
- G2
: a o e o W it ( T
Reading passages are formatted N ER——— S e g The academic objective in
in realistic ways to provide P N context is reviewed immediately

context and meaning. after the reading.

Students use a graphic organizer

Comprehension questions] e e sy i = ¥ to practice a reading skill and
ensure understanding. summarize information from the
passage.




LESSON B INTRO

Warm-up questions help
students recall information
from Lesson A to activate
prior knowledge.

The vocabulary review requires
students to demonstrate their
knowledge of the meaning and use
of each word.

rAc:tivities get students to recall
the background of the reading
and specify information about the
passage format. Students also learn

( . . . )
A graphic organizer gives students

practice with a writing skill.
J

L‘[wo bonus words from context.

rLesson B passages develop reading1
speed and fluency through a variety
of activities, and progress is tracked
Lin the back of the book.

INTEGRATE IT SELF-ASSESSMENT

rThe reading and writing skills prac’[iced1

in each unit are transferred to
develop a writing plan. This bridges
the classroom and home by linking
the student and practice books.

o % SELF-ASSESSMENT m

Engaging IT content teaches students . -

modern literacy. Questions ask e

students to make inferences b Al it

before viewing the IT content. "-—'-_'"Fq
After viewing the IT content, students 8- /
discuss the questions with a partner ""__“"—Fj-:-m' B -
and write their answers on the page. i A B =

The review units utilize project-

A self-assessment checklist helps
students and teachers to track
learning.

based learning and allow students
to produce tangible outcomes and
demonstrate linguistic competency
and development.

The detachable project templates
can be customized and used to
create a portfolio.




PRACTICE BOOK

The practice book provides students ample opportunity to use
vocabulary and grammar structures from the unit.

| Feiv Feiceca 1 |
1

b

The vocabulary practice activities

strengthen students’ vocabulary acquisition,

comprehension, and fluency.

T - Pl nd ot o el

o e

e
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READING ACTIVITIES

THE HOME RUN '-f_i'.
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The grammar activities bolster the
students’ knowledge and ability to use
the structure.

The writing plan links the student book
with the practice book and the classroom
with the home. Students practice the
skills they have learned throughout the
unit and use them to summarize the unit
contents.

Use one of the following reading activities suggested on the
Lesson B passage page to reread the passage, practice
reading speed, and develop fluency in a fun way.

Sustained silent reading: The teacher tells the students when to
begin reading. Students read silently and individually until they
have finished the passage.

Popcorn reading: The teacher or a student starts by reading
between one and three sentences and then says “Popcorn to...”
and calls a student’s name. That student then reads between one
and three sentences and then says “Popcorn to...” and calls
another student’s name. The process continues until each
student has had a chance to read.

Choral reading: The teacher starts the activity at the same time
with all the students. Students read aloud and in unison.



In addition to our free Class Booster app, /ntegrate Reading & Writing
offers an additional free mobile app that is intended for use with the IT
page in the student book.

Use the different functions and features. Allow the students to enjoy viewing while thinking

about the inference and the discussion questions from the student book. Talk about those
questions while viewing the AR content to enhance the educational experience.

View the multimedia contents on the IT pages of
each unit on a mobile device by downloading our
free app. Search for “Integrate Viewer” in the Apple
App Store or the Google Play Store.

For units with AR images, simply open the
app, select the AR viewer, and point your
mobile device's camera at the target image.

For units with QR codes, simply open the app, select the QR code scanner,
and point your mobile device's camera at the target QR code.

11
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Grading Area Location in SB

3AI3[qO d1wapedy

e The academic objective in each unit is based on actual learning
standards and is related to the academic subject area. Students should
complete each unit with a significant level of understanding of the
academic concept in each unit and in English.

¢ In addition, comprehension questions may also frequently ask
students questions related to the academic concepts and objectives in
each unit.

e Use the proper locations in the student book in the right column
along with the grading rubric criteria on the next page to help you
accurately assess each student.

e Sections related to the academic
objective are in the following
places in every unit: the unit
introduction page, the 2nd page
of Lesson A, the 4th page of
Lesson A, Part C of the self-
assessment page

buiuiea] sbenbuer

e The language learning objectives in each unit are based on
content-specific language determined by the topic of each unit.

e In lesson A, the activities are intended to help students become
familiar with the meaning of new words.

* |n lesson B, the activities are intended to help students with using
new words in context.

e Use the proper locations in the student book in the right column
along with the grading rubric criteria on the next page to help you
accurately assess each student.

e Sections related to language
learning are in the following
places in every unit: the 1st and
2nd pages of Lesson A, the
reading passages in Lesson A
and B, the 1st page of Lesson B,
Parts A and B of the self-
assessment page

juswdolanaq Auaniq
S||1MS Bunan 8 Buipeay

¢ The reading and writing skill objectives and reading fluency
development objectives in each unit are strategically chosen and
placed within each unit.

e |n lesson A, the reading skill activity helps students develop cognitive
skills to use while reading about certain topics and with certain
reading formats.

¢ In lesson B, the writing skill activity helps students develop cognitive
skills to use while writing about information from the reading passage.

e Reading and writing skills are combined and used in the writing plan
in each unit so that students can transfer the cognitive skills they have
developed and use them to independently complete a summarizing task.

¢ Reading fluency skills are developed with the lesson B passage and
tracked with the reading speed chart. (See page 119 of this Teacher’s
Guide for additional information.)

¢ Reading and writing skills and
fluency development are in the
following places in every unit:
the 5th page of Lesson A, the
reading passages in Lesson B,
the 3rd page of Lesson B, Part C
of the self-assessment page

£oeua117 1 s||4s Ll

o [T skills and literacy are increasingly important for teaching modern
students. The level of emphasis a teacher wants to place on this area
of assessment depends on the access to IT in the classroom, the ability
of the students to use it, and the teacher’s preference.

e Use the Integrate app, Class Booster, the premium CD, and others
either with mobile devices or desktop computers at your own
discretion.

o [T skills and literacy are in the
following places in every unit:
the 4th page of Lesson B and
Part C of the self-assessment

page




Below Standard Approaching Standard At Standard

3A11D3[gO d1wapedy

e Student often struggles to
understand both the academic
concepts and the target English.

e Student still needs to ask
guestions about the concepts
and language to understand.

e Student often struggles to
understand either the academic
concepts or the target English .

e Student needs to ask questions
about concepts or language to
understand.

¢ Student often understands both
the academic concepts and the
target English.

e Student asks questions about
concepts or language to clarify
understanding.

Bbuiuieaq abenbueq

Student often struggles with

and needs help to understand:
problems-solutions, main idea &
supporting details, decode
multisyllabic words, distinguish
genres, identify literary elements,
use graphic organizers to sort
information.

Student sometimes struggles with
and needs help to understand:
problems-solutions, main idea &
supporting details, decode
multisyllabic words, distinguish
genres, identify literary elements,
use graphic organizers to sort
information.

Student doesn’t usually struggle
with understanding:
problems-solutions, main idea &
supporting details, decode
multisyllabic words, distinguish
genres, identify literary elements,
use graphic organizers to sort
information.

1usawdojanaqg Auan|4
S|IS Buian 18 Buipeay

¢ Student often struggles to
answer comprehension
questions.

e Student needs to asks questions
to recall general information.

e Student reading fluency is
improving slowly & sporadically.

e Student sometimes struggles to
answer comprehension
questions.

o Student needs to asks questions
to recall detailed information.

o Student reading fluency is
improving moderately.

o Student rarely struggles to
answer comprehension
questions.

o Student usually asks questions

about questions for clarification.

o Student reading fluency is
improving rapidly & steadily.

Aoeua117 1 s||4S LI

e Student often struggles to
connect the passage format as
the context of the reading
passage and needs to ask
guestions about formats to
understand context.

e Student doesn’t understand
that IT is used to access
additional information.

e Student sometimes struggles to
understand the passage format
or the context of the reading
passage and needs to ask
questions to understand.

e Student sometimes understands
that IT is used to access
additional information.

eStudent understands the
passage format and the context
of the reading passage and asks
clarification questions .

e Student understands that IT is
used to access additional
information.

13



1 FARM TO STORE

UNIT SUMMARY UNIT INTRODUCTION

Social Studies / Nonfiction A‘
L.

Investigate

examples of economic activities, [’- 0 1 ]
markets, production, and H“"!'“”"
consumption, and understand

that there is a close economic

relationship between regions

work to make a single product like STO R

NOILDONAOYLNI

Various people in different places

orange juice. ACADEMIC
OBJECTIVE

rr‘|:HrI: na ¥ I:n

LESSON

e Fluency Reading
& Writing Skill: Synthesizing
e [ntegrate IT: QR Code Video

Introduce the topic with the picture on the unit introduction page. Get students thinking and talking about
the topic.

Review the academic objective on the page.

14



LESSON A

UNIT SUMMARY

Language Learning Objectives
farmer, factory,

machine, container, shelf, important

worker, driver
Mg« -BReIaVH Prepositions of

Place: into, on

Reading Format:RIElitle]sF]

passage

NOILDONAOYLNI

.

1. Where do you think this picture was taken?
2. Where do oranges come from?
3. What things can be made from oranges?

Discuss the three warm-up questions to see how much background information students possess about the
subject, objectives, topics, and language learning points.

1. Where do you think this picture was taken?
Sample answer: This was taken in a grocery store.
2. Where do oranges come from?
Sample answer: Oranges come from farms.
3. What things can be made from oranges?
Sample answer: Orange juice can be made from oranges.

15
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o1 LESSON A

TEACHING TIPS NEW WORDS

Level Tip$)
Low-Level Students YNy

completing the new words activity
on page 10, check the answers by
asking students to read the words
and spell them.

High-Level Students: il

completing the new words activity

on page 10, check the answers
Where does the food we buy come from?

by giving students 1-2 minutes to ¥ How does i get to the sore?
memorize the new words, and then - 4k R4
ask them to close the book and = - -
recall each word from memory. NEW WORDS

(&) Listen, repeat, then write. Jdozh

1 2. N
farmer factory machine

|
- W
farmer factory machine
4. e 5. &.
L container J shelf ‘] important J
container shelf important
m Wotalnadiry LEiirn 1 shpasbig i firm wiitls

Use the picture to activate students’ prior knowledge about the topic of the unit. Ask the students what
kind of food products they see in the picture. Focus the attention of the students on these products and ask
them the warm-up questions:
1. Where does the food we buy come from?

Sample answer: /[t comes from farms.
For the second question, ask students to make an inference or guess.
2. How does it get to the store?

Sample answer: It gets to the store by truck.

Explain to the students that they will learn about how orange juice is made from start to finish.

Tell them that there are many different people and places involved in the production process. Explain that
students will learn new words related to the people, places, and things involved in the process of making
orange juice.

Play audio track 02 and ask students to say and write each word as they hear it.



STRUCTURE: PREPOSITIONS OF PLACE
Read.

2.

{©) Match and write.

1
2
3

GRAMMATICAL STRUCTURE TEACHING TIPS

Level Tip$)
Use the

free downloadable worksheet
for additional practice with the
structure before reading.

Write a
few more examples on the board
with intentional mistakes. Call on
individual students to correct the
mistakes.

wodines  pw hejie iG]
avomon  pus e | on aaA)

& truck.

Juice an shelves.

- A machine are put on

. Store workers >< put the

. The oranges puts the juice into containers.
A machine puts the juice into containers.

Store workers put the juice on shelves.

The oranges are put on a truck.

EETRERIER) Assthermic Oty trew Cuamition: Whit kinct o e seu! plaes sre evfomtin mukrg el ineg dpraket! B

This section of each unit is meant to highlight a key grammatical structure that is covered in the reading
passages.

The intended purpose of highlighting the structure is to review and demonstrate how the structure is used in
an authentic way.

Read the structure together as a class.

Write a few more examples on the board to help familiarize students with the structure.

Complete the matching activity as a class and review the correct answers with the students.

Before turning the page, ask the students the academic objective question. This question focuses on the
academic content learning goals of the unit. Focus more on that than on the language learning goals when
you discuss answers with students. Use the students’ native language if necessary. Teach students unknown
words that may arise as they try to answer the academic objective question. Probe the class to see if there
are differing opinions or if everyone agrees on a consensus answer. Ask the students to keep this question in
mind as they read the passage on the next page.

V NOSS31
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o1 LESSON A

TEACHING TIPS READING PASSAGE

s i,
A s

GRS ThiA reading i about ||'-|'|:4

Level Tip$)
Low-Level Students YNy

listening to the audio, reading, and
clarifying any additional unknown
words, read the passage together

again as a class. Allow students to ' F l SI

role-play different characters. _ arm 0 0re
Ask the ~
students to make connections Do you b ’
between the contents of the ‘itis made? '.r |
passage and their real lives. Ask First, farmer "- the oranges. Then, they pick them. The
them if they've ever visited or seen
any of the places mentioned in the
passage. Ask them if they know
anyone who does one of the jobs turped into juice. The juice goes to another machine. It is put into
detailed in the passage. Ask them containers,

if they drink orange juice at home,
etc.

V NOSS31

& v
’f‘ vice from stores? Do you know how

~ oranges are pul®h a truck. A truck driver takes them away.
From the farm, they go to a factory, Factory workers check
the oranges: They put them on a machine. The oranges are

i
m Basfing Foimas: Tisditsnal faasege

Introduce the background of the reading using the background information at the top of the page.

Explain to the students that the reading format of this passage is a traditional passage. Tell the students that
traditional passages can typically be found in school textbooks.

Review the title of the reading: “Farm to Store.” Ask the students why they think this is the title. Explain this
is because the process of making and selling orange juice starts on the farm and ends at the store.

18



READING PASSAGE PASSAGE DETAILS

Reading Format:RIElitle]sF]

passage

Academic Objective:JINEHIELE

examples of economic activities,
markets, production, and
consumption, and understand
that there is a close economic
relationship between regions.

Academic Objective in Context:

Various people in different places
work to make a single product like
orange juice.

The containers of juice are put onto a

them to stores. Mw“’ @ :
A grocery store worker puts the juice on a shelf. Fina

buy and drink it. = i
Many people work to give us food. They all have important jobs.
b ]

V NOSS31

o arvd picks ofANgEs & A LUk gl

A EnrrAt oW
the farem 1

1 3t tha factory
2 Ehie fuice :

Tell students to read along quietly while they listen to the audio track. Tell them to circle any unknown words
while they listen. Play audio track 03.

After the track is finished, ask the students if they circled any unknown words. Review the meaning of those
words and how they are used in the passage. Use the students’ native language to do this if necessary.

Call on students to read the captions with each picture. Ask the class at which part of the process each
picture happens: in the beginning (on the farm), middle (on the truck, at the factory), or end (at the store).

Ask the students to recall the academic objective question from the second page of lesson A. Now ask them
to read the academic objective in context at the bottom of this page. This should help the students with the
academic content learning goal of this unit. Discuss and explain further if necessary.

19
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o1 LESSON A

TEACHING TIPS

Level Tip$)
Low-Level Students WIS

completing both the comprehension
guestions and the reading skill
activity, allow the students to turn
back to the passage to locate the
correct answers. Offer guidance
and assistance as needed, such

as pointing out which paragraph
contains the correct answer.

High-Level Students: A<

students follow-up questions to the
comprehension questions, i.e. 3.
How many different places does the
reading talk about? Correct answer:
¢. 3. Ask the students to name
those places.

Reading Comprehension:

READING COMPREHENSION & READING SKILL DEVELOPMENT

() Choose the best answer.
1. What is the reading about?
@jﬂh‘i b. farming . trucks

2. Who checks the oranges before they become juice?

a. truck drivers @factnr}r workers €. grocery store workers

3. How many different places does the reading talk about?

a.1 b.2 ®:3
4, How many different workers help make orange juice in the reading?
ad @®s .7

READING SKILL: SEQUENCING

Number the sentences in the correct order.

Sequencing
@ Orange juice is taken to the store.

Oranges are taken from the farm to the factory,
m Oranges are grown and picked,

Oranges are checked and made into juice.
Containers of orange julce are put on the shelf.

SUMMARY : SEQUENCING
@ Use the reading skill activity. Write the sentences in the correct order.

1. Oranges are grown and picked.

2. Oranges are taken from the farm to the factory.

3. Oranges are checked and made into the juice.

5. Containers of orange juice are put on the shelf.

m Rigafing Shill: Sacpase o L oo o b g Srafge joioe

Ask the students to recall the correct information from the passage. Go through each question and correct
answer together as a class. Ask students to record how many answers they get correct or incorrect with

circles and slashes over each question number.

Reading Skill:

Explain to the students that sequencing means putting things in the correct order from start to finish. Tell
the students to order the people, places, and events from start to finish with numbers. Complete the activity

together as a class.

Ask students to write the sentences in order. After allowing students enough time to write all the answers in
the summary section, randomly call on students to read their answers.



LESSON B

LESSON B INTRODUCTION & VOCABULARY REVIEW TEACHING TIPS

- 'ﬂ‘ ',. i . L
i - Level Tlps?
FARMITOISTORE (18" LI = =
- L & students to turn back to the new

words page in Lesson A and

review the meaning of each word.
Then use the free downloadable
worksheet for additional vocabulary
practice before completing the
vocabulary review on this page.

4 NOSS31

' Who makes juice? 1'
Wihere dio they make itf High-Level Students:FAY ES{¥le[alsS

to write one additional sentence
for each vocabulary word in a

| VOCABULARY REVIEW notebook or beneath each sentence
(A) Fillin the blank with the correct word. on this page in the student book.
Randomly call on students to share

the sentences they wrote.

farmer  factory machine important container  shelf

1. Please put the books on the shelf

2. Cars are made in aln) factory

3. My father is aln) farmer . He grows com.

4. My friends are important to me. They make me happy.

5. Put the food in a{n) container . and put it in the fridge.

6. A machine can do work much faster than a person,

Vorstndary Shil Uie I sostsbary i ket 15

Quickly review the learning objectives of Lesson B.

Look at the picture. Discuss the picture and the warm-up questions on the first page of Lesson B.
1. Who makes juice?

Sample answer: Factory workers make juice.
2. Where do they make it?

Sample answer: Oranges come from farms, and they make the juice at the factory.

Complete the vocabulary review as a class or individually and then check the answers together as a class.
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TEACHING TIPS READING FLUENCY DEVELOPMENT & BONUS WORDS
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Level Tip$)
Low-Level Students:FE A

timer in class that all students can
see. Tell the students to read the
passage a third time and record
their individual reading time in the
second reading column on the
reading speed chart for this unit.

High-Level Students:BIEldaRisls

students how to do the reading
speed calculation. Tell the students
that they can track their individual
reading time at home in the second
reading column on the reading
speed chart for this unit.

e

=

'.‘\."u' i Vi s alhoud !

A} Listen, underline the vocabulary words, and learn two bonus

words. Thenread again. dosb S iy

- o &
o )
7 St KA
arm to Store A
= Orange juice is made in a process. |t all starts on the farm.
e Ihat is where farmers grow oranges. Then they pick them
¥ : %
u A truck driver takes the fruit to a factony. .ﬂ
= Factory workers check the oranges. They put them on machines. q
The oranges are made into juice. The juice is put into containers
% A truck driver brings the juice to stores. Grocery store workers ,!_
J! put it on shelves, People come and buy the juice, Finally, they B _J
drink it. #
-

Many things are made like this. Tomato sauce and baked beans

are some examples. This process involves many different

people, All of them have important jobs,

nnms;aimqsuem teadihg. 1 |

J ﬂaﬁmi:lulgﬁmej t|me5\_/hvlll:ar})l/‘l 5.emj‘|d11
b {*
Al b

C Wha?Hnﬂ af rtadmg i5this?
@ traditional b. e-mail c. bilog

Read the background question at the top of the page. Ask students if they remember what the reading is

about.

Sample answer: /t's about the jobs, places, and process of making orange juice.

Find the two bonus words in the table of contents.
students to listen and underline the vocabulary wor
instance of each word. Tell the students to listen an

Teach the students what these words mean. Ask the
ds and bonus words in the passage. Underline the first
d read along with the audio. Play audio track 04.

After listening to the audio, tell the students to do the reading activity in activity B. Record the class reading

time and record it in the reading speed chart in the

back of the book.

Ask the students if they remember what the reading format of this passage is. Briefly discuss it and circle the

correct answer.



READING + WRITING SKILL TRANSFERENCE & WRITING PLAN TEACHING TIPS

Level Tip$)
Low-Level Students:{@eInllEE

the writing plan together as a
class. Then have students transfer

L 1LINN

G
A) Match.

Who What
a.They take the oranges from the farm to

1. Farmers the factory. the information in the chart from
BsTher v oGS the student book to the practice
. They check the oranges

2. Truck drivers book. Have students close the

d. They pick the oranges

student book and double-check the
accuracy of the writing plan in their
f. They take the orange juice from the .
factory ta the store, practice books.

High-Level Students:IzENE

students complete the writing plan
individually. Check the answers
together as a class. Then have

e, They use machings bo make orange jusce.
3. Factory workers

B) Complete the writing plan. Use the reading and writing skills of
this unit. Replace "they” with the job.

Sequencing + Synthesizing

When Who What students transfer the information
ries pi grow the oranges. in the writing plan from their
Second, farmers pick the oranges. Student bOOk to the practice
Third, truck drivers take the oranges from the farm to the factory. bOOk EnCOUFage StUdentS to Write

fact k heck th 5 0o q q
Py ||actory Workers S| Eheccmeiomnges an additional sentence in their
Fifth, factory workers use machines to make orange juice. homework
Sheth, truck drivers take the orange juice from the factory to the store. .

C) Look at page 7 in the practice book. Complete the writing plan in part C.

Writing Skill:

Introduce the writing skill to the students. Tell them that synthesizing means putting things together in an
organized and correct way. Tell them that they need to match each job title with the work that person does.
Explain that organizing information in this way will make them good writers.

Writing Plan:

Ask the students to recall the reading skill from this unit: sequencing. Tell the students that they will use that
reading skill again to put the information from the writing skill activity in the correct order. Complete the
chart and review as a class. Tell the students to write with small, neat letters so that all of the information
can fit into the chart. After completing the writing plan chart, have the students record that information

in their practice books. Tell them to write a paragraph to summarize the information in the writing plan.
Explain that the writing plan is there to help guide them, but also that their writing doesn’t need to follow
the writing plan verbatim. Use the students’ native language as necessary.

23



TEACHING TIPS INTEGRATE IT SKILLS & DIGITAL LITERACY
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Level Tip$)
Low-Level Students: IS &ials

students if there were any parts
of the video that they didn't
understand. Replay those sections
and explain in the students’ native
language to promote and support
deeper understanding.

Ask the
students to record any unfamiliar
words from the video and review
the meaning of those words
together as a class to support
vocabulary expansion.

(8
e

A) Preview,

Lrrange juice is made through a process. What are some

other foods that are made in a similar way to orange juice?

Think and answer the question abowve.
Inference (sample) Tomato sauce is made in a similar way to orange juice.

B) View and think about the questions in part C while you watch.

o
1
¥
i

Discuss the questions with a partner. Write the answers.

Think while you watch:

1. How many different places are part of the process?
There are three places that are a part of the process.

2. How many different workers are part of the process?
There are five different people who are part of the process.

3. What turns the cranges into juice?
Machines in a factory turn the oranges into juice.

Explain to the students that they will now watch a video about how orange juice is made. Read the quote
from the preview and brainstorm answers as a class. Come to an agreement about the inference answer

that you will write down as a class.

Sample answer: Tomato sauce is made in similar way to orange juice.

Ask the students if they know what a QR code is. Point it out on the page. Explain how it works and
demonstrate it using the Integrate Viewer app if possible. Before watching the video, read each question in
part C together as a class. Tell the students these questions will be answered as they watch the contents of
the video. Show the video. Give the students some time to discuss the questions. This can be done in pairs,
in small groups, or together as a class. Go over the answers as a class.



SELF-ASSESSMENT & UNIT WRAP-UP TEACHING TIPS

i i c
Use the grading rubric to perform Z
SELF_ASS ESSM ENT your own assessment of each >
student’s progress for this unit.
Match, Adjust the rubric to match the level
1. factony >< 8. & person wha warks an a farm Of your Students as necessary.
2. farmer b, a building or group of basldings where products ane
mache Y
3. machine . an object, ke a boo, that can hold things M 9
Level Tips,
4. conlaingr d. having serious meaning o being nesded
Low-Level Students:FA\l[e%
5. shelf u. a flat area from the wall which you can put objects
on students to turn back to the pages
6. important f. a piece of equipment that wses enengy to do waork of the unit to find the answers.
7. worker >< g. & person who drives a car, truck, or other vehicle CheCk the answers together as a
B. driver h

. & peErsan who doss work o eam money C|aSS

Unscramble and write.

High-Level Students:RICEIRIglE

page as a sort of quiz.

into thg juice containers, Machines put

Machines put juice into the containers.

Think about yourself. Choose the best answer.
Ll Covoral different places and people work
ﬂhm to make a single product like orange juice a— O

LES LU0 | can sequence things | read about
Skill — answerswill vary

LLLLEE I | can synthesize different kinds of
Skill infarmation in my writing — answerswill vary

| can discuss and make inferences about
how things ane made. | got __will vary — answerswill vary
discuisshon questions conmect in this unit

Complete the vocabulary check. Review the correct answers as a class. Ask students to record how many
answers they get correct or incorrect with circles and slashes over each question number.

Ask students to unscramble the sentence individually. Check the answers together as a class.

Review the academic objective statement. Ask the students who think the answer is true to raise their
hands. Do the same for students who think the statement is false. Tell students the correct answer and talk
about why that answer is correct.

Ask students to evaluate their own work on the reading skill section in Lesson A, the writing skill section in
Lesson B, and the questions on the Integrate IT page. Tell them to use the number of mistakes they made
to guide their self-assessment. If they couldn’t get anything correct, they should fill in the single smiley face;
if they made a few mistakes, two smiley faces; and if they only made a couple of small mistakes, or none
at all, they can fill in three smiley faces. This allows the students to assess where they need to improve,

and allows you to align your assessment as the teacher with the students’ understanding of their own
performance.
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02 Ciry

UNIT SUMMARY UNIT INTRODUCTION

Social Studies / Fiction
Academic Objective: 8gle[S&E1ale)

the role of workers and public
servants in society.

Academic Objective in Context:

Public servants help citizens in
different ways by keeping society
safe and orderly.

social Studies
Z 0 2] Fiction

NOILDONAOYLNI

e Understand the role
of workers and public
senvanits in society.

LESSON

& Reading Format: Comic
strip

@ Comprehension

& Reading Skill: Classifying

Code Video

Introduce the topic with the picture on the unit introduction page. Get students thinking and talking about
the topic.

Review the academic objective on the page.

Preview the learning objectives in Lesson A.
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LESSON A

UNIT SUMMARY

Language Learning Objectives

job, city, police officer,
firefighter, doctor, street cleaner

safe, injured
NI V[RFIAIIY Third person

conjugations

ACElIte N eIgFI® Comic strip

NOILDNAOYLNI

1. What are these people doing?
2. How do they help people?
3. How do they travel from place to place?

Discuss the three warm-up questions to see how much background information students possess about the
subject, objectives, topics, and language learning points. Ask students what jobs their family members have
to activate prior knowledge.

1. What are these people doing?

Sample answer: They are putting out a fire.
2. How do they help people?

Sample answer: They help people by protecting them from fires.
3. How do they travel from place to place?

Sample answer: They travel from place to place in fire trucks.
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02 |ESSON A

TEACHING TIPS NEW WORDS

Level Tip&>

Low-Level Students:FAie=ls CI TY J 0 BS
completing the new words activity

V NOSS31

on page 22, check the answers by o sk Studies / Felert
. s Compeehension -
asking students to read the words « Reicling Skill Classiiying - -

and spell them.

High-Level Students: il

completing the new words activity
on page 22, check the answers

by giving students 1-2 minutes to What do these people do at work? |
memorize the new words, and then Ll 1.

ask ask them to close the book and
recall each word from memory.

police officer

police officer

street cleane

firefighter doctor street cleaner

E Wotalnadiry LEiirn 1 shpasbig i firm wiitls

Use the picture to activate students’ prior knowledge about the topic of the unit. Ask the students what
kind of jobs they see in the picture. Focus the attention of the students on the jobs and vehicles and ask
them the warm-up questions:
1. What do these people do at work?

Sample answer: They help people.
Ask a follow-up question to establish background knowledge and give attention to details.
2. How do police officers help people?

Sample answer: They catch bad people.

Explain to the students that they will learn about what public servants do and how they help people. Tell
them that there are many different jobs that people do and that they need to use transportation to do those
jobs. Explain that students will learn new words related to the people, places, and things involved in doing
these jobs.

Play audio track 05 and ask students to say and write each word as they hear it.
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GRAMMATICAL STRUCTURE TEACHING TIPS

{©) Match and write.

1
2
3

Level Tip$)
Use the

free downloadable worksheet
for additional practice with the
structure before reading.

High-Level Students:RViIEE]

few more examples on the board
with intentional mistakes. Call on
individual students to correct the
mistakes.

. W with people with police officers.
. He % work & firefighters.
. Dwork waorks with in the city.

. We work with police officers.

. He works with firefighters.

. lwork with people in the city.

() Azadernic Objectiee QueBion: W bind of jeln help peojils in sschety el kaw o hey helg them!

This section of in each unit is meant to highlight a key grammatical structure that is covered in the reading
passages.

The intended purpose of highlighting the structure is to review and demonstrate how the structure is used in
an authentic way.

Read the structure together as a class.

Write a few more examples on the board to help familiarize students with the structure.

Complete the matching activity as a class and review the correct answers with the students.

Before turning the page, ask the students the academic objective question. This question focuses on the
academic content learning goals of the unit. Focus more on that than on the language learning goals when
you discuss answers with students. Use the students’ native language if necessary. Teach students unknown
words that may arise as they try to answer the academic objective question. Probe the class to see if there
are differing opinions or if everyone agrees on a consensus answer. Ask the students to keep this question in
mind as they read the passage on the next page.

V NOSS31
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02 |ESSON A

TEACHING TIPS READING PASSAGE

Level Tip$)
Low-Level Students YNy

listening to the audio, reading, and
clarifying any additional unknown
words, read the passage together
again as a class. Allow students to
role-play different characters.

V NOSS31

- ] Wearethe
High-Level Students: A Qi3] bl aind W ]
students to make connections A we all have jobs. We workin

between the contents of the lh:,f::}'pl:f::: "
passage and their real lives. Ask —
them where the police station, fire
station, hospital, or waste removal
facilities are in their neighborhood.
Ask them if they know any people
who do these or other civil service

jobs.

| work with
police afficers to
catch criminals.

Introduce the background of the reading using the background information at the top of the page.

Explain to the students that the reading format of this passage is a comic strip. Tell the students that comic
strips can be found in a variety of reading formats including comic books, newspapers, etc.

Review the title of the reading: “City Jobs.” Ask the students why they think this is the title. Explain this is
because more public servants are needed in cities than in small towns or villages.
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READING PASSAGE PASSAGE DETAILS

55 T T O 5 O T B O NSRS ER R R RCELTale M ZeIinEI# Comic strip

; S—_— A she is the ambulance : N e ey Understand
%’Helslheﬁrelruﬂk i L d .
He works with firefighters She works with doctors to the role of workers and public

toput out Fires: Jw help sick and injured pwple.

servants in society.

Academic Objective in Context:

Public servants help citizens in
different ways by keeping society
safe and orderly.

V NOSS31

'-a stthegarbagetruch. A T o
He works with street j

cleaners to clean up

the streets.

¥ We make the city a
clean and safe place
for them.

We work for
people every day.

Aradarnic Objective in Conmert: Pulde s hels oo ifrenrl wairys Ly ke MockHy dirbe e arcer by

Tell students to read along quietly while they listen to the audio track. Tell them to circle any unknown
words while they listen. Play audio track 06.

After the track is finished, ask the students if they circled any unknown words. Review the meaning
of those words and how they are used in the passage. Use the students’ native language to do this if
necessary.

Call on students to discuss the unique dangers associated with each job from the reading. Talk about them
in detail. Discuss the special capabilities of each vehicle associated with each job. Draw a connection to the
real world by discussing other civil service jobs.

Ask the students to recall the academic objective question from the second page of lesson A. Now ask
them to read the academic objective in context at the bottom of this page. This should help the students
with the academic content learning goal of this unit. Discuss and explain further if necessary.
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02 |ESSON A

TEACHING TIPS READING COMPREHENSION & READING SKILL DEVELOPMENT

Level Tip&>

While READING COMPREHENSION

-
o completing both the comprehension ® choose the best answer.
T 1. What is the story about?
8 questions and the reading skill a. toys ®jobs < movies
| activity, allow the students to turn 2. Who's telling this story?
@the police car b. the ambulance . the fire truck

back to the pdssage to locate the 3. Who does the ambulance Carbot work with?

correct answers. Offer guidance a. firefighters b. street cleaners ©doctors
and assistance as needed, such as 4 What o the Carbots all dat
@irnpl:lrtant jobs b. chean wp the streets ¢ ask for help

pointing out which parts of the

reading contain the correct answers. READING SKILL: CLASSIFYING

Match the descriptions and characters. Write the correct letter

High-Level Students: Xy in each box.
students follow-up questions to the i
. Pa i ) Descriptions

comprehension questions, i.e. 1. a. works with dectors &. cleans the strests
What is the story about? Correct b. works with police officers f. catches criminals

i ’ c. works with street cleaners q. helps sick people
answer: b. jobs. Ask the students to d. works with firefighters h. puts out fires
name those jobs. Characters

1. police car 2, fire truck 3. ambulance 4. garbage truck

8 D6 % 2O

SUMMARY: CLASSIFYING
@ Use the reading skill activity. Complete the sentences to describe the jobs.
1. The palice car works with police officers _ and catches criminals.

2. The fire truck works with firefighters and puts out fires.

3. The ambulance works with doctors and helps sick people.

4. The garhage truck works with street cleaners and cleans the streets.

m Rigefieg Shill: Claviity tha Charsstens Ery whal Dl g 57 s

Reading Comprehension:

Ask the students to recall the correct information from the passage. Go through each question and correct
answer together as a class. Ask students to record how many answers they get correct or incorrect with
circles and slashes over each question number.

Reading Skill:

Explain to the students that classifying means dividing and matching up different pieces of information that
have something in common. Tell the students to match the robots, the people they work with, and the work
they do. Complete the activity together as a class.

Ask students to combine this information and complete the sentences. After allowing students enough time
to write all the answers in the summary section, randomly call on students to read their answers.

32



How do robots help people to

A) Fill in the blank with the correct word.

job city policeofficers firefighters doctor street cleaners

1. My mather works in the city as a teacher.

2. Where does your father work? What is his job 4
3. Police officers catch crimimals and help good peogple,

4, Street cleaners pick up trash around the city.

5. I hurtmy leg. | need to go see a doctor

6. Firefighters save people from burning bulldings,

do dangerous or diffloult jobs?

Quickly review the learning objectives of Lesson B.

Level Tip$)
Tell the

students to turn back to the new
words page in Lesson A and

review the meaning of each word.
Then use the free downloadable
worksheet for additional vocabulary
practice before completing the
vocabulary review on this page.

High-Level Students: A E{¥lellglS

to write one additional sentence

for each vocabulary word in a
notebook or beneath each sentence
on this page in the student book.
Randomly call on students to share
the sentences they wrote.

Look at the picture. Discuss the picture and the warm-up questions on the first page of Lesson B. Make a

connection to the real world using the picture.
1. How do robots help people?

Sample answer: They help humans do dangerous and difficult work.
Ask students to provide additional information by giving examples.

Complete the vocabulary review as a class or individually and then check the answers together as a class.

LESSON B INTRODUCTION & VOCABULARY REVIEW TEACHING TIPS

¢ 1INN
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TEACHING TIPS READING FLUENCY DEVELOPMENT & BONUS WORDS

¢ 1INN
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Level Tip$)
Low-Level Students:FE A

timer in class that all students can
see. Tell the students to read the
passage a third time and record
their individual reading time in the
second reading column on the
reading speed chart for this unit.

High-Level Students:BIEldaRisls

students how to do the reading
speed calculation. Tell the students
that they can track their individual
reading time at home in the second
reading column on the reading
speed chart for this unit.

I8

mw'l it s Vhis feading abboud?
Al Listen, write, read again, and learn two bonus words. oy

/

WORD BOX
police officers safe firefighters city
doctors jobs street cleaners  injured J

City Jobs

We are the Carbots. We all do work. We work in the 1.

city

together with people. When people need us, we help them. | am the police car,

police officers

and | catch criminals. | work with 2.

injured and

She is the ambulance, and she helps 3.

doctors . He is the fire truck,

sick people. She works with 4, _

and he puts out fires. He works with 5. firefighters

He is the garbage truck, and he cleans up the streets. He works with

. __ streetcleaners

. We make the city a clean and

7. safe

place to live. We help people in the city

every day. Dur B, _ jobs are important.

1 B! Do popcorn reading.
: Class readingtime: times will vary seconds

&
L What kind of reading is this?

iy

@, e-mail comic stri €. bi
_‘:I ® ﬁ p 09

Read the background question at the top of the page. Ask students if they remember what the reading is

about.

Sample answer: /t’s about city jobs that help people.

Find the two bonus words in the table of contents.

Teach the students what these words mean. Tell the

students to listen, read along, and write the words from the word box into the blanks of the passage as they

listen to the audio. Play audio track 07.

After listening to the audio, tell the students to do the reading activity in activity B. Record the class reading

time and record it in the reading speed chart in the

back of the book.

Ask the students if they remember what the reading format of this passage is. Briefly discuss it and circle the

correct answer.



READING + WRITING SKILL TRANSFERENCE & WRITING PLAN TEACHING TIPS

Level Tip$)
Low-Level Students:{@eInllEE

the writing plan together as a
class. Then have students transfer

¢ 1lINN

e
A} Write the letters in the chart in the correct place.

Literary Elements

a. Helps injured peaple b. In the city . The police car
d. Catches criminals e. The fire truck f. The ambulance the information in the chart from
g. Puts out fires h. The garbage truck I, Cleans the streets .
iy 2 W the student book to the practice
b c 5 book. Have students close the
; student book and double-check the
€ - . .
accuracy of the writing plan in their
f g

practice books.

High-Level Students:IzENE

students complete the writing plan
e individually. Check the answers
. ) . : together as a class. Then have
6) Complete the writing plan. Use the reading and writing skills of . .
this unit. students transfer the information
Classifying + Literary Elements in the Writing plan from their
L What Where student book to the practice

The police car | catches criminals and works with police officers in the city. bOOk. EnCOUFage StUdentS to Write
The fire truck | puts our fires and works with firefighters in the city. an additiona| sentence in their

The ambulance 'helps injured people and works with doctors in the city. homeWOt’k_

The garbage truck cleans the streets and works with street cleaners in the city.

C) Look at page 11 in the practice book. Complete the writing plan in part C.

9

Writing Skill:

Introduce the writing skill to the students. Tell them that literary elements are the characters, places, and
things that happen in a story. Tell them that they need to organize the information from the chart in this way.
Explain that organizing information in this way will make them good storytellers.

Writing Plan:

Ask the students to recall the reading skill from this unit: classifying. Tell the students that they will use that
reading skill again to put the information from the writing skill activity into the writing plan chart. After
completing the chart, have the students record that information in their practice books. Tell them to write a
paragraph to summarize the information in the writing plan. Tell the students to write with small, neat letters
so that all of the information can fit into the chart. Explain that the writing plan is there to help guide them,
but also that their writing doesn’t need to follow the writing plan verbatim. Use the students’ native language
as necessary.
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TEACHING TIPS INTEGRATE IT SKILLS & DIGITAL LITERACY
| 8

Level Tip$)
Low-Level Students: IS &ials

students if there were any parts
of the video that they didn't
understand. Replay those sections
and explain in the students’ native
language to promote and support
deeper understanding.

High-Level Students: IS &ial=

students to record any unfamiliar
words from the video and review
the meaning of those words
together as a class to support
vocabulary expansion.

a0

A) Preview,

Bobots help people do many different kinds of jobs,
What are some jobs that robots help people do?

Think and answer the question above.
Inference (sample) Robots help people build things.

B) View and think about the questions in part C while you watch.

ole] Leain more about 0boLY EE

C) Discuss the gquestions with a partner. Write the answers,

Think while you watch:

1. Why do people use robots at work?
To help people do jobs.

2. What kinds of jobs do robats do?
They help people do dangerous jobs or to work faster.

3. Where do some robots work?
Some robots work in factories.

Explain to the students that they will now watch a video about how and why robots help people in the real
world do jobs. Read the quote from the preview and brainstorm answers as a class. Come to an agreement
about the inference answer that you will write down as a class.

Sample answer: Robots help people build things.
Ask the students if they remember what a QR code is. Point it out on the page. Ask them how it works. If
possible, demonstrate using the Integrate Viewer app. Before watching the video, read each question in part
C together as a class. Tell the students these questions will be answered as they watch the contents of the
video. Show the video. Give the students some time to discuss the questions. This can be done in pairs, in
small groups, or together as a class. Go over the answers as a class.



SELF-ASSESSMENT & UNIT WRAP-UP TEACHING TIPS

i i c

Use the grading rubric to perform Z
SELF-ASSESSMENT your own assessment of each .

student’s progress for this unit.
Match. Adjust the rubric to match the level
1. joba . & perion wihd works to help sick and inpered people Of your Students as necessa ry_
2. city b, a person whao works on a team to put ot fires

s
walice officer . & person wiho works to catch bad people and he ° "~
K o A e o s il Al Level Tip$)
s
4. firelighter d. a place where people live and work that is langer or
more important than a town LOW- Level Students: A”OW
&, doctor
L PR e students to turn back to the pages
6. street cleaner ¥ s bady : :
) 3 t. hurt an ane's body of the unit to find the answers.
FLon 8. nat 2bie 1o be hort not in danger Check the answers together as a
B. inpured h. a person whaose job it 15 1o clean the street and pick
S class.

Unscramble and write.

High-Level Students:RICEIRIglE

page as a sort of quiz.

with peadice works She officers
She works with police officers.

Think about yourself. Choose the best answer.

et Peopls who work city jobs don't help
Obsjective RSN - O

LEEL N | can classify things | read about
Skill — answerswill vary

| can write about the Eberary elements of
a stary — answerswill vary

| can discuss and make inferences about
diifferent kinds of joba. 1 got _ will vary ~— ahswers will vary
diiscussion questions comect in this unit

0 e

31

Complete the vocabulary check. Review the correct answers as a class. Ask students to record how many
answers they get correct or incorrect with circles and slashes over each question number.

Ask students to unscramble the sentence individually. Check the answers together as a class.

Review the academic objective statement. Ask the students who think the answer is true to raise their
hands. Do the same for students who think the statement is false. Tell students the correct answer and talk
about why that answer is correct.

Ask students to evaluate their own work on the reading skill section in Lesson A, the writing skill section in
Lesson B, and the questions on the Integrate IT page. Tell them to use the number of mistakes they made to
guide their self-assessment. If they couldn’t get anything correct, they should fill in the single smiley face; if
they made a few mistakes, two smiley faces; and if they only made a couple of small mistakes, or none, they
can fill in three smiley faces. This allows the students to assess where they need to improve, and allows you
to align your assessment as the teacher with the students’ understanding of their own performance.
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3 GIRAFFES

UNIT SUMMARY UNIT INTRODUCTION

Science / Nonfiction
Academic Objective:IEllaRials

relationship between an animal’s

[503) -
appearance and behavior. Nonficton

Academic Objective in Context:
Giraffes have body features that
help them eat from trees and

escape from predators.

NOILDONAOYLNI

LESSON

B Reading Formmat: Magazine

1S

g Skill: Categorizing

Introduce the topic with the picture on the unit introduction page. Get students thinking and talking about
the topic.

Review the academic objective on the page.

Preview the learning objectives in Lesson A.
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LESSON A

UNIT SUMMARY

Language Learning Objectives

WVEWAWEIe S herbivore, carnivore,
special, neck, tongue, attack

difficult, omnivore
Modal verbs of

obligation and necessity

NI VLW FIAIY Third person

conjugations

RCELI TN RIINEL® Magazine article

NOILDNAOYLNI

1. What do giraffes look like?
2. What do giraffes eat?
3. How does a giraffe's body help it to eat?

Discuss the three warm-up questions to see how much background information students possess about the
subject, objectives, topics, and language learning points. Ask students what special-looking animals they
know to activate prior knowledge. Ask them how the special features of an animal’s body help it to survive
in the wild.

1. What do giraffes look like?
Sample answer: Giraffes are tall.
2. What do giraffes eat?
Sample answer: Giraffes eat plants.
3. How does a giraffe’s body help it to eat?
Sample answer: They are tall so they can eat leaves from tall trees.
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03 [ESSON A

TEACHING TIPS NEW WORDS

Level Tip$)
Low-Level Students Yy

completing the new words activity
on page 34, check the answers by
asking students to read the words
and spell them.

High-Level Students: il

completing the new words activity
on page 34, check the answers

by giving students 1-2 minutes to
memorize the new words, and then
ask them to close the book and
recall each word from memory.

herbivore camivore special

herbivore carnivore special

tongue

tongue attack

Use the picture to activate students’ prior knowledge about the topic of the unit. Ask the students what
kind of plants and animals they see in the picture. Focus the attention of the students on the giraffes and
ask them the warm-up questions:
1. What do giraffes eat?

Sample answer: They eat leaves and grass.
Ask a follow-up question to establish background knowledge and give attention to details.
2. How do their bodies help them eat?

Sample answer: They have long mouths for eating plants.

Explain to the students that they will learn about how an animal’s body helps it to stay alive.

Tell them that there are many different animals that have different special features. Brainstorm a few
examples: Elephants have trunks. Lions have sharp teeth. Tell the students that they will learn about how a
giraffe’s special body features help it to survive.

Play audio track 08 and ask students to say and write each word as they hear it.



GRAMMATICAL STRUCTURE TEACHING TIPS

Level Tip$)
Use the

free downloadable worksheet
for additional practice with the
structure before reading.

Write a
few more examples on the board
with intentional mistakes. Call on
individual students to correct the
mistakes.

V NOSS31

STRUCTURE : MODAL VERBS OF OBLIGATION & NECESSITY

Read.

o ome D
2 They needto  befast.
(© Number in arder then write.
1. Giraffes (1) [EINTEY needto (2) be (3]
2. needto (2) Lions (1) mest (4] et (3]

3. B4 needto (2) mn (3] They (1)

1. Giraffes need to be tall.

2. Lions need to eat meat.

3. They need to run fast.

DTS Acsdemic OHojestion Crastion What i the ielafionmhe betwean i a8

This section of each unit is meant to highlight a key grammatical structure that is covered in the reading
passages.

The intended purpose of highlighting the structure is to review and demonstrate how the structure is used in
an authentic way.

Read the structure together as a class.

Write a few more examples on the board to help familiarize students with the structure.

Complete the matching activity as a class and review the correct answers with the students.

Before turning the page, ask the students the academic objective question. This question focuses on the
academic content learning goals of the unit. Focus more on that than on the language learning goals when
you discuss answers with students. Use the students’ native language if necessary. Teach students unknown
words that may arise as they try to answer the academic objective question. Probe the class to see if there
are differing opinions or if everyone agrees on a consensus answer. Ask the students to keep this question in
mind as they read the passage on the next page.
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03 [ESSON A

TEACHING TIPS READING PASSAGE

Level Tip$)
Low-Level Students Yy

listening to the audio, reading, and
clarifying any additional unknown
words, read the passage together
again as a class. Allow students to
role-play different characters.

High-Level Students: A Qi3]

students to make connections
between the contents of the
passage and other wild animals
that have special features. Some
examples include an elephant, an
octopus, etc.

T siscling i abaut girallis
(@) Listen and read along. Jos

V NOSS31

Giraffes are special animals. How are

they special? Giraffes are herbivores.
Herbivores are plant-eating animals. /
Giraffes eat leaves and branches from ‘(
trees. They need to be tall. so they (
Mot

have long necks.
Giraffes also have a long tongue. It
can grow to 50 cm. It helps giraffes

; _ Some animals EFTe and eat giraffes. They
Yo, A wy & — ) are TG or meat-eating animals.
: s ; | 5 Giraffes need to be fast. Their long legs

_ -%L: N

e

help them run away.

m Py s praal: bl Fifem 11

Introduce the background of the reading using the background information at the top of the page

Explain to the students that the reading format of this passage is a magazine article. Tell the students that
magazines are usually about one topic. Some common topics are sports, health, fitness, and science. Inside a
magazine there are articles that focus on a specific topic. Ask the students what the topic of this reading is.

Review the title of the reading: “Giraffes.” Ask the students why they think this is the title. Explain this is
because the article focuses on how a giraffe’s body helps it survive.
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READING PASSAGE PASSAGE DETAILS

RCELIeRRIINEL® Magazine article
Academic Objective: = Elnllal-Rial

relationship between an animal’s

Omnivores don't usually attack .
appearance and behavior.

giraffes. Omnivores eat plants and BN

meat. But Elil"ﬂff'?““ed"mc“'tfﬂ""/ = N Academic Objective in Context:
P~ themtokill. Giraffes can kick N ey . Giraffes have body features that
and step on them with their

long legs.
\

V NOSS31

! ’ . » help them eat from trees and
’ e A A Tl ke escape from predators.
- ; "

\ Now you know why
“ giraffes look special. It

’4
i
y

W
w &

helps them live.

Beiaichemnic Ohujes tive b Combeut: GhalTe b e

Tell students to read along quietly while they listen to the audio track. Tell them to circle any unknown
words while they listen. Play audio track 09.

After the track is finished, ask the students if they circled any unknown words. Review the meaning
of those words and how they are used in the passage. Use the students’ native language to do this if
necessary.

Call on students to discuss the unique features of a giraffe’s body. Ask them how each feature helps a
giraffe to survive and do different things. Ask students about how giraffes get their food, what kind of
food they eat, what category of animal they are, which other animals try to attack them, and how giraffes
defend themselves.

Ask the students to recall the academic objective question from the second page of lesson A. Now ask
them to read the academic objective in context at the bottom of this page. This should help the students
with the academic content learning goal of this unit. Discuss and explain further if necessary.
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03 [ESSON A

TEACHING TIPS READING COMPREHENSION & READING SKILL DEVELOPMENT

Level Tip$)
Low-Level Students WIS

completing both the comprehension
guestions and the reading skill
activity, allow the students to turn
back to the passage to locate the
correct answers. Offer guidance

and assistance as needed, such as
pointing out which parts of the
reading contain the correct answers.

High-Level Students: A<

students follow-up questions to the
comprehension questions, i.e. 1. This

(®) Choose the best answer.
1. This reading is abaust
@the way giraffes look  b. how long giraffes live ¢. giraffes eating meat

2. Giraffes have a long neck

a. 1o keep food in ®to reach food . to make loud noises

3. Giraffes have long legs .
a. to kick fruit off trees @m rum fast ¢. for no special reason

4. A giraffe’s neck can grow up to _ :
a. 5 centimeters @ 1.8 meters €. 50 centimaters

READING SKILL: CATEGORIZING
@ Write the description under the right category.

a.Eatplants b Attack other animals ¢ Eat meat  d. Run away from attackers

readlng is about S— Correct a. eat plants b. attack other animals
answer: a. the way giraffes look. Ask
students to describe how glraffes d. run away from attackers c. eat meat

look.

SUMMARY : CATEGORIZING

@ Use the reading skill activity. Complete the sentences with the
correct information.

1. Herbivores eat plants.

2. Herbivores run away from attackers.

3. Camnivores attack other animals.

4. Carmmivores eat meat.

E Ry Soill: Catagrsiize Barbivoni and camivises Bided on ey behaviod s Bletyls

Reading Comprehension:

Ask the students to recall the correct information from the passage. Go through each question and correct
answer together as a class. Ask students to record how many answers they get correct or incorrect with
circles and slashes over each question number.

Reading Skill:

Explain to the students that categorizing is a way of organizing information. Explain that it means separating
things that are different into separate groups called categories and organizing pieces of information
according to their common categories. Tell the students to write the descriptions under the right category.
Complete the activity together as a class.

Ask students to use the descriptions to complete the sentences in the summary section, and then randomly
call on students to read their answers.



LESSON B INTRODUCTION & VOCABULARY REVIEW TEACHING TIPS

Level Tip$)
Tell the

students to turn back to the new
words page in Lesson A and

review the meaning of each word.
Then use the free downloadable
worksheet for additional vocabulary
practice before completing the

Up vocabulary review on this page.
High-Level Students: AN QSe[a1

to write one additional sentence

for each vocabulary word in a
notebook or beneath each sentence
on this page in the student book.
Randomly call on students to share
the sentences they wrote.

€ 1INN

{(®) Circle the correct word to complete the sentence.

1. Animals that only eat plants are cal |E special .

2. Lions are attack becausr: they only eat meat,

. Giraffes have Inn haerbivores because they eat leaves from trees.
4, Giraffes run away from animals that carmdvare hem.

5. Giraffes have a very long tongue Il can be as long as 50 cm.

6. Giraffes are herbivore ‘fhere are no other animals like them.

L

‘o allsalary Shil: e the roasbulary @ cosbael I

Quickly review the learning objectives of Lesson B.

Look at the picture. Discuss the picture and the warm-up questions on the first page of Lesson B. Make a
connection to the real world using the picture.
1. Why do giraffes need to be tall and fast?

Sample answer: They need to be tall to get food. They need to be fast to run away from attackers.
Ask students to provide additional information by giving examples.

Complete the vocabulary review as a class or individually and then check the answers together as a class.

45



TEACHING TIPS READING FLUENCY DEVELOPMENT & BONUS WORDS

€ 1INN

46

Level Tip$)
Low-Level Students:NEHVE]

timer in class that all students can
see. Tell the students to read the
passage a third time and record
their individual reading time in the
second reading column on the
reading speed chart for this unit.

High-Level Students:RIEldhislE

students how to do the reading
speed calculation. Tell the students
that they can track their individual
reading time at home in the second
reading column on the reading
speed chart for this unit.

FLUENCY READING K :+o- Loiauar ormry

(£) Listen, write, read again, and learn two bonus words. b

WORD BOX
special herbivores omnivares carnivares
neck attack TG L difficult J
Giraffes look 1. special . Why do they look the way they do?

Giraffes need to eat plants, They are 2, herbivores  _They eat

tree leaves and branches. Their long 3. neck helps them get

to food. Their long 4. tognue ~ * helps them get food, too
Some animals attack giraffes. They are 5. carnivores . They eat ﬂ

meat only, Giraffes need to run when they see them. Their long legs help
them run-fast.
__ Omnivores _ eat plants and animals. But they don't
attack giraffes. Giraffes are big'and 8. difficult

to kill, They can kick and step on animals that
attack them,

Giraffes need to be tall and fast. Their spacial look
helps them live.

{3 Do choral reading.

Class reading tirme: ERUNISRWITRVETSE <oconds

@ What kind of reading is this?

m'a,traclrm:mal l':.rs' g I “I‘u”-r )

m Flurary Dwwelonjsmeri: D e acTieflors 10 55 Eree iebding henry Trach madeg Speed in Po buick of the tesh

Read the background question at the top of the page. Ask students if they remember what the reading is

about.

Sample answer: /t's about giraffes and how they look and live.
Find the two bonus words in the table of contents. Teach the students what these words mean. Tell the
students to listen, read along, and write the words from the word box into the blanks of the passage as they

listen to the audio. Play audio track 10.

After listening to the audio, tell the students to do the reading activity in activity B. Record the class reading
time and record it in the reading speed chart in the back of the book.
Ask the students if they remember what the reading format of this passage is. Briefly discuss it and circle the

correct answer.



(A) Complete the writing skill chart,

Level Tip$)
Low-Level Students:{@eInllEE

the writing plan together as a

Cause Effect
. class. Then have students transfer
1. Giraffes need
toeat lsaves They have a _long neck. the information in the chart from
froam trees

2. Camivares Carnivores need to _run fast.

the student book to the practice

READING + WRITING SKILL TRANSFERENCE & WRITING PLAN TEACHING TIPS

€ 1INN

attack giraffes. book. Have students close the
student book and double-check the
accuracy of the writing plan in their
practice books.

High-Level Students:IzENE

3. Giraffes need to

This i wiy t special.
be tall and fast. Vs I Wiy shay sk P

__ WRITING PLAN »
| Complete the writing plan. Use the reading and writing skills of students complete the Bilng plan
this unit. individually. Check the answers

Categorizing + Cause and Effect

a. Gitalerareherbrvores d. They have long legs.
b. They need 1o eat leaves from trees. e, Giraffies need to run away from attackers
c. Lions are carnivares. f. They have long necks.

together as a class. Then have
students transfer the information
in the writing plan from their
student book to the practice
book. Encourage students to write
an additional sentence in their
homework.

Categorizing Cause Effect

. ; They need to eat
Giraffes are herbivores. They have long necks.

leaves from trees.

Giraffes need to run

Lions are carnivores.

They have long legs.
away from attackers.

@ Look at page 15 in the practice book. Complete the writing plan in part C.

Writing Skill:

Introduce the writing skill to the students. Tell them that cause and effect means the reason for something
(cause) and what happens as a result (effect). Tell them that they need to organize the information from the
chart in this way. Explain that organizing information this way will help them to explain things better and
make them good writers.

Writing Plan:

Ask the students to recall the reading skill from this unit: categorizing. Tell the students that they will use that
reading skill again to put the information from the writing skill activity into the writing plan chart. Complete
the chart and review as a class. Tell the students to write with small, neat letters so that all of the information
can fit into the chart. After completing the writing plan chart, have the students record that information in
their practice books. Tell them to write a paragraph to summarize the information in the writing plan. Explain
that the writing plan is there to help guide them, but also that their writing doesn’t need to follow the writing
plan verbatim. Use the students’ native language as necessary.
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03 |ESSON B

TEACHING TIPS INTEGRATE IT SKILLS & DIGITAL LITERACY
° / " '\-'TF.‘F ' -
Level Tip$) e

INTEGRATE IT: QR CODE VIDEO
® Preview.

Low-Level Students: A&l

students if there were any parts
of the video that they didn't
understand. Replay those sections
and explain in the students’ native
language to promote and support
deeper understanding.

High-Level Students: A sl

students to record any unfamiliar
words from the video and review
the meaning of those words
together as a class to support
vocabulary expansion.

‘Girﬁza can run over 60 km/h. Lions can run over 80 km/h.
What cana gir:lﬂ'c do if it is attacked |:|'_|r alion a,

4 NOSS3I1

Think and answer the question abowve.
Inference (sample) They can kick a lion.

View and think about the questions in part C while you watch.

Leamn more abaut giraffest

BE
B

DISCUSSION
@ Discuss the guestions with a partner. Write the answers.
Think while you watch:

1. Why do giraffes need to run fast?
To get away from attackers.

2. Why do giraffes need to be tall?
They need to be tall so they can eat leaves from trees.

3. What can giraffes do with their long legs?
They can run fast, and they can kick a lion.

m itege e 0T Ahue T [T 22 Think aliot ad dricuin Ve reddiesg = m Sdfeser wir

Explain to the students that they will now watch a video about giraffes, how they live, and why they look
special. Read the quote from the preview and brainstorm answers as a class. Come to an agreement about
the inference answer that you will write down as a class.

Sample answer: They can kick a lion.

Ask the students if they remember what a QR code is. Point it out on the page. Ask them how it works. If
possible demonstrate it, using the Integrate Viewer app. Before watching the video, read each question in
part C together as a class. Tell the students these questions will be answered as they watch the contents of
the video. Show the video. Give the students some time to discuss the questions. This can be done in pairs,
in small groups, or together as a class. Go over the answers as a class.
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SELF-ASSESSMENT & UNIT WRAP-UP TEACHING TIPS

Use the grading rubric to perform g

SELF-ASSESSMENT your own assessment of each o
student’s progress for this unit.

Mateh. Adjust the rubric to match the level

1. herbiore a. an anlmal that eats meat Of your Students as necessa ry

2. Camitvone b. clifferent from what is nosmal or usual

\ s

3. special €. an andmal that cnly eats plants - 9‘
Level Tips,

4. neck d. the soft, movabla part in the mouth that is used Tor tasting

and eating food and in luman beings for speaking Low-Level Students:FNe)YY

5. tongu . 1o try to destroy or hurt semethivg
students to turn back to the pages

&. allack L. part ol the body between the hesd and the . n

i DGR s | e e of the unit to find the answers.
7. difficult g. an animal that eats both plants and other animals C heCk the answers together as a
8. omnivare >< h. not easy CIaSS
B Unscramble and write. -
: High-Level Students:QIGEIRlE
b (i} Giraffes nised rall

rt of quiz.
Giraffes need to be tall. page as a 5o e qu

Think about yourself. Choose the best answer.

LS Animals look special because of how they
Objective [0S - Fales
LSBT | can catenorize things | read about

Skl — answerswill vary

LU | can write about cause and effect
Shill relationships —_— answers will vary

| can make inferences about how anbmals
five, | got _ will vary  discussion —= ahswers will Var'y

uerstions correct in Ehis (it

Complete the vocabulary check. Review the correct answers as a class. Ask students to record how many
answers they get correct or incorrect with circles and slashes over each question number.

Ask students to unscramble the sentence individually. Check the answers together as a class.

Review the academic objective statement. Ask the students who think the answer is true to raise their
hands. Do the same for students who think the statement is false. Tell students the correct answer and talk
about why that answer is correct.

Ask students to evaluate their own work on the reading skill section in Lesson A, the writing skill section in
Lesson B, and the questions on the Integrate IT page. Tell them to use the number of mistakes they made to
guide their self-assessment. If they couldn’t get anything correct, they should fill in the single smiley face; if
they made a few mistakes, two smiley faces; and if they only made a couple of small mistakes, or none, they
can fill in three smiley faces. This allows the students to assess where they need to improve, and allows you
to align your assessment as the teacher with the students’ understanding of their own performance.
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04 SAFARI TOURS

UNIT SUMMARY UNIT INTRODUCTION

Science / Fiction
Academic Objective: 8gle[S&E1ale)

that animals can be classified by
observing how they live.

Academic Objective in Context:

Understand that animals can be
classified by observing how they
live.

NOILDONAOYLNI

Introduce the topic with the picture on the unit introduction page. Get students thinking and talking about
the topic.

Review the academic objective on the page.
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LESSON A

UNIT SUMMARY

Language Learning Objectives
NEANLEILeE national, ranger,

describe, reward, badge, become
find, around
Future tense
Postcard

NOILDNAOYLNI

1. What part of the world do lions live in?
2. \What kind of animal.is a lion?

Discuss the three warm-up questions to see how much background information students possess about the
subject, objectives, topics, and language learning points. Ask students what special-looking animals they
know to activate prior knowledge. Ask them how the special features of an animal’s body help it to survive
in the wild. Explain to the students what a safari is and what a tour is. Ask students if they've ever traveled
to another place.

1. What part of the world do lions live in?
Sample answer: Lions live in Africa.

2. What kind of animal is a lion?
Sample answer: Lions are carnivores.

3. Where can you see lions living in the wild?
Sample answer: Lions live in grasslands.
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04 |ESSON A

TEACHING TIPS NEW WORDS

Level Tip$)
Low-Level Students Yy

completing the new words activity
on page 46, check the answers by

asking students to read the words + Reading s-.mmn_..h,
and spell them.

High-Level Students: il

completing the new words activity
on page 46, check the answers

by giving students 1-2 minutes to
memorize the new words, and then

What ks a safari?
What can people do on & safari?
ask them to close the book and

recall each word from memory. NEW WORDS
@ Listen, repeat, then write. dnh

V NOSS31

He T
national

ranger describe

national ranger describe

become

reward

reward become

m Wodabmlmrp: Learn T rhpges g oF fes iy

Use the picture to activate students’ prior knowledge about the topic of the unit. Ask the students what
kind of jobs they see in the picture. Focus the attention of the students on the jobs and vehicles and ask
them the warm-up questions:
1. What is a safari?

Sample answer: /t's an adventure to look at wild animals where they live.
Ask a follow-up question to establish background knowledge and give attention to details.
2. What can people do on a safari?

Sample answer: They can take pictures of the animals they see.

Explain to the students that they will read a story about a boy who goes on a safari tour with his family.
Ask students if they recall how certain special features of animals make them different. Brainstorm a few
examples: Elephants have trunks. They use them to eat plants and drink water. Tell the students that they
will learn how to classify different animals based on what they eat.

Play audio track 11 and ask students to say and write each word as they hear it.
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GRAMMATICAL STRUCTURE TEACHING TIPS

Level Tip$)
Low-Level Students: USR]

free downloadable worksheet
for additional practice with the
structure before reading.

High-Level Students:RViIEE]

few more examples on the board
with intentional mistakes. Call on
individual students to correct the
mistakes.

V NOSS31

STRUCTURE : FUTURE TENSE

Read.
1. We will become rangers.
2. I will show you.

(© Number in arder then write.

{2) showus (3]} Theranger (1)

1. The will take a picture.

2. The will write their names.

3. The ranger will show us around.

TS A sclerra: Obgaciive Crisslion: How cas e Liligoniis s’

This section of in each unit is meant to highlight a key grammatical structure that is covered in the reading
passages.

The intended purpose of highlighting the structure is to review and demonstrate how the structure is used in
an authentic way.

Read the structure together as a class.

Write a few more examples on the board to help familiarize students with the structure.

Complete the matching activity as a class and review the correct answers with the students.

Before turning the page, ask the students the academic objective question. This question focuses on the
academic content learning goals of the unit. Focus more on that than on the language learning goals when
you discuss answers with students. Use the students’ native language if necessary. Teach students unknown
words that may arise as they try to answer the academic objective question. Probe the class to see if there
are differing opinions or if everyone agrees on a consensus answer. Ask the students to keep this question in
mind as they read the passage on the next page.
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04 |ESSON A

TEACHING TIPS

READING PASSAGE

Level Tip$)
Low-Level Students Yy

listening to the audio, reading, and
clarifying any additional unknown
words, read the passage together
again as a class. Allow students to
role-play different characters.

High-Level Students: A Qi3]

students to make connections
between the contents of the
passage and other wild animals
that have special features. Some
examples include an elephant, an
octopus, etc.

READING Thit rwdcling i about nimuak

Hi, Artonio.

Imuﬂasaﬁm mihmy#nm_)r We're |n+h¢5a‘m5¢+ Ns:_lhr::-rwl

Fhrk_ M safari ranger shmus L.|5 nrmm:i We rrdﬂ ammd in IjnﬂF

o Thcr:nﬂuraaueusacameraﬁusls%m#ﬂmiﬂdn%hkﬂ

fnﬁr&ﬂwndsmm%ﬂhpmﬁmsmnwmﬁ We

write the animals’ names. We descrive what +|'u3\'.' look. lke:

Wemedmﬁuimi%raﬂmunﬂs ﬂw::mmbecmm

" There's a reward when we Finish the worksheet. We will become
jmnr_Ea'k _rar,gf.r& We will g.-.+ a ipﬂ‘.d t?adﬂe. | will show you m you m"f
badge when | get home. _ =

P fia Finirraa: it el

Introduce the background of the reading using the background information at the top of the page.

Explain to the students that the reading format of this passage is a postcard. Bring some actual postcards
with you or print a few examples from the Internet to show to the students. Tell the students that postcards
are usually sent by someone who is on vacation to their friends and family. Explain that a postcard is two-
sided. One side is for people to write on, and the other has pictures to show the place where the sender of
the postcard is. Explain to the students that you can guess where the sender is because of the pictures. Ask
the students where they think the sender is. (He is in the Serengeti National Park.) Bring a map to show the

students where this is.

Review the title of the reading: “Safari Tours.” Ask the students why they think this is the title. Explain this is

because the writer is on a safari tour with his family.



READING PASSAGE PASSAGE DETAILS

Reading Format:jZeXie:](e
Academic Objective:R8lalel&SE1al0)

that animals can be classified by
observing how they live.

Academic Objective in Context:

Animals can be categorized by
looking at what they eat and where
they live.

V NOSS31
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Tell students to read along quietly while they listen to the audio track. Tell them to circle any unknown
words while they listen. Play audio track 12.

After the track is finished, ask the students if they circled any unknown words. Review the meaning

of those words and how they are used in the passage. Use the students’ native language to do this if
necessary. Call on students to discuss the things that the boy did while on the safari tour. Ask students how
he described and classified the animals he had to find. Ask students about how herbivores, carnivores, and
omnivores get their food.

Ask the students to recall the academic objective question from the second page of lesson A. Now ask
them to read the academic objective in context at the bottom of this page. This should help the students
with the academic content learning goal of this unit. Discuss and explain further if necessary.
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04 |ESSON A

TEACHING TIPS

Level Tip$)
Low-Level Students WIS

completing both the comprehension
guestions and the reading skill
activity, allow the students to turn
back to the passage to locate the
correct answers. Offer guidance

and assistance as needed, such as
pointing out which parts of the
reading contain the correct answers.

High-Level Students: A<

students follow-up questions to the
comprehension questions, i.e. 3.
They need to write about

different animals. Correct answer:
c. ten. Ask the students how

many categories of animals there
are. Three: herbivores, carnivores,
omnivores.

Reading Comprehension:

READING COMPREHENSION & READING SKILL DEVELOPMENT

READING COMPREHENSION

(®) Choose the best answer.

1. This story is about
a. doing homework @walchl'nq wild animals c. plant eaters

2, ___isnot an the safari.
@ Antonio b. Paul <. Mr. Marmo
3. They need towrite about ______ animals.
a. one b. three @ten

4. The reward for finishing the worksheet is ;
@a badge b. a camera €. a ranger

READING SKILL: SEQUENCING
Number the sentences in the correct order.

2 | Find ten different animals.
4 | Finish a worksheet,
1 | Getacamera.

5 | Getajunior park ranger badge.
3 | Take pictures of the animals,

SUMMARY: SEQUENCING
@ Use the reading skill activity. Complete the sentences in the correct order.

1. Paul gets a camera.

2. Paul finds ten different animals.

3. Paul takes pictures of the animals.

4. Paul finishes a worksheet.

5. Paul gets a junior park ranger badge.

E Reraalinen Shill: Spspoired tha avenits Tros the ibary.

Ask the students to recall the correct information from the passage. Go through each question and correct
answer together as a class. Ask students to record how many answers they get correct or incorrect with

circles and slashes over each question number.

Reading Skill:

Explain to the students that sequencing means putting things in the correct order from start to finish. Tell the
students to order the things Paul needs to do on the safari from start to finish with numbers. Complete the

activity together as a class.

Ask students to combine this information and complete the sentences. After allowing students enough time
to write all the answers in the summary section, randomly call on students to read their answers.




LESSON B INTRODUCTION & VOCABULARY REVIEW

T T T

- SAFARI muas

VOCABULARY REVIEW

(&) Circle the correct word to complete the sentence.

1. My little beother did a good job, sa my mom gave him a ranger .

2. Please become @jnm family and tell me what they look like.
3. lwantto reward .@a doctor when | grow up.

4, This is the biggest@ational) badge park in the country.

5. ' national helps take care of the park and keep animals saffe.

6. Police officers wear reward on their shirt.

‘Wit allmalary Shalll: Le the weasbodary B consaal

Quickly review the learning objectives of Lesson B.

LESSON B

TEACHING TIPS

Level Tip$)
Low-Level Students: R Risls

students to turn back to the new
words page in Lesson A and

review the meaning of each word.
Then use the free downloadable
worksheet for additional vocabulary
practice before completing the
vocabulary review on this page.

High-Level Students: A& {0le[Tal

to write one additional sentence

for each vocabulary word in a
notebook or beneath each sentence
on this page in the student book.
Randomly call on students to share
the sentences they wrote.

Look at the picture. Discuss the picture and the warm-up question on the first page of Lesson B. Make a

connection to the real world using the picture.
1. What are the people in this picture doing?

Sample answer: They are on a safari. They are taking pictures of zebras in the wild.
Ask students to provide additional information about safaris and give specific examples.

Complete the vocabulary review as a class or individually and then check the answers together as a class.

4 NOSS31
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04 LESSON B

TEACHING TIPS READING FLUENCY DEVELOPMENT & BONUS WORDS

Level Tipy

FLUENCY READING B c:ohoou LI oy 00 )

Low-Level Students:NEHVE] ; : O -
: . Liste ite, read

timer in class that all students can O e Scalp s I e bondis ivoRlx. b

see. Tell the students to read the //J‘ [ WORD BOX | |
passage a third time and record describe  find  Mational around J
their individual reading time in the FODRGbiige T eI Become

h!

second reading column on the

Safari Tours [ A~

i i i e —
reading speed chart for this unit. Hi. Antonio. N Sy
High-Level Students:REEd RUE I'm in the Serengeti 1. ___National __ Park. I'm with my family.
students how to do the reading We're on a safari. Mr. Marmo takes us 2. ___around . Heisasafari |

i — s — -t e 2 h s ———— :l
i __ranger .
speed calculation. Tell the students 3, __ranger *i’*' drives 3 jeep. !
that they can track their individual har. M"‘”'“" gave us 3 camera. Fie askedustod.___find

reading time at home in the second ten dufferent ammam We need to find three kinds of animals. The'.-_af_e

reading column on the reading carnivores, herbivores, and DT“E!‘ We take pictures of therf .F_ara

. . | d b
speed chart for this unit. > worksheet. We name the animals and 5. _ escribe thEE_
If we finish, we will 6. become _|ur1.|ur pari: rangers. This is our
7. reward _Mr Ma Marmo will give us aln) 8. _Q_bad e for  BESE

this. | will show you my badgn: whcn WE mect. i %

See you soon,
Paul

fing timgd times will vary
gt - S .d <

E Fluww'y Dwwelnnjmmeri: D the acTivilers 10 5 Erves mading ety Traih mademg speed o Poe Dk of tha teok

Read the background question at the top of the page. Ask students if they remember what the reading is
about.

Sample answer: /t’s about wild animals.

Find the two bonus words in the table of contents. Teach the students what these words mean. Tell the
students to listen, read along, and write the words from the word box into the blanks of the passage as they
listen to the audio. Play audio track 13.

After listening to the audio, tell the students to do the reading activity in activity B. Record the class reading
time and record it in the reading speed chart in the back of the book.

Ask the students if they remember what the reading format of this passage is. Briefly discuss it and circle the
correct answer.



READING + WRITING SKILL TRANSFERENCE & WRITING PLAN TEACHING TIPS

Level Tip$)
Low-Level Students:{@eInllEE

the writing plan together as a
class. Then have students transfer
the information in the chart from

v 1lINN

‘What

a. gives a special badge to the kids.

1. Paul b. goes on a safari with his family

€. gives a camera to the kids. the student book to the practice

d. becomes a junior park ranger. book. Have students close the
LMo & folshes dworiciest: student book and double-check the

f. shows the family around the parkin a jeep.

accuracy of the writing plan in their
practice books.

LI Have
:Ii_.ﬂlrsnilﬁ:e the writing plan. Use the reading and writing skills of students complete the writing plan
S S individually. Check the answers
When Who What together as a class. Then have
First, Paul goes on a safari with his family. students transfer the information
Second,  Mr. Marmo gives a camera to the kids. in the writing plan from the
Third, Mr. Marmo shows the family around the park in a jeep. student book to the practice
Fourth. | Paul finishes a worksheet. book. Encourage students to write
Fifth, Mr. Marmo gives a special badge to the kids. an additional sentence in their
l Sixth, Paul becomes a junior park ranger. homework.

@ Look at page 19 in the practice book. Complete the writing plan in part C.

Writing Skill:

Introduce the writing skill to the students. Tell them that synthesizing means putting different things together
in an organized way to make something new. Tell them that they need to organize the information from the

chart and put things together. Explain that synthesizing information in this way will make them good writers.

Writing Plan:

Ask the students to recall the reading skill from this unit: sequencing. Tell the students that they will use that
reading skill again to put the information from the writing skill activity into the writing plan chart. Complete
the chart and review as a class. Tell the students to write with small, neat letters so that all of the information
can fit into the chart. After completing the writing plan chart, have the students record that information into
their practice books. Tell them to write a paragraph to summarize the information in the writing plan. Explain
that the writing plan is there to help guide them, but also that their writing doesn’t need to follow the writing
plan verbatim. Use the students’ native language as necessary.
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Level Tip$)
Ask the

students if there were any parts
of the video that they didn't
understand. Replay those sections
and explain in the students’ native
language to promote and support
deeper understanding.

Ask the
students to record any unfamiliar
words from the video and review
the meaning of those words
together as a class to support
vocabulary expansion.

INTEGRATE IT SKILLS & DIGITAL LITERACY

IHI'E’EI“TE IT: AR IHIEES
(A) Preview.

& fLions are carnivores. Gorillas are herbivores. Can you

think of one more example of cach kind of .1m|:1.1|?"} ,

Think and answer the question abowve,
Inference (sample) They can kick a lion.

View and think about the questions in part C while you watch,
S50 the last page of the practice book for larger images

“:ﬂ'.l'l'hx_

"fq Gor on 1 an L_E',u okl

@ Discuss the questions with a partner. Write the answers.

Think while you watch:

1. How many animals do you see?
| see four animals.

2. Describe your favorite animal.
Answers will vary.

3. Where does your favorite animal live? What does it eat? What type of animal is it?
Answers will vary.

m Ikt T L tom [T 2 Thirvk ot v cfiicbinn fht risactiong in o cilfwserit .

Explain to the students that they will now look at pictures of animals. Read the quote from the preview and
brainstorm answers as a class. Come to an agreement about the inference answer that you will write down

as a class.

Sample answer: Elephants are herbivores and cheetahs are carnivores.

Explain to the students that they will look at a special kind of picture called AR, which stands for augmented
reality. Demonstrate it if possible using the Integrate Viewer app. Before looking at the images in detail,
read each question in part C together as a class. Tell the students these questions will be answered as they
view the AR pictures. Use the desktop version in your class if you can’t use a mobile device. Use before class
to gain familiarity. Give the students some time to discuss the questions. This can be done in pairs, in small
groups, or together as a class. Go over the answers as a class.



SELF-ASSESSMENT & UNIT WRAP-UP TEACHING TIPS

Use the grading rubric to perform g
SELF-ASSESSMENT your own assessment of each o
student’s progress for this unit.
& Match. Adjust the rubric to match the level
1. national &. a person who works to protect paits of a forest Of your Students as necessa ry
2. rangis b. something that i given lor something that B dome
\ s
3. describe €. inacircle - 9‘
Level Tips,
4. researd d. tosee or keamn something
Low-Level Students:FA\l[e%
5. badge e. of or relatkng to a wiole country of natlon
students to turn back to the pages
6. became f. tochange into something Of the unit to fmd the answers.
7. find q. ?,::ﬂl::.:.\.n:.ﬁ;It;ll:..:l::,:um“ on the clothes of a person CheCk the answers together as a
8. around h. to tell what something or someoane is like class

B Unscramble and write.

High-Level Students:RICEIRIglE

page as a sort of quiz.

will rangers | bécome W

We will become rangers.

Think about yourself. Choose the best answer.
PIERETE  fnimals can be categorized by looking st
(LI what they eat and how they lve, — a5
LSBT | can sequence things | read about.
Shill — answerswill vary
LLUUEE I | can synthesize diffesent kinds of
Shill Information inomy writing, — answerswill vary

¥ can discuss and make Inferences aboud
different kinds of animals. |got_ willvary  —.  ahswers will Var'y
discussion questions conmect inthis unit

Complete the vocabulary check. Review the correct answers as a class. Ask students to record how many
answers they get correct or incorrect with circles and slashes over each question number.

Ask students to unscramble the sentence individually. Check the answers together as a class.

Review the academic objective statement. Ask the students who think the answer is true to raise their
hands. Do the same for students who think the statement is false. Tell students the correct answer and talk
about why that answer is correct.

Ask students to evaluate their own work on the reading skill section in Lesson A, the writing skill section in
Lesson B, and the questions on the Integrate IT page. Tell them to use the number of mistakes they made to
guide their self-assessment. If they couldn’t get anything correct, they should fill in the single smiley face; if
they made a few mistakes, two smiley faces; and if they only made a couple of small mistakes, or none, they
can fill in three smiley faces. This allows the students to assess where they need to improve, and allows you
to align your assessment as the teacher with the students’ understanding of their own performance.
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05 PITCHING POWER

UNIT SUMMARY UNIT INTRODUCTION

Math / Nonfiction
Academic Objective:B=EnlERGIE

measurement of angles.

% 0 5 Manfiction
Academic Objective in Context:

Baseball players create angles of
40 - 60° to generate the power
needed to throw fast pitches.

measuremeant

NOILDONAOYLNI

& Integrate IT: QR Code Video

Introduce the topic with the picture on the unit introduction page. Get students thinking and talking about
the topic.

Review the academic objective on the page.
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LESSON A

UNIT SUMMARY

Language Learning Objectives
angle, throw, twist,

spring, speed, wide
power, history
Mg« g-BReIdVN Irregular past

tense verbs

RCELITa e N ZIinELH Magazine article

NOILDONAOYLNI

1. What do baseball pitchers do?
2. How do they throw a ball?
3. How fast can they throw?

Discuss the three warm-up questions to see how much background information students possess about
the subject, objectives, topics, and language learning points. Ask students what baseball players need to do
well. Ask them how they can do each of these things.

1. What do baseball pitchers do?
Sample answer: They throw the ball.
2. How do they throw a ball?
Sample answer: They throw the ball hard and fast.
3. How fast can they throw?
Sample answer: Very fast. Over 100 kilometers per hour.
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05 LESSON A

TEACHING TIPS NEW WORDS

Level Tip$)
Low-Level Students Ity P|TCH|NG
completing the new words activity

on page 58, check the answers by
asking students to read the words
and spell them.

High-Level Students: il

completing the new words activity
on page 58, check the answers

by giving students 1-2 minutes to
memorize the new words, and then
ask them to close the book and
recall each word from memory.

spring

twist throw spring

angle speed wide

m Wistabailarp: Learn Do g o od o b i ol

Use the picture to activate students’ prior knowledge about the topic of the unit. Ask the students what
they see in the picture. Focus the attention of the students on the player and ask them the warm-up
questions:
1. How do pitchers throw the ball so fast?

Sample answer: They twist their body.
Ask a follow-up question to establish background knowledge and give attention to details.
2. What do batters do before they hit the ball?

Sample answer: They also twist their bodly.

Explain to the students that they will learn about how baseball players can throw a baseball fast.

Tell them that pitchers make many movements before they throw the ball. Brainstorm a few examples: They
turn their shoulder back. They take a big step forward. Tell the students that they will learn about how
players make angles with their bodies and how this helps them to play better.

Play audio track 14 and ask students to say and write each word as they hear it.



GRAMMATICAL STRUCTURE TEACHING TIPS

Level Tip$)
Use the

free downloadable worksheet
for additional practice with the
structure before reading.

High-Level Students:RViIEE]

few more examples on the board
with intentional mistakes. Call on
individual students to correct the
mistakes.

V NOSS31

STRUCTURE: IRREGULAR PAST TENSE VERBS

Read.
i’ He
2. He

(D) Match and write.
1. He threw ball went

fast.
2. He made >< fastest pitch.
3. The the history.

1. He threw the fastest pitch.

2. He made history.

3. The ball went fast.

(CEDTREIIEND As-sabewnin g T Chumalinn: i ihiz Bavetiall jilipe 1 e afglen 22t themn by

This section of each unit is meant to highlight a key grammatical structure that is covered in the reading
passages.

The intended purpose of highlighting the structure is to review and demonstrate how the structure is used in
an authentic way.

Read the structure together as a class.

Write a few more examples on the board to help familiarize students with the structure.

Complete the matching activity as a class and review the correct answers with the students.

Before turning the page, ask the students the academic objective question. This question focuses on the
academic content learning goals of the unit. Focus more on that than on the language learning goals when
you discuss answers with students. Use the students’ native language if necessary. Teach students unknown
words that may arise as they try to answer the academic objective question. Probe the class to see if there
are differing opinions or if everyone agrees on a consensus answer. Ask the students to keep this question in
mind as they read the passage on the next page.
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05 LESSON A

TEACHING TIPS

Level Tip$)
Low-Level Students YNy

listening to the audio, reading, and
clarifying any additional unknown
words, read the passage together
again as a class. Allow students to
role-play different characters.

High-Level Students: A Qi3]

students to make connections
between the contents of the
passage and other fast pitchers in
your region.

READING PASSAGE

-y
o
i
o B A i T S

" READING | tictooons WO TT o s
(A) Listen and read along. ¢

B* g e. The ball went

* MLE = Major League Basoball

m_ Pl biregy Tun tina2. bt 5o 1

Introduce the background of the reading using the background information at the top of the page.

Explain to the students that the reading format of this passage is a magazine article. Tell the students that
magazines are usually about one topic. Ask them if they can recall the topic from unit 3. Some common
topics are sports, health, fitness, and science. Inside a magazine there are articles that focus on a specific
topic. Ask the students what the topic of this reading is.

Review the title of the reading: “Pitching Power.” Ask the students why they think this is the title. Explain
this is because the article focuses on how a baseball pitcher makes the power needed to throw the ball fast.



READING PASSAGE PASSAGE DETAILS

RCELIeRRIINEL® Magazine article
Academic Objective: IREINNERGE

measurement of angles.

Baseball players create angles of
40 - 60° to generate the power
needed to throw fast pitches.

V NOSS31
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Tell students to read along quietly while they listen to the audio track. Tell them to circle any unknown
words while they listen. Play audio track 15.

After the track is finished, ask the students if they circled any unknown words. Review the meaning

of those words and how they are used in the passage. Use the students’ native language to do this if
necessary. Call on students to discuss the movements a pitcher makes with their body to throw the ball
fast. Discuss how angles are created and used to make speed and power.

Ask the students to recall the academic objective question from the second page of lesson A. Now ask
them to read the academic objective in context at the bottom of this page. This should help the students
with the academic content learning goal of this unit. Discuss and explain further if necessary.
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05 LESSON A

TEACHING TIPS

Level Tip$)
Low-Level Students WIS

completing both the comprehension
guestions and the reading skill
activity, allow the students to turn
back to the passage to locate the
correct answers. Offer guidance

and assistance as needed, such as
pointing out which parts of the
reading contain the correct answers.

High-Level Students: A<

students follow-up questions to

the comprehension questions, i.e.
4. How fast is the fastest pitch ever
in MLB history? Correct answer: a.
169.1 km/h. Ask the students when
that happened.

Reading Comprehension:

READING COMPREHENSION & READING SKILL DEVELOPMENT

Attt
READING COMPREHENSION

(%) Choose the best answer.
1. What is the reading about?
@an.glers in sports b. exercise and health
2. Why do pitchers twist their upper body befare they throw the ball?
a. for style @I‘ar Power €. for safiety
3. How wide Is the angle between shoulders and hips for most baseball players?
a. 30 to 40° ® 4010 60° €. 60to 65°

4. How fast is the fastest pitch ever in MLE history?
@169.1 km/h b. 65 kb

. springs and power

c. 148 kmv/h

READING SKILL: SEQUENCING
Number the sentences in the correct order.
Sequencing
|Z| The ball went 169.1 kmyvh.
|I| He twisted his shoulder back 85"
Arcldis Chapman turmed his upper body,

He threw the ball,

SUMMARY : SEQUENCING
@ Use the reading skill activity. Write the sentences in the correct order.
1. Aroldis Chapman turned his upper body.

2. He twisted his shoulder back 65°.

3. He threw the ball.

4. The ball went 169.1 km/h.

E Feraclireg Sholl: Sancponfol o D srver 171s Thal el 1 Toep Dot It nciy st

Ask the students to recall the correct information from the passage. Go through each question and correct
answer together as a class. Ask students to record how many answers they get correct or incorrect with
circles and slashes over each question number.

Reading Skill:

Explain to the students that sequencing means putting things in the correct order from start to finish. Tell
the students to order the things Aroldis Chapman did to throw the fastest pitch ever from start to finish with
numbers. Complete the activity together as a class.

Ask students to combine this information and complete the sentences. After allowing students enough time
to write all the answers in the summary section, randomly call on students to read their answers.



LESSON B INTRODUCTION & VOCABULARY REVIEW TEACHING TIPS

s : Level Tip$)
PITCHING* 'y Low-Level Students RARELS
- ar ' ' students to turn back to the new
P E R., \ T AR A words page in Lesson A and
A n: ) review the meaning of each word.
» ' .. f

: Then use the free downloadable
o / N
atzve and Effect T worksheet for additional vocabulary

practice before completing the
vocabulary review on this page.

S 1lINN

How did Arobdis Chapman build up enough

DO RSN RRTR AL SEH AVRet High-Level Students: I Ve[=g8

to write one additional sentence

for each vocabulary word in a
notebook or beneath each sentence
A} Fill in the blank with the correct word. on this page in the student book.
Randomly call on students to share
the sentences they wrote.

twist throw springs angle speed wide

1. Throw the ball as far as you can.

2. The street is very wide

3. Heran at top speed towin the race,

4. The angle between the two sides [s 902,

5. There are many springs that bounce,

6. Twist the rope around the tree a few times

63

Quickly review the learning objectives of Lesson B.

Look at the picture. Discuss the picture and the warm-up questions on the first page of Lesson B. Make
a connection to the real world using the picture. Tell students that this picture on page 63 shows Aroldis
Chapman throwing a pitch. Ask them to look at his posture.
1. How did Aroldis Chapman build up enough power to throw the fastest pitch ever?

Sample answer: He twisted his body and made an angle.
Ask students to provide additional information by giving examples.

Complete the vocabulary review as a class or individually and then check the answers together as a class.
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TEACHING TIPS READING FLUENCY DEVELOPMENT & BONUS WORDS

S 1INN

70

Level Tip$)
Low-Level Students:FE A

timer in class that all students can
see. Tell the students to read the

ERRTETETICN Wt i this pading about]

id learn two bonus words. o7

o WORD BOX
passage a third time and record S s S i
their individual reading time in the speed springs power history J

second reading column on the
reading speed chart for this unit.

High-Level Students:RIEldhislE

students how to do the reading
speed calculation. Tell the students
that they can track their individual
reading time at home in the second
reading column on the reading
speed chart for this unit.

1. National was made on September 24™ 2010
It happened in an MLE game. A man 2. threw the
fastest pitch ever. [t was an amazing 169.1 km/h. The man was Aroldis
Chapman. How did it happen? The answeris 3. _
To make fast throws, players 4. twist their shoulders,
An angle forms between the shoulder and hip. This gives the body
power. This is like when 5. springs are pushed down.

G. Power

Pitching Power

__angles

builds up in them,

A7, Wider angle gives more power. Power becomes

B. _ speed ., Most pitchers make 40 to 60° angles.
Chapman makes 65°, This is why he throws fast. This is '
how he made the fastest pitch.

Tass Mﬁ“ﬁ- times will vary [Secongs

o,
B "

i

o .

ML e,

Read the background question at the top of the page. Ask students if they remember what the reading is

about.
Sample answer: /t’s about baseball.

Find the two bonus words in the table of contents. Teach the students what these words mean. Tell the
students to listen, read along, and write the words from the word box into the blanks of the passage as they

listen to the audio. Play audio track 16.

After listening to the audio, tell the students to do the reading activity in activity B. Record the class reading

time and record it in the reading speed chart in the back of the book.

Ask the students if they remember what the reading format of this passage is. Briefly discuss it and circle the

correct answer.



READING + WRITING SKILL TRANSFERENCE & WRITING PLAN TEACHING TIPS

A) Match the cause with the correct effect.

Level Tip$)
Low-Level Students:{@eInllEE

the writing plan together as a

Cause Effet
— : class. Then have students transfer
1. Aroldis Chapman twisted S S TS ) . )
his shoulder back 65° and : bﬂd;‘l kgl ' the |nformat|on N the Chal’t from
threw, '

2. Players twist their upper
body before they throw
the ball

b. The ball went 169.1 km/h.

B} Complete the writing plan. Use the reading and writing skills of this unit.

Sequencing + Cause and Effect

1. Players twist their 2.Power builds up in

upper body before the body.

they throw the ball.

4.The ball went
169.1 km/h.

3. Aroldis Chapman
twisted his shoulder

Cause Effect
‘ back 65° and threw.

C) Look at page 23 in the practice book. Complete the writing plan in part C.
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Writing Skill:

the student book to the practice
book. Have students close the
student book and double-check the
accuracy of the writing plan in their
practice books.

High-Level Students:IzENE

students complete the writing plan
individually. Check the answers
together as a class. Then have
students transfer the information
in the writing plan from the
student book to the practice

book. Encourage students to write
an additional sentence in their
homework.

Introduce the writing skill to the students. Tell them that cause and effect means the reason for something
(cause) and what happens as a result (effect). Tell them that they need to organize the information from the
chart in this way. Explain that organizing information in this way will help them to explain things better and

make them good writers.

Writing Plan:

Ask the students to recall the reading skill from this unit: sequencing. Tell the students that they will use that
reading skill again to put the information from the writing skill activity into the writing plan chart. Complete
the chart and review as a class. Tell the students to write with small, neat letters so that all of the information
can fit into the chart. After completing the writing plan chart, have the students record that information in
their practice books. Tell them to write a paragraph to summarize the information in the writing plan. Explain

S 1INN

that the writing plan is there to help guide them, but also that their writing doesn’t need to follow the writing
plan verbatim. Use the students’ native language as necessary.
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TEACHING TIPS INTEGRATE IT SKILLS & DIGITAL LITERACY

S 1INN

72

Level Tip$)
Low-Level Students: IS &ials

students if there were any parts
of the video that they didn't
understand. Replay those sections
and explain in the students’ native
language to promote and support
deeper understanding.

High-Level Students: IS &ial=

students to record any unfamiliar
words from the video and review
the meaning of those words
together as a class to support
vocabulary expansion.

A

B

L

Preview.

Groldis Chapman made history on September 24%, 2010,
He threw a P-Ih.'ll that went over 169 km/h.
How did he do that™™

Think and answer the question above.
Inference (sample) He twisted his body and made an angle.

View and think about the questions in part C while you watch.

Discuss the guestions with a partner. Write the answers.
Think while you watch:

1. What do players do with their upper body before they throw the ball?
They twist their shoulder back.

2. How wide is the angle most pitchers make?
Between 40 and 60 degrees.

3. What does the power that pitchers create tur into?
Power turns into speed.

Explain to the students that they will now watch a video about how pitchers throw a ball fast. Read the
guote from the preview and brainstorm answers as a class. Come to an agreement about the inference

answer that you will write down as a class.

Sample answer: He twisted his shoulder back and made an angle.

Ask the students if they remember what a QR code is. Point it out on the page. Ask them how it works. If
possible, demonstrate it using the Integrate Viewer app. Before watching the video, read each question in
part C together as a class. Tell the students these questions will be answered as they watch the contents of
the video. Show the video. Give the students some time to discuss the questions. This can be done in pairs,
in small groups, or together as a class. Go over the answers as a class.



SELF-ASSESSMENT & UNIT WRAP-UP TEACHING TIPS

i i Cc

‘ Use the grading rubric to perform Z

SELF_ASSESSM ENT your own assessment of each o

student’s progress for this unit.
Match. Adjust the rubric to match the level
1. angle —n a. the shape formed when two lines or surfaces come Of your Students as necessa ry
together .
2. throw b. to bend or lurm
\ I‘
a t . a hwisted piece of metal that can be pressed de -
Gk : I.Ilr :Illl;'l-: la¢ ~:Ii‘.\:":1 ||r-ll1|.-||: LI rllh l.li::llll.ll :'I'.:H' e Level Tlpio
&, spring d. 10 Cause somy ||||I||; to move out of vour hand and
SR, Low-Level Students:Fallol
5. speed &, ||..W|r|l._i a b 0 space from one de to the other
students to turn back to the pages
6. wide f. things that happened in the past 0 o
s i e S of the unit to find the answers.
. oW , energy that can be collected and wsed 1o do
SRR g i Check the answers together as a
8. history h. the rate of distance and time at which scmething C|aSS

IToVES

Unscramble and write.

High-Level Students:RICEIRIglE

page as a sort of quiz.

pitch ] thiesy He
He threw a pitch.

Think about yourself. Choose the best answer.

mfﬁh: .-‘l:'-';l-"..ull e Lned i g rie=s,
Objective m ©

Readln; can sequence things | read abaut

Skl — answerswill vary
LLUUEE I | can write about cause and effect
Shill relationships —_— answers will vary

can disouss and make inferences about how
players build up pitching power | got W_i|| Vary s ahswers will vary
discussion quessthons commect in thit unit

Complete the vocabulary check. Review the correct answers as a class. Ask students to record how many
answers they get correct or incorrect with circles and slashes over each question number.

Ask students to unscramble the sentence individually. Check the answers together as a class.

Review the academic objective statement. Ask the students who think the answer is true to raise their
hands. Do the same for students who think the statement is false. Tell students the correct answer and talk
about why that answer is correct.

Ask students to evaluate their own work on the reading skill section in Lesson A, the writing skill section in
Lesson B, and the questions on the Integrate IT page. Tell them to use the number of mistakes they made to
guide their self-assessment. If they couldn’t get anything correct, they should fill in the single smiley face; if
they made a few mistakes, two smiley faces, and if they only made a couple of small mistakes, or none, they
can fill in three smiley faces. This allows the students to assess where they need to improve, and allows you
to align your assessment as the teacher with the students’ understanding of their own performance.
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06 THE HOME RUN

UNIT SUMMARY UNIT INTRODUCTION

Math / Fiction
Academic Objective:J@eJuileElf
measurements of length and speed, % 0 6
and express them in meters and = Clckion
km/h. ' sy
Academic Objective in Context: .’

We can measure speed in units of ' \ _' y

km/h and length in meters.

NOILDONAOYLNI

Introduce the topic with the picture on the unit introduction page. get students thinking and talking about
the topic.

Review the academic objective on the page.
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LESSON A

UNIT SUMMARY

Language Learning Objectives

stadium, glove, player,
amazing, crack, far

hit, catch
Mg« g-BReIdVN Irregular past

tense verbs

RCEI TN HIgnFI® Text message

NOILDNAOYLNI

1. Where is this?
2 \What do you think just happened?
d.-Have you ever been to a sports game?

Discuss the three warm-up questions to see how much background information students possess about the
subject, objectives, topics, and language learning points. Ask students where baseball games are played and
what the players and people watching do during the game.

1. Where is this?
Sample answer: /t’s at a baseball game.
2. What do you think just happened?
Sample answer: They player hit the ball.
3. Have you ever been to a sports game?
Sample answer: Yes, | have. / No, | haven't. But | have seen one on TV.
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06 LESSON A

TEACHING TIPS NEW WORDS

Level Tip&>

completing the new words activity

on page 70, check the answers by
asking students to read the words
and spell them.

High-Level Students: il

completing the new words activity

V NOSS31

on page 70, check the answers fworm Up = - o g e
by giving students 1-2 minutes to ..________________.‘....-..---—,
memorize the new words, and then ' : s
ask them to close the book and g

recall each word from memory. NEW WORDS

(%) Listen, repeat, then write. duh
2.

md{u

stadium

Use the picture to activate students’ prior knowledge about the topic of the unit. Ask the students what
they see in the picture. Focus the attention of the students on the players and ask them the warm-up
questions:
1. How far do you think a home run ball flies?

Sample answer: /t probably flies more than 100 meters.
Ask a follow-up question to establish background knowledge and give attention to details.
2. How many tries does a batter have to hit the ball?

Sample answer: They get three tries.

Explain to the students that they will learn about how fast and how far a baseball travels during different
parts of a game.

Ask them to recall information from unit 5 about how fast the fastest pitch ever was. Ask them to guess
how fast the average pitch is. Ask them to guess how far a home run ball flies.

Play audio track 17 and ask students to say and write each word as they hear it.
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GRAMMATICAL STRUCTURE TEACHING TIPS

Level Tip$)
Use the

free downloadable worksheet
for additional practice with the
structure before reading.

High-Level Students:RViIEE]

few more examples on the board
with intentional mistakes. Call on
individual students to correct the
mistakes.

V NOSS31

STRUCTURE: IRREGULAR PAST TENSE VERBS

Read.
N coghe [ bl
2. It flew 139 meters.

(D) Matech and write.

1. The batter flew ball fast.

2. The ball >< hit inte my glove.
3. The pitcher threw the the ball.

1. The batter hit the ball.

2. The ball flew into my glove.

3. The pitcher threw the ball fast.

CHEIEEIIES A scterrin (e fivm Quenliamm 10m £ an mes msmiine and e gt ars e

This section of in each unit is meant to highlight a key grammatical structure that is covered in the reading
passages.

The intended purpose of highlighting the structure is to review and demonstrate how the structure is used in
an authentic way.

Read the structure together as a class.

Write a few more examples on the board to help familiarize students with the structure.

Complete the matching activity as a class and review the correct answers with the students.

Before turning the page, ask the students the academic objective question. This question focuses on the
academic content learning goals of the unit. Focus more on that than on the language learning goals when
you discuss answers with students. Use the students’ native language if necessary. Teach students unknown
words that may arise as they try to answer the academic objective question. Probe the class to see if there
are differing opinions or if everyone agrees on a consensus answer. Ask the students to keep this question in
mind as they read the passage on the next page.
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06 LESSON A

TEACHING TIPS READING PASSAGE

Level Tip&>

o
After READING Hmwu--{
listening to the audio, reading, and ) Lstenand read 2longc '
clarifying any additional unknown
words, read the passage together
again as a class. Allow students to
role-play different characters.

B ——— The Home Run

students to make connections
between the contents of the
passage and other baseball players.

V NOSS31

412-0318

Hi, Kelly. What are you doing?

Hi. Jen. I'm at the baseball game with my family.

Are you having fun?

Yes. it's really fun here at the stadium. Guess
what? | caught a home run ball with my baseball
glove! The ball was hit by my favorite player, Jon
James.

Wow, that's amazing.

m by Tu tina2. Toat rremt 1o

Introduce the background of the reading using the background information at the top of the page.

Explain to the students that the reading format of this passage is a text message conversation between two
friends. Tell the students that there are many ways to send and receive text messages including SMS and
messaging apps. Note that text messages can be sent and received using mobile devices and computers. Ask
students if they have sent messages, what they use to send messages, and who they usually message. Ask
them to guess how the messages on pages 72-73 are being sent. (They are being sent via smartphone.)

Review the title of the reading: “The Home Run.”Ask the students why they think this is the title. Explain
this is because the passage focuses on how far and fast a home run ball goes.

78



READING PASSAGE PASSAGE DETAILS

RCELITeRFCIINELR Text message
Academic Objective:[@eIileEl(]

515-0517 measurements of length and speed,
and express them in meters and
Yes. The pitcher threw the ball 150 km/h. Then the km/h.
batter hit the ball. | heard a loud crack and the ball
flew 139 meters.
PH =T LAV e e We can measure speed in units of
Oh. that's really far! km/h and length in meters.

It flew right into my glove. Look at the picture | sent
you. Alright, | have to go now. I'll see you at school
tomorrow. Il show you the ball | caught.

M
A sibernbe. Olsjec K s Conbenl 1 W 30 Mamiiiie wsad i s oFLm and length i metery ﬂ

Tell students to read along quietly while they listen to the audio track. Tell them to circle any unknown
words while they listen. Play audio track 18.

After the track is finished, ask the students if they circled any unknown words. Review the meaning
of those words and how they are used in the passage. Use the students’ native language to do this if
necessary.

Call on students to discuss the movements a pitcher makes with their body to throw the ball fast. Discuss
how angles are created and used to make speed and power.

Ask the students to recall the academic objective question from the second page of lesson A. Now ask
them to read the academic objective in context at the bottom of this page. This should help the students
with the academic content learning goal of this unit. Discuss and explain further if necessary.
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V NOSS31
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06 LESSON A

TEACHING TIPS

Level Tip$)
Low-Level Students WIS

completing both the comprehension
guestions and the reading skill
activity, allow the students to turn
back to the passage to locate the
correct answers. Offer guidance

and assistance as needed, such as
pointing out which parts of the
reading contain the correct answers.

High-Level Students: A<

students follow-up questions to the
comprehension questions, i.e. 3.
How far did the home run ball fly?
Correct answer: b. 139 meters. Ask
if the stadium is longer or shorter
than 139 meters.

Reading Comprehension:

READING COMPREHENSION & READING SKILL DEVELOPMENT

" READING COMPREHENSION

(%) Choose the best answer.

1. What is the reading about?

a. a phone call @walchl'nq baseball c. playing baseball

2. Whaois not at the baseball gama?

a. Jon James b. Kelly ®en
3. How far did the home run ball fly?
a. 150 meters @ 139 meters €. not very far

4. What will the girl bring with her to school tomormow?
@ the baseball b. her glove c. her favorite player

READING SKILL: CLASSIFYING

Match the descriptions and characters. Write the correct letter in
each box.

Classifying
Descriptions

d. caught a hame run ball
a. it went 150 km/'h
f. it flew 139 meters

Characters
2. Jon Jlames

/
[ ]
SUMMARY: CLASSIFYING

(©) Use the reading skill activity. Complete the sentences to describe
what happened.

1. Kelly went to the baseball stadium _ap4 caught a home run ball.

a. threw a pitch
b. went to a baseball stadium

. hit the ball

3. The Pitcher

%

2. Jon James hit the ball and it went 139 meters.

3. The pitcher threw a pitch and it went 150 km/h.

Rty Shill: Clirkiity b Chairiscte i By whnt By did 2L thi Gaie.

Ask the students to recall the correct information from the passage. Go through each question and correct
answer together as a class. Ask students to record how many answers they get correct or incorrect with
circles and slashes over each question number.

Reading Skill:

Explain to the students that classifying means dividing and matching up different pieces of information that

have something in common. Tell the students to match the characters with the descriptions of what they did
in the story. Complete the activity together as a class.

Ask students to combine this information and complete the sentences. After allowing students enough time
to write all the answers in the summary section, randomly call on students to read their answers.



LESSON B INTRODUCTION & VOCABULARY REVIEW TEACHING TIPS

Level Tip$)
THE HOME RUN P Low-Level Students REIRGE
\ students to turn back to the new

words page in Lesson A and

review the meaning of each word.
Then use the free downloadable
worksheet for additional vocabulary
practice before completing the
vocabulary review on this page.

High-Level Students: A E{¥lellglS

to write one additional sentence
for each vocabulary word in a
VOCABULARY F notebook or beneath each sentence

A) Fill in the blank with the correct word. on this page in the student book.
Randomly call on students to share

9 1lINN

stadium glove player amazing crack far the sentences they wrote.
1. Did you hear the crack Tt was so loud.
2. Letsgaotothe stadium to watch a game.
3. Let’s go by car because it's very far
4, Catch the ball in your glove
5. He s the best baseball player these days.
& Wowl The video s _ amazing i

7%

Quickly review the learning objectives of Lesson B.

Look at the picture. Discuss the picture and the warm-up questions on the first page of Lesson B. Make a
connection to the real world using the picture. Tell students that this picture on page 75 shows a batter
hitting a baseball.
1. What can you hear and see at a baseball game?
Sample answer: You can hear the crack of the bat when a batter hits the ball. You can see players
throwing and running.
Ask students to provide additional information by giving examples.

Complete the vocabulary review as a class or individually and then check the answers together as a class.
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TEACHING TIPS READING FLUENCY DEVELOPMENT & BONUS WORDS

9 1INN

82

Level Tip$)
Low-Level Students:NEHVE]

timer in class that all students can
see. Tell the students to read the
passage a third time and record
their individual reading time in the
second reading column on the
reading speed chart for this unit.

Teach the
students how to do the reading
speed calculation. Tell the students
that they can track their individual
reading time at home in the second
reading column on the reading
speed chart for this unit.

WORD BOX

hit glove caught stadium
amazing far player crack ]

Hi, Kelly.

Is it funs

139 meteysis 6. far

The Home Run

What are you up to?

Hi, Jen. 'm with my family at a

Yes, it's really fun here at the |1

stadium

baseball game.

|2 caught a home run ball with my baseball glove!

The pitch went 150 km/fh, and then | heard a loud 3
My favorite 4. player  , Jon James, 5
The ball flaw 139 meters

crack

hit it

. Thatis 7. amazing |

It flew straight into my B glove . Did you see the
picture | sent you? OK, | have ta go ndw. See you tomorrow in

school. Il show you the ball | got.

See you tomaormow,

Read the background question at the top of the page. Ask students if they remember what the reading is

about.

Sample answer: /t’s about baseball.

Find the two bonus words in the table of contents. Teach the students what these words mean. Tell the
students to listen, read along, and write the words from the word box into the blanks of the passage as they

listen to the audio. Play audio track 19.

After listening to the audio, tell the students to do the reading activity in activity B. Record the class reading
time and record it in the reading speed chart in the back of the book.
Ask the students if they remember what the reading format of this passage is. Briefly discuss it and circle the

correct answer.

. Guess what?



READING + WRITING SKILL TRANSFERENCE & WRITING PLAN TEACHING TIPS

Level Tip$)
&l e Low-Level Students:{@eInllEE

A) Mumber the sentences in the correct order. — Writing plan together -
Sequencing
‘ . class. Then have students transfer
6 C ball i 2, g Amym
L 6 | Kelly caught the ball i her glove the information in the chart from

the student book to the practice

9 1INN

| 1 | The pitcher threw the ball.

L5 | he bait flew 139 meters book. Have students close the

|_ 3 | Jon James hit the ball student book and double-check the
‘ | 2 | The ball went 150 kmh accuracy of the writing plan in their
i |i] Kelly heard a louwd crack. pl’aCtICe bOOkS

High-Level Students:JzENE

il & students complete the writing plan
I . . .
‘ B) Complete the writing plan. Use the reading and writing skills of individually. Check the answers
| this unit.
|

together as a class. Then have

Classifyi 5 i . .
il i students transfer the information

When Wha / What What happened

First, the pitcher threw the!ball. in the writing plan from the

Second,  Theball went 150 km/h. student book to the practice

Third, Jon James hit the ball. book. Encourage students to write
i Fourth, Kelly heard a loud crack. an additional sentence in their
| Fifth, The ball flew 139 meters. homework.

Sixth, Kelly caught the ball in her glove.

@
C) Look at page 27 in the practice book. Complete the writing plan in part C.

77

Writing Skill:

Introduce the writing skill to the students. Explain to the students that sequencing means putting things in
the correct order from start to finish. Tell the students to order the things that happened in the story from
start to finish with numbers. Complete the activity together as a class.

Writing Plan:

Ask the students to recall the reading skill from this unit: classifying. Tell the students that they will use that
reading skill again to put the information from the writing skill activity into the writing plan chart. Complete
the chart and review as a class. Tell the students to write with small, neat letters so that all of the information
can fit into the chart. After completing the writing plan chart, have the students record that information in
their practice books. Tell them to write a paragraph to summarize the information in the writing plan. Explain
that the writing plan is there to help guide them, but also that their writing doesn’t need to follow the writing
plan verbatim. Use the students’ native language as necessary.
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TEACHING TIPS INTEGRATE IT SKILLS & DIGITAL LITERACY

9 1INN

84

Level Tip$)
Low-Level Students: IS &ials

students if there were any parts
of the video that they didn't
understand. Replay those sections
and explain in the students’ native
language to promote and support
deeper understanding.

Ask the
students to record any unfamiliar
words from the video and review
the meaning of those words
together as a class to support
vocabulary expansion.

(-

L

78

Preview.

B any people think that the faster a pitch is, the faster and

|u:1g1:r it will travel ifit’s hit h}' a batter. But is that r-:.s”}' l.rui.'?‘:-

Think and answer the question abowve.
Inference (sample) | don't think this is true.

View and think about the questions in Part C while you watch.

ol

Discuss the guestions with a partner. Write the answers.
Think while you watch:

1. How many things make a baseball go far when it is hit?
They twist their shoulder back.

2. Where does most of the power come from when a ball is hit far?
Between 40 and 60 degrees.

3. What kinds of pitches have lots of spin?
Power turns into speed.

Explain to the students that they will now watch a video about how batters make the ball go far when they
hit it. Read the quote from the preview and brainstorm answers as a class. Come to an agreement about the
inference answer that you will write down as a class.

Sample answer: | think it’s true. / | don’t think it's true.

Ask the students if they remember what a QR code is. Point it out on the page. Ask them how it works. If
possible, demonstrate it using the Integrate Viewer app. Before watching the video, read each question in
part C together as a class. Tell the students these questions will be answered as they watch the contents of
the video. Show the video. Give the students some time to discuss the questions. This can be done in pairs,
in small groups, or together as a class. Go over the answers as a class.



SELF-ASSESSMENT & UNIT WRAP-UP TEACHING TIPS

| Use the grading rubric to perform g
SELF-ASSESSMENT your own assessment of each -
student’s progress for this unit.
Mateh. Adjust the rubric to match the level
1. stadasm a. a covering for the hand that has separate pars for Of your Students as necessa ry
each finger )
2. glowe b & person wha plays a sport or gamse
\ I’
3. player ¢ along dstance in space or tme H 9
Level Tips,
4. amaring d. a very large bulbding with a blg open area in the
i clle that has many rows of seats araund it Low-Level Students:FNe)YY
5. crack i 1o touch something In a strong way after moving at
a high speed students to turn back to the pages
&. lar f. coarsing greal surparise or wonder

of the unit to find the answers.

7. hit g, a sudden loud sound

Check the answers together as a

8. catch #——= h. to stop and hodd something that is moving through C|aSS

the abr, usually with your hand
High-Level Students:QIEEIRlE

page as a sort of quiz.

Unscramble and write.

139 ball The Ty Y

The ball flew 139 meters.

Think about yourself. Choose the best answer.
PSS Kilometers measune distance snd kKiometens
(el il per hour measure spead — ©

Readln; can classify things | read sbout

Sk answers will vary

)

LEGULE I | can sequence thengs in my wiithng
Siill — answerswill vary

| can discuss and make Inferences about
distance and speed, 1 got __ will vary — aphswerswill vary
discussion guestions commect in this uni

79

Complete the vocabulary check. Review the correct answers as a class. Ask students to record how many
answers they get correct or incorrect with circles and slashes over each question number.

Ask students to unscramble the sentence individually. Check the answers together as a class.

Review the academic objective statement. Ask the students who think the answer is true to raise their
hands. Do the same for students who think the statement is false. Tell students the correct answer and talk
about why that answer is correct.

Ask students to evaluate their own work on the reading skill section in Lesson A, the writing skill section in
Lesson B, and the questions on the Integrate IT page. Tell them to use the number of mistakes they made to
guide their self-assessment. If they couldn’t get anything correct, they should fill in the single smiley face; if
they made a few mistakes, two smiley face; and if they only made a couple of small mistakes, or none, they
can fill in three smiley faces. This allows the students to assess where they need to improve, and allows you
to align your assessment as the teacher with the students’ understanding of their own performance.
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"7 A SPECIAL DANCE

UNIT SUMMARY UNIT INTRODUCTION

Music / Nonfiction \‘;‘
Academic Objective:JREIiak:]olelli

how people dance and use diverse
expressions that match music to
express themselves.

Academic Objective in Context:

Break dancers express themselves
with music and dance in creative
and exciting ways.

fy - e

oy fusic
%*0. Monfiction
AN

A SPECIAL

NOILDONAOYLNI

Introduce the topic with the picture on the unit introduction page. Get students thinking and talking about
the topic.

Review the academic objective on the page.
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LESSON A

UNIT SUMMARY

Language Learning Objectives

WEWAWEI R excited, international,
creative, communicate,
competition, popular

express, traditional
NS (a PN ReIdH Modal verbs of

ability

RCELI TN RIINEI® Magazine article

NOILDNAOYLNI

P
. M A

i ¥
F o

1. How does this dance make you feel?
2. What do you think the miSic sounds like?
3. What other dances make you feel something?

Discuss the three warm-up questions to see how much background information students possess about
the subject, objectives, topics, and language learning points. Ask students what special dances they know
to activate prior knowledge. Ask them how people can express their feelings other than through language.
Explain to the students that dance and music are one way people can express their feelings without words.

1. How does this dance make you feel?
Sample answer: /t makes me feel excited.

2. What do you think the music sounds like?
Sample answer: / think it sounds exciting.

3. What other dances make you feel something?
Sample answer: Pop music dances make me feel happy.
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88

07 LESSON A

TEACHING TIPS

Level Tip$)
Low-Level Students YNy

completing the new words activity
on page 82, check the answers by
asking students to read the words
and spell them.

High-Level Students: il

completing the new words activity
on page 82, check the answers

by giving students 1-2 minutes to
memorize the new words, and then
ask them to close the book and
recall each word from memory.

NEW WORDS

A SPECIAL BANCED

=
ciior y "F :T:@ - A

Have you seen break dancing? |
How do the dancers move? \

NEW WORDS
(%) Listen, repeat, then write. dk
1.

excited creative popular

excited creative popular

communicate

international

international competition communicate

m Wist bl arp: Leatet T rhpaen fuj of furm el

Use the picture to activate students’ prior knowledge about the topic of the unit. Ask the students what the
people in the picture are doing. Focus the attention of the students on the people and ask them the

warm-up questions:

1. Have you seen break dancing?

Sample answer: Yes, | have seen it. / No, | have not seen it.
Ask a follow-up question to establish background knowledge and give attention to details.

2. How do the dancers move?

Sample answer: They move in an exciting way.

Explain to the students that they will read about how dance and music can communicate feelings. Ask
students if they know any dances. Ask them what kinds of music they like. Ask students how they feel
when they see or do the dances they know, and how they feel when they hear or play the music they know.
Brainstorm a few examples: Classical music and ballet can be sad. Tell the students that they will learn about
one exciting dance in particular, which is called break dancing.

Play audio track 20 and ask students to say and write each word as they hear it.



STRUCTURE: MODAL VERBS OF ABILITY
Read.
.

2.

(©) Number in order then write.
1.

2

3.

GRAMMATICAL STRUCTURE TEACHING TIPS

Level Tip$)
Use the

free downloadable worksheet
for additional practice with the
structure before reading.

Write a
few more examples on the board
with intentional mistakes. Call on
individual students to correct the
mistakes.

We can

They can't

ek Bl en () me () [ERENGE
con't  (2) verywell (4] dance (3] She (1)
[ (1) show {3) can t21'—

. They can speak English.

. She can’t dance very well.

. | can show my feelings.

A acle s Oy thve Chirilaon: What s sbme Gffeenl wipl eoiee segrea Themsbes o e !

This section of in each unit is meant to highlight a key grammatical structure that is covered in the reading
passages.

The intended purpose of highlighting the structure is to review and demonstrate how the structure is used in
an authentic way.

Read the structure together as a class.

Write a few more examples on the board to help familiarize students with the structure.

Complete the matching activity as a class and review the correct answers with the students.

Before turning the page, ask the students the academic objective question. This question focuses on the
academic content learning goals of the unit. Focus more on that than on the language learning goals when
you discuss answers with students. Use the students’ native language if necessary. Teach students unknown
words that may arise as they try to answer the academic objective question. Probe the class to see if there
are differing opinions or if everyone agrees on a consensus answer. Ask the students to keep this question in
mind as they read the passage on the next page.

V NOSS31
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07 LESSON A

TEACHING TIPS READING PASSAGE

Level Tlps? nur?mu
Backgicwnd §EEEFEE] i st AN P
Low-Level Students: it “ - \ ams » -

listening and reading the audio, and
clarifying any additional unknown
words, read the passage together
again as a class. Allow students to
role-play different characters.

High-Level Students: A Qi3]

students to make connections
between the contents of the
passage and special dances from
your local region.

about people by how they dance.
Dancers show feelings in their
dance. They can look happy. sad,
or excited.

All countries have traditional dances

and music. These are special to each country.
But there’s a dance that is popular
around the world. The dance is
exciting and creative, It's break
dancing.

m Pl Fisiiiuat: bagi fife il i

Introduce the background of the reading using the background information at the top of the page.

Explain to the students that the reading format of this passage is a magazine article. Tell the students that
magazines are usually about one topic. Ask them if they can recall the topic from units 3 and 5. Some
common topics are sports, health, fitness, and science. Bring some actual magazines to class with you (even
if they are in the students’ native language) or you can show digital examples of online magazine articles.

Inside a magazine there are articles that focus on a specific topic. Ask the students what the topic of this
reading is.



READING PASSAGE PASSAGE DETAILS

RCELIeRRIINEL® Magazine article
Academic Objective:JEEIfR]ofo]ls

how people dance and use diverse
expressions that match music to
express themselves.

Academic Objective in Context:

Break dancers express themselves
with music and dance in creative
and exciting ways.

V NOSS31

There are international battles
le is

where dancers

a brea ht-n:lima::ing"1
Dancers come fro
countries. Some can

the same way. It's a great way
communicate. They can become frien ds.

Arahessin Olsjr1ive in Comtiead: Beaah danicer eaftess Hemuslv with munic s dese

Review the title of the reading: “A Special Dance.” Ask the students why they think this is the title. Explain
this is because break dancing is a very special dance.

Tell students to read along quietly while they listen to the audio track. Tell them to circle any unknown
words while they listen. Play audio track 21.

After the track is finished, ask the students if they circled any unknown words. Review the meaning
of those words and how they are used in the passage. Use the students’ native language to do this if
necessary.

Call on students to discuss the different types of dances that are in the reading. Ask students how the
reading describes break dancing. Ask for details and information about what makes break dancing special.

Ask the students to recall the academic objective question from the second page of lesson A. Now ask
them to read the academic objective in context at the bottom of this page. This should help the students
with the academic content learning goal of this unit. Discuss and explain further if necessary.
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07 LESSON A

TEACHING TIPS

Level Tip$)
Low-Level Students WIS

completing both the comprehension
guestions and the reading skill
activity, allow the students to turn
back to the passage to locate the
correct answers. Offer guidance

and assistance as needed, such as
pointing out which parts of the
reading contain the correct answers.

High-Level Students: A<

students follow-up questions to

the comprehensions questions, i.e.
1. The reading is about :
Correct answer: c. types of dance.
Ask the students which different
types of dance are mentioned in the
reading. Three: ballet, traditional
Mexican dance, break dancing.

Reading Comprehension:

READING COMPREHENSION & READING SKILL DEVELOPMENT

) " o L . N =
READING COMPREHENSION

(®) Choose the best answer.

1. This reading is abaust .

a. different countries b. types of music

2. We can learn by the way they dance.

@ how people feel b. what language they speak ¢, how old they are

3. People like break dancing because it's

a. happy, sad, or exciting b, easy

@ty'pes of dance

©)kcreative and exciting
4, Dancers who don't speak the same language can communicate with
a. language ® expressions €. Music

READING SKILL: MAIN IDEA AND SUPPORTING DETAILS

Choose the main idea and details from the idea box. Write the
correct letters in the boxes.

ldea Box

a. Break dancers move in exciting ways to express themselves.

b. People who can't speak the same language can communicate by dancing.
. People can express themselves with dance.

d. Dancers can look happy, sad, or excited to show their feelings.

[ Detailn:___d
Main Idea: c Detall 2: a
| Detail3: b

SUMMARY: MAIN IDEA AND DETAILS
@ Use the reading skill activity. Write the correct sentences.

1. Main Idea: People can express themselves with dance.

2. Detail 1: Dancers can look happy, sad, or excited to show their feelings.

3. Detall 2- Break dancers move in exciting ways to express themselves.

4. Detail 3: People who can't speak the same language can communicate by dancing.

m Roraclirsg Shill: 0507 26 e miain isea ared Setaibi bom The readeg

Ask the students to recall the correct information from the passage. Go through each question and correct
answer together as a class. Ask students to record how many answers they get correct or incorrect with

circles and slashes over each question number.

Reading Skill:

Explain to the students that main idea and supporting details means putting the information from the
passage in an order that helps make things clearer for the reader. Tell the students that the main idea
should always come first. Other ideas which support the main idea come next. Ask the students to put
the supporting ideas in the same order as they read them in the passage. Ask students to complete the
summary. After allowing students enough time to write all the answers in the summary section, randomly

call on students to read their answers.



LESSON B INTRODUCTION & VOCABULARY REVIEW TEACHING TIPS

Level Tip$)
Tell the

students to turn back to the new
words page in Lesson A and

review the meaning of each word.
Then use the free downloadable
worksheet for additional vocabulary
practice before completing the
vocab review on this page.

L 1INN

= Whatdo you think about break dancing?
How cious Tt make you Teeli Wty - High-Level Students: FASSSOlNS

to write one additional sentence
for each vocabulary word in a
notebook or beneath each sentence

(A) Circle the correct word to complete the sentence. on this page in the student book.

T , : Randomly call on students to share
. We are creative by e-mail.
the sentences they wrote.
2. The movie is excited wi'lh people of all ages.
3, |feel popular heﬁl watch the dance
4. She is a very popular artist who expresses her art beautifully,
5. Heis a excited student from another country.
6. Are you ready for The international tomorrow?

Quickly review the learning objectives of Lesson B.

Look at the picture. Discuss the picture and the warm-up question on the first page of Lesson B. Make a
connection to the real world using the picture.
1. What do you think about break dancing?
Sample answer: | think it’s great.
2. How does it make you feel? Why?
Sample answer: [t makes me feel excited because the dancers are creative.
Ask students to provide additional information about break dancing and give specific examples.

Complete the vocabulary review as a class or individually and then check the answers together as a class.

93



TEACHING TIPS READING FLUENCY DEVELOPMENT & BONUS WORDS

L 1INN

94

Level Tip$)
Low-Level Students:NEHVE]

timer in class that all students can
see. Tell the students to read the
passage a third time and record
their individual reading time in the
second reading column on the
reading speed chart for this unit.

High-Level Students:RIEldhislE

students how to do the reading
speed calculation. Tell the students
that they can track their individual
reading time at home in the second
reading column on the reading
speed chart for this unit.

FLUENCY READING  =oo-un CEIIImmond
O List rite, read agaig Waioaus words. (3

[
(e
-
X

_’l.rr.r:u:'nr EFE R NN NN EN NN .

WORD BOX
excited international craative traditional
competitions  communicate popular EXprEss

A Special Dance

Music is 1. opular . People around the world like it

EE R AN EES

They also like dancing. There are different ways to dance. How people
dance can tell us things. Dancers 2. express feelings when

they dance. They can be sad, happy, or 3. excited .
There are many kinds of 4. traditional dances and music.
8 They are different in every country. But one kind of dance is
I/. B popular everywhere. It's break dancing. If
I It's 6. creative , and it's exciting. &

Many dancers meet at international battles. Battles are break-dancing
7. competitions . Mot all the dancers speak the same
language. But they can express themselves through dance.
It's a fun way to 8. ___communicate with each other.

Class geading

@ What kind of feading is this?

a. traditional b, magazine c. blog

ﬂ Flinerery Chwrwhenpmmersiz D e scti et 10 isproes macing Muenop Track mading §peeed in fe back of the bosk,

Read the background question at the top of the page. Ask students if they remember what the reading is

about.

Sample answer: /t's about dancing and music.

Find the two bonus words in the table of contents. Teach the students what these words mean. Tell the
students to listen, read along, and write the words from the word box into the blanks of the passage as they

listen to the audio. Play audio track 22.

After listening to the audio, tell the students to do the reading activity in activity B. Record the class reading
time and record it in the reading speed chart in the back of the book.
Ask the students if they remember what the reading format of this passage is. Briefly discuss it and circle the

correct answer.



READING + WRITING SKILL TRANSFERENCE & WRITING PLAN TEACHING TIPS

..
() Complete the chart using information from the reading or your own ideas,

Using Examples

Examples
Detall 1. Dancers show feelings when they dance.
For example, they can look __happy or bad to shiow a
good oF _ bad feeling

Detall 2. All countries have traditional dances and mausic that are special to them

For example, __the fan dance s a traditional dance in Korea that
people do at cultural events.

Detall 3. Break dancing is popular because it ks exciting.

For example, there are international _competitions called battles

.I &

E Complete the writing plan. Use the reading and writing skills of this unit.

Main ldea and Supporting Details + Using Examples
Main ldea Detall Example

People like to express

Answers will var
thii rn:.L'|u1'_L:'. wﬂh RN e, y

(C) Look at page 31 in the practice book. Complete the writing plan in part C.

B9

Writing Skill:

Level Tip$)
Low-Level Students:{@eInllEE

the writing plan together as a

class. Then have students transfer
the information in the chart from
the student book to the practice
book. Have students close the
student book and double-check the
accuracy of the writing plan in their
practice books.

Have
students complete the writing plan
individually. Check the answers
together as a class. Then have
students transfer the information
in the writing plan from the
student book to the practice

book. Encourage students to write
an additional sentence in their
homework.

Introduce the writing skill to the students. Tell them that using examples means using something which is
real and specific to help readers understand clearly. Tell them that they need to use the information from
the reading and their own ideas to fill in the chart. The things they fill in are examples. Explain that using

examples in this way will make them good writers.

Writing Plan:

Ask the students to recall the reading skill from this unit: main idea and supporting details. Tell them that
they will use that reading skill again to put the information from the writing skill activity the writing plan
chart. Complete the chart and review as a class. Tell the students to write with small, neat letters so that all
of the information can fit into the chart. After completing the writing plan chart, have the students record
that information in their practice books. Tell them to write a paragraph to summarize the information in the

writing plan. Explain that the writing plan is there to help guide them, but also that their writing doesn’t need

to follow the writing plan verbatim. Use the students’ native language as necessary.

L 1INN
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TEACHING TIPS INTEGRATE IT SKILLS & DIGITAL LITERACY
. = __ i

Level Tip$)
Ask the

students if there were any parts
of the video that they didn't
understand. Replay those sections
and explain in the students’ native
language to promote and support
deeper understanding.

Ask the
students to record any unfamiliar
words from the video and review
the meaning of those words
together as a class to support
vocabulary expansion.

é :?rr:llc d:nh:ing competitions are a battle for space. The dancer who is

better wins. What can dancers do to shaw that lI]l.':r' are the brsiﬁg

Think and answer the question abowve.
Inference (sample) They can be the most creative.

View and think about the questions in part C while you watch.

@ Discuss the questions with a partner. Write the answers.
Think while you watch:

1. What is a break dancing competition called?
Break dancing competitions are called battles.

2. What can dancers show us with their expressions?
They can show us how funny they are.

3. How can dancers communicate without talking?
They can use expressions.

m Tstengeintio T L 7 2 i iyt v efiiciinn. e riacbieg in o ciffwsarit g

Explain to the students that they will now look at pictures of break dancing while listening to audio. Read
the quote from the preview and brainstorm answers as a class. Come to an agreement about the inference

answer that you will write down as a class.
Sample answer: They can be the most creative.

Ask the students if they remember what a QR code is. Point it out on the page. Ask them how it works. If
possible, demonstrate it using the Integrate Viewer app. Before watching the video, read each question in
part C together as a class. Tell the students these questions will be answered as they watch the contents of
the video. Show the video. Give the students some time to discuss the questions. This can be done in pairs,
in small groups, or together as a class. Go over the answers as a class.



SELF-ASSESSMENT & UNIT WRAP-UP TEACHING TIPS

i i c
Use the grading rubric to perform Z
SELF-ASSESSMENT your own assessment of each -
student’s progress for this unit.
Match. Adjust the rubric to match the level
1. excited . o e or it formation by =aking, liste i, meadd ing,
: et bbb b i of your students as necessary.
2. international b. enjoyed, liked, or well known by many people
\
3. creative €. related to the ways of thinking or acting in the past Level Tipso’
&, commuinicate d. (o show what you are thinking or fesling =
Low-Level Students:AlleW
5. compitition . being able to think of mew kdeas
students to turn back to the pages
pap F. 2 game or event in which people ry 1o win against of the unit to find the answers.
8 EEPrESS 9. I-I'\".ll‘ﬂllllg U0 OF IMdie Coumines Check ‘the anSWer‘S together as a
8. traditional hi. very happy about something and full of enengy C|aSS
SISCRINTING s WL RS eY Treat the
things can about We people learn

page as a sort of quiz.
We can learn things about people.

Think about yourself. Choose the best answer.

Academic Peaple cah éxpréd themselves by dancing.
Objective = O

LESLILIN | can identify the main idea and supporting

Shdll detailsin thie things | reasd = answers will vary
LLULDE I | can write sxamples for supporting details
Shill —

answers will vary

I can discuss and make Inferences about
missic and dance. | got __ will vary
discussion questions cosmect In this unit

ahswerswill vary

Complete the vocabulary check. Review the correct answers as a class. Ask students to record how many
answers they get correct or incorrect with circles and slashes over each question number.

Ask students to unscramble the sentence individually. Check the answers together as a class.

Review the academic objective statement. Ask the students who think the answer is true to raise their
hands. Do the same for students who think the statement is false. Tell students the correct answer and talk
about why that answer is correct.

Ask students to evaluate their own work on the reading skill section in Lesson A, the writing skill section in
Lesson B, and the questions on the Integrate IT page. Tell them to use the number of mistakes they made to
guide their self-assessment. If they couldn’t get anything correct, they should fill in the single smiley face; if
they made a few mistakes, two smiley faces; and if they only made a couple of small mistakes, or none, they
can fill in three smiley faces. This allows the students to assess where they need to improve, and allows you
to align your assessment as the teacher with the students’ understanding of their own performance.
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8 TALENT SHOW

UNIT SUMMARY UNIT INTRODUCTION

Music / Fiction
Academic Objective:{Ulle[S&E]glel

that everyone has different talents
that can be expressed at school
events.

NOILDONAOYLNI

Academic Objective in Context:
We can find ways to let everyone
play a part in artistic and musical
shows or other events.

ACADEMIC
OBJECTIVE
e Understand that everyone
has different talenis

that can b expréssed at
schogl events:

LESSON

ng Format: Story

jllz 2equencing

Introduce the topic with the picture on the unit introduction page. Get students thinking and talking about
the topic.

Review the academic objective on the page.
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LESSON A

UNIT SUMMARY

Language Learning Objectives
talent, wheelchair,

member, only, spin, practice
copy, compete
Future tense
Story

NOILDNAOYLNI

1" Where is the man?

2'Have you or your friends been in a show?
* 3. Are you scared to be'in a show?

\ Ja

Discuss the three warm-up questions to see how much background information students possess about the
subject, objectives, topics and language learning points. Ask students what special musical or artistic talents
they have, to activate prior knowledge. Ask them how people can show their unique talents to others.
Explain to the students that what makes us different is what makes us special and that unique differences
between people is not always a bad thing.

1. Where is the man?
Sample answer: The man is playing drums at a show.
2. Have you or your friends been in a show?
Sample answer: Yes, | have. / No, | haven't.
3. Are you scared to be in a show?
Sample answer: Yes, | am. / No, I'm not.
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08 [ESSON A

TEACHING TIPS

Level Tip$)
Low-Level Students YNy

completing the new words activity
on page 94, check the answers by
asking students to read the words
and spell them.

High-Level Students: il

completing the new words activity
on page 94, check the answers

by giving students 1-2 minutes to
memorize the new words, and then
ask them to close the book and
recall each word from memory.

NEW WORDS

| |
arm Up

What kind of music or talent

events does your school have?

NEW WORDS

(%) Listen, repeat, then write. dnb
1.

wheelchair |

wheelchair

talent member

spin practice

spin practice only

m Wit aboularp Leain T rrpaes e of fuem wedly

Use the picture to activate students’ prior knowledge about the topic of the unit. Ask the students what the
people in the picture are doing. Focus the attention of the students on the silhouettes and the setting and

ask them the warm-up questions:

1. What kind of music or talent event does your school have?

Sample answer: My school has a dancing talent show.
Ask a follow-up question to establish background knowledge and give attention to details.
2. Who were the winners last time there was a show?

Sample answer: My friend sang a song and won.

Explain to the students that they will read a story about a boy with a special talent. Ask students if they
know any dances. Ask them what kinds of music they like. Ask students if they know of any people who
have special or unique talents or tell them about a few such people if they don’t know any. Brainstorm a few
examples: Ludwig van Beethoven was deaf. Tell the students that they will learn about a boy with a special

talent.

Play audio track 23 and ask students to say and write each word as they hear it.



STRUCTURE: FUTURE TENSE
Read.
.

2.

(©) Number in order then write.
1.

2

3.

GRAMMATICAL STRUCTURE TEACHING TIPS

Level Tip$)
Use the

free downloadable worksheet
for additional practice with the
structure before reading.

Write a
few more examples on the board
with intentional mistakes. Call on
individual students to correct the
mistakes.

il .

We will

All students will

take part {3) Allofthestudents(1 ) will (2]
We [ 1) singasong (31 will [2:)
will (2] win the competition {3} They f13)

. All of the students will take part.

. We will sing a song.

. They will win the competition.

(IR Acsbernic Ofges v b Conteal: Lnder it nd Pt everpors B e moacsl snd 95

et Eulants that O B sup o ol sdhsol sweri

This section of in each unit is meant to highlight a key grammatical structure that is covered in the reading
passages.

The intended purpose of highlighting the structure is to review and demonstrate how the structure is used in
an authentic way.

Read the structure together as a class.

Write a few more examples on the board to help familiarize students with the structure.

Complete the matching activity as a class and review the correct answers with the students.

Before turning the page, ask the students the academic objective question. This question focuses on the
academic content learning goals of the unit. Focus more on that than on the language learning goals when
you discuss answers with students. Use the students’ native language if necessary. Teach students unknown
words that may arise as they try to answer the academic objective question. Probe the class to see if there
are differing opinions or if everyone agrees on a consensus answer. Ask the students to keep this question in
mind as they read the passage on the next page.

V NOSS31
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TEACHING TIPS READING PASSAGE

Level Tip$)
ek
Low-Level Students:PaiEs READING R L I

—

listening to the audio, reading, and

clarifying any additional unknown g B .-.
words, read the passage together & {V
again as a class. Allow students to
role-play different characters. -~ : — - >

High-Level Students: A @il ‘ = . |

students to make connections o h

between the contents of the

passage and talent shows in your ; atalen _ ' sin teams. Our teacher,
local region. xt week. Al fourth gre mrmm

V NOSS31

One of our team members, Travis, can’t Travis felt sad. He can’t use his legs.
wialk. He uses a wheelchair. So.he can't dance.

B
m P matireg Fust it 1oy

Introduce the background of the reading using the background information at the top of the page.

Explain to the students that the reading format of this passage is a story. Examine the differences between
a storybook and a comic book. Tell the students that stories are usually illustrated. Ask them if they read any
stories on their own. Reinforce the difference between fiction and nonfiction.

Review the literary elements of a story with the students before reading. Ask the students what the topic of
this story is, where the setting is, and who the characters are before reading. Use the illustrations to help.
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READING PASSAGE PASSAGE DETAILS

Story
I Academic Objective: Ulle[SSE]ale)

that everyone has different talents
that can be expressed at school
events.

Al B EER o] i

T D
We can find ways to let everyone
play a part in artistic and musical
shows or other events.

j ‘ We're happy and excited
about the dance competition!

Review the title of the reading: “Talent Show.” Ask the students why they think this is the title. Explain this is
because it's about a school talent show.

Tell students to read along quietly while they listen to the audio track. Tell them to circle any unknown words
while they listen. Play audio track 24.

After the track is finished, ask the students if ththey circled any unknown words. Review the meaning of
those words and how they are used in the passage. Use the students’ native language to do this if necessary.

Call on students to discuss what the problem in the story is. Ask students how the characters solved this
problem. Ask for details and information about what makes Travis special. Explain that it's important to find
ways to include everyone. One day we may be different from others. We should treat other people how we
would like to be treated. Unique talents can be a strength if we can think of a creative way to use them.

Ask the students to recall the academic objective question from the second page of lesson A. Now ask them
to read the academic objective in context at the bottom of this page. This should help the students with the
academic content learning goal of this unit. Discuss and explain further if necessary.

V NOSS31
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08 [ESSON A

TEACHING TIPS READING COMPREHENSION & READING SKILL DEVELOPMENT

MWW W i
READING COMPREHENSION

Level Tip$)
Low-Level Students WIS

m . . (®) Choose the best answer.

A completing both the comprehension

o . . ) 1. There s a at school next week.

2 questlons and the readlng skill @dan{ecumpetitinn b. dance practice €. good idea

| activity, allow the students to turn 2. Travis fel sad because h*‘h e o -

a.can't practice L can't dance anT use his legs
back to the passage to locate the A T s S locTor e compeicn.
correct answers. Offer guidance a.sad ® practicing ¢ travelling
and assistance as needed, such as 4.é)ra-.-is's l\‘:ﬂn‘h is . I:r:cause other teamsca-:;dah:c? like them
Specla . 5@ C. e DS

pointing out which parts of the

reading contain the correct answers. READING SKILL: SEQUENCING

Look at the parts of the story. Write the steps in the order of the

Ask story.

students follow-up questions to the — b. == d. e

comprehension questions, i.e. 2. am %‘ jﬂ i"‘?i '_* W -

Travis felt sad because he 4 — o7 :

Correct answer: c. can't dance. Ask ;"ﬁ;‘z‘lﬁr gm:;*:;p o [HECENRE | e

the students why he can’t dance. He ot N i liotad G o g‘mm! i i TN
can't dance,

can’t dance because he can’t use his

. .
legs.

) (o])m 1] = [s] =[]
SUMMARY : SEQUENCING

(© Use the reading skill activity. Write the sentences in the correct order.
1. There will be a talent competition.

2. Mr. Crabtree put together the teams.

3. Travis was sad because he uses a wheelchair and can’t dance.

4, Our team had an idea to help Travis be in the dance.

5. We're excited about the dance competition.

E Rmaalireg Shell: esyoabnt w M okt 18 the sty

Reading Comprehension:

Ask the students to recall the correct information from the passage. Go through each question and correct
answer together as a class. Ask students to record how many answers they get correct or incorrect with
circles and slashes over each question number.

Reading Skill:

Explain to the students that sequencing means putting things in the correct order from start to finish. Tell
the students to order the things that happened in the story from start to finish with numbers. Complete the
activity together as a class.

Ask students to complete the summary. After allowing students enough time to write all the answers in the
summary section, randomly call on students to read their answers.
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LESSON B INTRODUCTION & VOCABULARY REVIEW TEACHING TIPS

Level Tip$)
Tell the

students to turn back to the new
words page in Lesson A and
et rend S review the meaning of each word.
Then use the free downloadable
worksheet for additional vocabulary
practice before completing the
vocabulary review on this page.

Ask students
& ‘f*__ ‘ to write one additional sentence

for each vocabulary word in a
notebook or beneath each sentence
on this page in the student book.

8 1INN

s Flusncy Heading

What are Some Ways you can
show your special talents?

{(R) Circle the correct word to complete the sentence.

1. Our team has fiveEaambars) wheelchairs Randomly call on students to share

the sentences they wrote.
. The break dan :er practices on his head.

. There is aln) only 5h|:nl.rc|n TV tonight.

. We need to spin -'- lot to dowell,

5. hurt my leg and need member to move around.
6. This isthe talent LH.I:u that can take me home,

[

w

o

Quickly review the learning objectives of Lesson B.

Look at the picture. Discuss the picture and the warm-up question on the first page of Lesson B. Make a
connection to the real world using the picture.
1. What are some ways you can show your special talents?
Sample answer: /| can show my special talents through music, dance, and art.
Ask students to provide additional information about unique and special talents and give specific examples.

Complete the vocabulary review as a class or individually and then check the answers together as a class.
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TEACHING TIPS READING FLUENCY DEVELOPMENT & BONUS WORDS

8 1INN

106

Level Tip$)
Low-Level Students:NEHVE]

timer in class that all students can

H:“mﬂ H E_ | Backgreund [T T

@) Listen, write, read again, and learn two bonus words. (%5

see. Tell the students to read the
T WORD BOX
passage a third time and record TR
their individual reading time in the 3 spin  compete  only practice
second reading column on the T
reading speed chart for this unit. = o Ta Ient Shﬁw
High-Level Students: TeaCh. the Mext week, our school will have afn) 1. talent competition,
students how to do the reading Every fourth grade student will 2. compete in it. We will dance
speed calculation. Tell the students as teams. Mr. Crabtree chose the teams.
that they can track their individual Ourteam 3. ____member ___ Travis uses a[n) 4. ___wheelchair
reading time at home in the second He can’t walk, so he can't dance with his legs. Travis was sad about this.

But we had an idea. Travis can dance in his wheelchair! He can
5. spin aroundg.
We &, _ practice __ hard together. We have a great dance. It is

reading column on the reading
speed chart for this unit.
special. Travis is the 7. only kid with a wheelchair at our

school. No team can B copy our dance. We can't
wait to.compete in the competition!

) Do popcorn reading.

Class reading time: ERUUERVIRETEN <cconds

& what kind of reading is this?

a. traditional b. story €. journal

I ey vt e ctive 1 o s oy, Tkt e s B ofthe k.

Read the background question at the top of the page. Ask students if they remember what the reading is
about.

Sample answer: /t’s about dancing and music.

Find the two bonus words in the table of contents. Teach the students what these words mean. Tell the
students to listen, read along, and write the words from the word box into the blanks of the passage as they
listen to the audio. Play audio track 25.

After listening to the audio, tell the students to do the reading activity in activity B. Record the class reading
time and record it in the reading speed chart in the back of the book.

Ask the students if they remember what the reading format of this passage is. Briefly discuss it and circle the
correct answer.



READING + WRITING SKILL TRANSFERENCE & WRITING PLAN TEACHING TIPS

_WR
(&) Complete the chart using information from the story.
Story Mapping

a. Travis and his team members

b. A talent competition

c. Travis can't dance with his team because he uses a wheelchair

d. An elementary school

&, His team members had an idea: Travis can spin around in his wheelchair in
the dance

Setting Characters Therme Predsbarm Solution
d a b C e

(E) Complete the writing plan. Use the reading and writing skills of this unit.

Sequencing + Story Mapping

Level Tip$)
Low-Level Students:{@eInllEE

the writing plan together as a

class. Then have students transfer
the information in the chart from
the student book to the practice
book. Have students close the
student book and double-check the
accuracy of the writing plan in their
practice books.

High-Level Students:IzENE

students complete the writing plan

8 LINN

When PartotStony individually. Check the answers
Beginning  The story is about a talent competition. [theme) together as a class. Then have
students transfer the information
It happens at an elementary school. [setting) in the Writing plan from the
student book to the practice
Piclel lex The characters are Travis and his team members. {charscten)

book. Encourage students to write
an additional sentence in their
homework.

The problem is that Travis can’t dance with his team
because he uses a wheelchair.

[pradderm)

End But his team members had an idea: Travis can spin
Sodution
& around in his wheelchair in the dance. ;

(C) Look at page 35 in the practice book. Complete the writing plan in part C.

N 10)

Writing Skill:

Introduce the writing skill to the students. Tell them that story mapping is similar to the skill they learned

in Unit 2 Lesson B: literary elements, which are the characters, setting, and story plot. Explain that story
mapping is the same but also includes more information about the plot. Story mapping explains the problem
in the story and the solution. Students should use the information given on the page to fill in the chart.
Explain that story mapping will make them good storytellers.

Writing Plan:

Ask the students to recall the reading skill from this unit: sequencing. Tell them that they will use that reading
skill again to put the information from the writing skill activity into the writing plan chart. Complete the chart
and review as a class. After completing the writing plan chart, have the students record that information in
their practice books. Tell them to write a paragraph to summarize the information in the writing plan. Explain
that the writing plan is there to help guide them, but also that their writing doesn’t need to follow the writing
plan verbatim. Use the students’ native language as necessary.

107



TEACHING TIPS INTEGRATE IT SKILLS & DIGITAL LITERACY

8 1INN

108

Level Tip&> | Y NI

Low-Level Students: A&l

students if there were any parts
of the video that they didn't
understand. Replay those sections
and explain in the students’ native
language to promote and support
deeper understanding.

Ask the
students to record any unfamiliar
words from the video and review
the meaning of those words
together as a class to support
vocabulary expansion.

(&) Preview.

& l@cuplu who are in wheelchairs often have strong arms. Besides
1 g

|j.!l1(.']]1.i_:, “’]1.11. Are serme L'AIJH.'I.' lI.'lHIIB} iJL‘U]J]l‘! i 1-'0-']1!."1.".1.' |.1.1IF!1' Lan 'IJL"E:"?

Think and answer the question abowve.
Inference (sample) They can play basketball.

View and think about the questions in part C while you watch.

@ Discuss the questions with a partner. Write the answers.

Think while you watch:

1. How do our differences make us special?
We all have different talents.

2. What can we do with people who have different talents?
We can do something special that no one else can copy.

3. What other things can people in wheelchairs do?
They can be good at drumming, juggling, and racing.

(TN b T L T 1 ot el sk gl - W

Explain to the students that they will now look at pictures related to the topic while listening to audio. Read
the quote from the preview and brainstorm answers as a class. Come to an agreement about the inference
answer that you will write down as a class.

Sample answer: They can play basketball.

Ask the students if they remember what a QR code is. Point it out on the page. Ask them how it works. If
possible, ask a student to demonstrate how it works using the Integrate Viewer app. Before watching the
video, read each question in part C together as a class. Tell the students these questions will be answered as
they watch the contents of the video. Show the video. Give the students some time to discuss the questions.
This can be done in pairs, in small groups, or together as a class. Go over the answers as a class.



SELF-ASSESSMENT & UNIT WRAP-UP TEACHING TIPS

SELF-ASSESSM ENT @ your own assessment of each

Use the grading rubric to perform

8 LINN

student’s progress for this unit.

Match. Adjust the rubric to match the level

1.

2

8

5.

6.

7

8.

Unscramble and write.

We will dance.

Think about yourself. Choose the best answer.

LS People have different musical and artisti
(el e il takenits that can be expressad at dfferent p— @
Winads of events

v

AN 5L q about
LEEGILIW | can sequence things | read about

- >< e of your students as necessary.
imesrmbser b thie absility to do something well or spscial

\
whieehkchair [ :I-:In:llu'.- something again and again to becomae better Level TIPQ
S
spin d. 1o cause some ||||I||; fo turn around
Low-Level Students:AlleW
anlby e. to make something look the same or similar o
something else students to turn back to the pages
e £ & chair with whesls that o | vple who 0 a
el cannctwalk omove of the unit to find the answers.
« COPY , 1o [ yim hir hiat other pe ke e
57 et ol el e Check the answers together as a
compete h. abone, with no others of the same kind class

High-Level Students:RICEIRIglE

page as a sort of quiz.

dance W will

— answers will vary

I can prganize the elements of a story n
Ty weriting. — answers will vary

I cin discuss and make inferended about
falenis that peaple have and how and

where they express tham. | gt _will vary ahswersill vary

discussion QuUESKIOns Codnect In Ehils unki

Lo B 103

Complete the vocabulary check. Review the correct answers as a class. Ask students to record how many
answers they get correct or incorrect with circles and slashes over each question number.

Ask students to unscramble the sentence individually. Check the answers together as a class.

Review the academic objective statement. Ask the students who think the answer is true to raise their
hands. Do the same for students who think the statement is false. Tell students the correct answer and talk
about why that answer is correct.

Ask students to evaluate their own work on the reading skill section in Lesson A, the writing skill section in
Lesson B, and the questions on the Integrate IT page. Tell them to use the number of mistakes they made to
guide their self-assessment. If they couldn’t get anything correct, they should fill in the single smiley face; if
they made a few mistakes, two smiley faces; and if they only made a couple of small mistakes, or none, they
can fill in three smiley faces. This allows the students to assess where they need to improve, and allows you
to align your assessment as the teacher with the students’ understanding of their own performance.
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110

-2 REVIEW

TEACHING TIPS

Level Tip$)
Low-Level Students: XAl

contents from the IT pages to help
activate prior knowledge.

High-Level Students: A {8le[lals

if there are any jobs which are not
on the list that they are interested
in, and allow them to fill in the row
of the chart labeled Other.

UNIT 1-2 REVIEW LESSON

pumr 1-2 REVIEW

A Read the chart together as a class.
Then do a survey to find out how many classmates like each job.

Whare they
work Classmates who like this job
A 0000
10000

Job | What they do
|

+ o fead D00 Q00 100000

+ Pick food fowin B ODo0D 100000

= Cheeci things OO0 00000 e W

E s matcmy |9008000000000000
+ Malko things on machines - T T L i

+ Pick thinery i from a place e O L o

Sl -0t dingsscommnte | Ontherond | 50 5 5808555600000

N = Diyagp shing s ol =

LRI B+ Put thissgri o thahaes At T . ke P

- B gty ooOo0O000000DO0O00D000

Store *mhmlnmln'm”h"m | ssove O0000000D0O0O0000

‘E]:“"‘:""'J“ | &t thee Tirw ODO0D0ODOODOOODO0O

e atian 000000000000 0000

= Do police Cars Miwpolice OO0 0OQOOCDOOO0O000

‘-[alml:uﬂpﬂ:ple iagion DOOO00O0OO00CO0O00D0D0000

:E;T']Th‘?'"m“ I s OD0DO0O00D0D0ODOO0OO000

‘[IM:‘;;‘:J!H!! meighbsthced | OO OO0 O00O0D 0000000

+ Helig sick pesngils OO0 O0O00 10000

m o Give mning Aol | o G o DD O 0000000

OD0OODODOOTL Goo0oo00

QOO0 0000o0 ooO0o00

B Choose one job from the chart and complete the sentences.
1. Job: When | grow up, | want to be ain)

2. What: 1 will

3. Where: | will work

4. Why: | want to be a{n)

because I like

Review units are optional. Think about how best to utilize them if you decide to do them. Review units cover
the general topic, ideas, and vocabulary covered in one nonfiction and fiction pair of units about the same
school subject. Students should review the vocabulary and concepts before completing the review unit.
Review units can be completed after finishing the two units or review prior to a test. The objective is to get
students to use the information and language they have learned in a creative way to complete a project.
Therefore, the outcome of each page will be varied. Teachers should provide students with the tools and
information that is necessary to complete the page. Complete an example of the project page to show to

students.



PROJECT-BASED LEARNING

_______

Use the information from the survey and summary to write a report.
Give a presentation.

Codor the graph 1o show the member of classmates who B each job. Present the redult to your class
Then tell your elass about your chosen future job,

My Fu ture. Job

you about wy utuire

Hi, wy name fEh o j_a.h- s s
i would like to talk to

| want to be aln) —— -

TEACHING TIPS

Before presenting, check for
mistakes in the students” writing.

Level Tip$)
Low-Level Students: V)3

around the room as students are

completing the writing portion of
the project and help correct their
mistakes.

High-Level Students: QR

students what kinds of mistakes
they should look for, i.e. spelling,
punctuation, etc. Tell them to check
a partner’s writing and help fix
mistakes.

Review the information in units 1 and 2. Discuss what kinds of jobs are covered in those units. Discuss where
people work, what they do, etc. Prepare some additional information for the students. Discuss which jobs

the students find interesting and why.

Show the students an example of a completed project page. Explain the goal of the project and the tasks

they need to do to complete it.

You can prepare some pictures of the various jobs for the students before class or ask them to find a picture

on their own to complete the project as homework.

When the projects are completed, allow the students to present them. Projects can be included in a portfolio

and/or displayed in the classroom.

M3INTY
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-4, | REVIEW

TEACHING TIPS UNIT 3-4 REVIEW LESSON

Level Tip&y

pumr 3-4 REVIEW
Replay the

x B
28 activate prior knowledge. [ animal [ ben |  cheetsh | Elephant |
Cairdenng Carfihare Haerhivoss Hi birvacsi
High-Level Students: I € 0/Jg& i el [T [me—

if they know any animals that have
special features which help them
live.

m Arican qu:-:-undl Alvican grasslands ;:.:T?I:-Iuﬂ.man | Afran forests
m 10-20 years B0-1% years 0010 e | 3%-80 yeary

Haright snd 2.7-3.3 v aewd 2,700 - =
- |!ﬂll’bdt'1€|lvﬂ B omand T2 kg £:000 kg | 1.7 il 2000 by

al:unq_rnr.h_.h! Shern, vy Tasi, Rght | =
Hotritear; g i/t far Hig, il hsawy, gray [ Hig, steong, black fur

Lined rupe cae b — 2000 Black ipsats on |

| Thurmén on ikl
haasd & km away, cBn | fug top speed of Lo N oann |
w0 a1 nikght :;ufﬁ,h = | TAPIEE o Pt

Choose one animal from the chart and fill in the blanks.

m

1. Animal: This is aln)

2. Category: 5 are 5,

and that means they eat

el

. Favorite Foods: They like to eat

B

. Habitat: They live in

w

. Life Span: They can live between ) _and years.

6. Height and Weight: They are about tall and weigh about
kg

7. Description: _ - shave

They are

8. Special features: Some special things about 5 are
that they

Review units are optional. Think about how best to utilize them if you decide to do them. Review units cover
the general topic, ideas, and vocabulary covered in one nonfiction and fiction pair of units about the same
school subject. Students should review the vocabulary and concepts before completing the review unit.
Review units can be completed after finishing the two units or eview prior to a test.

The objective is to get students to use the information and language they have learned, as well as additional
information, in a creative way to complete a project. Therefore, the outcome of each page willbe varied.
Teachers should provide students with the tools and information that is necessary to complete the page.
Complete an example of the project page to show to students.
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PROJECT-BASED LEARNING

Use the information from the summary to write a postcard.
Give a presentation.

Include the following infosmation in your writing: the animals name, category, favorite
oods, habitat, lie span, height and wesgh, description, and special featunes

Jﬂﬂq

wodd

(u)o 51 5L

ifiep poob o aaoy
jaungaid s4a qp Yoo ‘ejes B U0 Juem | Aopo)

“[OUIILE DFLI0AD) ML

Aw anoqe buiuaps) pafielus nofi adey |

——

'Y YN,

TEACHING TIPS

Before presenting, check for
mistakes in the students” writing.

Level Tip$)
Low-Level Students:gVez

around the room as students are

completing the writing portion of
the project and help correct their
mistakes.

High-Level Students: QR

students what kinds of mistakes
they should look for, i.e. spelling,
punctuation, etc. Tell them to check
a partner’s writing and help fix
mistakes.

Review the information in units 3 and 4. Review the format of the project: postcard. Discuss what kinds
of animals are covered in those units. Discuss where they live, what they eat, etc. Prepare some additional
information for the students. Discuss which animals the students find interesting and why.

Show the students an example of a completed project page. Explain the goal of the project and the tasks
they need to do to complete it. You can prepare some pictures of the various animals for the students before
class or ask them to find a picture on their own to complete the project as homework.

When the projects are completed, allow the students to present them. Projects can be included in a portfolio

and/or displayed in the classroom.

M3INTY
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-6 REVIEW

TEACHING TIPS

Level Tip$)
Low-Level Students: XAl

contents from the IT pages to help
activate prior knowledge.

High-Level Students: A {8le[lals

if they know any famous athletes
who are from other countries or
who play other sports.

UNIT 5-6 REVIEW LESSON

pumr 5-6 REVIEW

A Research famous baseball players. Complete the chart together as a
class.

Mamas Haimse:

Plays o thas Pl Toe the
Wears mumbeer Veears namber

Thiiw & Fast pitch i one game M & horrss rur in o game
How fast? How faaT

A tha bkl srackim AR the Baseball stadium

Tratstiod hishar upper Body at aa angle Tiatstosd it hisr uppedd By 3t an anghe
How wicke? chigioit || How wids? i

B Choose one player from the chart and complete the sentences.

1. Who: I'm watching my favorite player,

2. Team name/number: He/She plays for the

and wears number

3. What: | saw him/her

in one game. It went

4, When: | saw it

5. Where: | saw it

6. How: He/She twisted his/her upper body ata _ __ degree angle.

e

Review units are optional. Think about how best to utilize them if you decide to do them. Review units cover
the general topic, ideas, and vocabulary covered in one nonfiction and fiction pair of units about the same
school subject. Students should review the vocabulary and concepts before completing the review unit.
Students can learn how to do simple research independently, but you should provide some guidance and
structure for them. Review units can be completed after finishing the two units or review prior to a test.

The objective is to get students to use the information and language they have learned, and new information
they research on their own, in a creative way to complete a project. Therefore, the outcome of each page will
be varied. Teachers should provide students with the tools and information that is necessary to complete the
page. Complete an example of the project page to show to students.



PROJECT-BASED LEARNING TEACHING TIPS

Before presenting, check for
mistakes in the students” writing.

=

C Use the information from the summary to write a text message.
Give a presentation.

vy
Include all of the information fram th semmary. Level Tipso‘
Low-Level Students: N6

around the room as students are
completing the writing portion of
the project and help correct their

M3INTY

< Back 412-0318

Hi, I'm at a baseball game. I'm watching my favorite mistakes.

player. = High-Level Students:REEGE

students what kinds of mistakes
they should look for, i.e. spelling,
punctuation, etc. Tell them to check
a partner’s writing and help fix
mistakes.

Review the information in units 5 and 6. Discuss the topics that are covered in those units. Review the
format of the project: text message. Discuss what players do, how they do it, etc. Prepare some additional
information for the students. Discuss which things the students find interesting and why. Allow students to
work in pairs as text messages are normally written and read by more than one person.

Show the students an example of a completed project page. Explain the goal of the project and the tasks
they need to do to complete it. You can prepare some pictures of the various sports-related items for the
students before class or ask them to find a picture on their own to complete the project as homework.

When the project is completed, allow the students to present them. Projects can be included in a portfolio
and/or displayed in the classroom.
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7-8 | REVIEW

TEACHING TIPS

UNIT 5-6 REVIEW LESSON

Level Tip$)
Low-Level Students: XAl

contents from the IT pages to help
activate prior knowledge.

Ask students
if there are any other dances that
they know. Allow them to write
about those instead if they choose.

L]

pumr 7-8 REVIEW

A Read the chart together as a class.

“ HFTJ nanrlng Fﬂlud‘k“ ““Iun
Folk Dance

Sadl, Mo, cicing

npul.lnn Enciting cisaive £trong Happry, fan, escicing

Couniry/region LSA Mexico

m Zais

‘-(l‘ml;lml shaw

Choose one dance from the chart and fill in the blanks.

Travie Maiigpla

[Briak clarcing Hatthe Farmily party

1. Name of dance: This is a story about a dance called

2. Expression: The dance is

3. Which country/region: People inffrom dothis dance

4. Character: likes to do this dance.

5. Where: will do the dance at a

6. With whom: He/She will dance with

Review units are optional. Think about how best to utilize them if you decide to do them. Review units cover
the general topic, ideas, and vocabulary covered in one nonfiction and fiction pair of units about the same
school subject. Students should review the vocabulary and concepts before completing the review unit.
Review units can be completed after finishing the two units or review prior to a test.

The objective is to get students to use the information and language they have learned, as well as new
information, in a creative way to complete a project. Therefore, the outcome of each page will be varied.
Teachers should provide students with the tools and information that is necessary to complete the page.
Complete an example of the project page to show to students.



PROJECT-BASED LEARNING TEACHING TIPS

Before presenting, check for
= mistakes in the students’ writing.

L Use the information from the summary to write a story.
Give a presentation.

\ s
-
Include all of the information from the semmany. Draw or paste pictunes to Blusdrate your story, Level Tipso
s

By Low-Level Students:gV¥[eVE

around the room as students are

completing the writing portion of
the project and help correct their
mistakes.

High-Level Students: QR

students what kinds of mistakes
they should look for, i.e. spelling,
punctuation, etc. Tell them to check
a partner’s writing and help fix
mistakes.

M3INTY

This is a story about a dance called The dance is

People inffrom likes to do this dance.
do this dance. HesShe thinks it is a beawtiful dance.

will do the dance at a .
He/She will dance with - They hope peaple will like
their dance, They are really excited about the day.

[ )

Review the information in units 7 and 8. Discuss what kinds of dances are covered in those units. Review the
format of the project: story. Review the story mapping skills the students learned in unit 8. Discuss the plot,
setting, characters, problem and solution. Prepare some additional examples for the students. Discuss how
to create a new story.

Show the students an example of a completed project page. Explain the goal of the project and the tasks
they need to do to complete it.

When the project is completed, allow the students to present them. Projects can be included in a portfolio
and/or displayed in the classroom.
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READING SPEED' CHART

TEACHING TIPS READING SPEED CHART

Level Tip$
- . READING SPEED CHART
Track reading

speed in class. Time how long It takes you to read each passage. Then use the formula n the box to

find your words per minute (\WPM) score. Color in the boxes to see how you get better.
High-Level Students:FAlWAGE

students to track individual reading
speed as homework.

Ukl Unkl Unit] Ued 2 Untd Ueitd UeR3 UnRS Uned Unse Unit7? Uelt? Unie  Unie
L T e E b, = i 1 bl B 1 Fraibey ot 1y P Sl (B | ey aimiy

nr mr 1L L L= 108 nr r L] 154 1 1

ok | weewvls | wobth | wars [ | e s | ey | vandls | vards | vk | e | i | s woreds | wotik

m (Woed Count + Reading Tiene In Seconds) 60 = WPM szone

L]

The reading speed chart is designed to track reading speed and fluency development. There are two
columns per unit. Students can track their reading speed first as a class and then again for the same reading
independently. The reading speed chart is intended to be completed with the passage in lesson B after all

of the reading activities have been completed. Do not use the reading speed chart with lesson A passages,
as students will encounter too many new and unknown words and information. Reading speed and fluency
should only be recorded with passages that consist almost entirely of familiar language and content (roughly
98 percent). Therefore, only use this chart with the passages in lesson B. The reading passage in lesson B is
written to be slightly shorter and slightly easier than the passage in lesson A. Sometimes new or alternative
information is introduced to prevent too much redundancy.
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LANGUAGE THROUGH LEARNING

LANGUAGE THROUGH LEARNING

Use this page to record unknown, unanticipated words and

language that students encounter throughout this book. Record LangL;age
the word in the Language Through Learning column and add Iea?ning

any relevant notes to the Notes column, such as the date, page
number, and whether the student asked the teacher or vice-versa.

This will help you to plan for future lessons by better anticipating ,e:a,:?:;gﬁd s

which language points you may need to prepare for. La”?:fge language using 'ﬁ’”r%‘zl?:
Use the language noted on this page wherever possible in future learning learning
lessons to help expand the students’ command and ability touse 2%
language acquired through learning. +See page 6 to understand language through learning.
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