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TEACHER DEVELOPMENT

Pedagogical Notes for Reference and Teacher’s Development

|Four—strand theory|

e Intensive reading + Reading fluency development
e Input + Output
e Linked skills: Reading + Listening + Writing + Speaking

|Five-step SQ3R theory|

e Survey, Question, Read, Recite, and Review
* Improved vocabulary retention, reading comprehension, and fluency

|21St Century Skills |

e The four Cs (Critical thinking, Communication, Collaboration, Creativity)
¢ Real-world passage formats

e Digital literacy

e Media literacy

e Visual literacy

o |T skills

|Contextua| learning (as opposed to rote Iearning)|

e Scaffolding, Preview, and Review

|Vocabu|ary Tiers|

Tier 3 Vocabulary ............................................
Domain-specific academic vocabulary

: e
(e.g. photosynthesis, Isosceles)
Tier 2 Vocabulary ......................................................
General, interdisciplanry, academic vocabulary 4 .

(e.g. obvious, complex)

General, high-frequency vocabulary
(e.g. happy, clock)

Integrate Reading & Writing covers a range of different types of vocabulary. The new words in
each unit can be classified into one of the three vocabulary tiers from the chart above. Oftentimes,
the higher the vocabulary tier a word is in, the more attention must be given to the word based
onits frequency and the cognitive ability and language of the learners. Be mindful of the school
subject in each unit and which words you may need additional preparation for before instruction.



Language Through Learning Pedagogy

Language
of
learning

Language
learning and

Language language using

Language

for
learning

through
learning

|Language for learning |

Social language needed for routine tasks in an English-language learning environment

e For understanding instructions
e For asking questions

e For working in groups

e For having discussions

|Language of learning|

New, key vocabulary and language related to the subject, theme, or topic
e Content-specific language, new words e.g. carnivore, herbivore, omnivore

|Language through learning |

New, unanticipated language that comes up in the process of learning

e Needs to be captured and recycled to become part of learner’s lexicon
e Encourage students to ask about unknown words or language and things they are
curious about

*Use page 120 to record and recycle language through learning.




Title / Word Count

Topic

Academic Objective

Reading Format

Structure

Vocabulary

Reading Skill

) A

[125W] [116W]

New eco-cities are environmentally friendly. Learn about how eco-cities
are good for the environment.

New Cities

Understand that humans and the environment are related and affect
each other.

Internet blog
Be verb: is, are

environment, pollution, natural, reduce, recycle, limited
Bonus: destroy, produce

Main Idea and Supporting Details Writing Skill Contrasting

Integrate IT QR Code Video
Title / Word Count | My House [135W] [124W]
Topic A girl who lives in the desert writes a letter to her friend describing her

Academic Objective

Reading Format

house, which is made entirely of recycled bottles, sand, and clay.
Understand the differences between life in cities and in rural areas.

Letter

Structure Comparative adjectives: stronger, colder, better
Vocabulary bottle, sand, tight, cover, repeat, row Bonus: clay, mud
Reading Skill Sequencing Writing Skill Main Idea and Supporting Details
Integrate IT QR Code Video
Title / Word Count Ecosystems [125W] [120W]
Topic Producers, consumers, and decomposers are all essential parts of an

Academic Objective

[

Reading Format

Structure

Vocabulary

Reading Skill

ecosystem. They all need energy, and they all give one another energy.
Understand the structure and function of an ecosystem.

Magazine article

Modals: Obligation & Necessity: need to

ecosystem, producers, consumers, decomposers, waste, soil
Bonus: energy, category

Categorizing Writing Skill Sequencing

Integrate IT QR Code Video
Title / Word Count Hard Workers [125W] [118W]
Topic Kids on a hiking trip observe termites doing their part in an ecosystem.

Academic Objective

Reading Format

Structure

Vocabulary

Reading Skill

Integrate IT

Identify animals by observing their characteristics.

Comic strip

Demonstrative pronouns: this, that, these, those

termites, nutrients, hike, busy, glad, grow Bonus: clean, hard

Writing Skill

Main Idea and Supporting Details
QR Code Video

Categorizing




TOPIC AREA

UNIT/PAGE

05}~

Title / Word Count

Topic

Academic Objective

Reading Format

DETAILS
F1 Speed [132wW] [128W]

Light weight and aerodynamics help F1 cars and other vehicles go fast.

Understand units of weight in kilograms and express them using real-Llife
examples.

Magazine article

Structure Comparatives: faster, lighter
Vocabulary light, weigh, aerodynamic, spend, turn left/right, crash Bonus: reason, normal
Reading Skill Compare and Contrast Writing Skill Introduction and Conclusion
Integrate IT AR Images
06] Fiction Title / Word Count | The Car Race [129W] [117wW]
: Tople A boy sends an e-mail to a friend to describe an auto race and describes the

- e |

Ll

Academic Objective

Reading Format

Structure

Vocabulary
Reading Skill

Integrate IT

different parts of a race car.

Express and compare units of speed in kilometers per hour.
E-mail

Adjectives: soft, big

tires, brakes, engine, parts, body, driver Bonus: excited, weekend

Writing Skill

Identifying Details Main Idea

QR Code Video

Title / Word Count

Topic

Academic Objective

Reading Format

s Structure

< ! Vocabulary

Reading Skill

Integrate IT

Multicultural Countries

[127W] (111wl

Multicultural countries have many different kinds of people, unlike countries that
have only one culture, language, and people.

Understand that a multicultural country has different people, cultures, and traditions.
Traditional passage

Frequency adverbs: sometimes, often, occasionally

country, culture, tradition, mix, move, accept Bonus: make, happen

Writing Skill

Compare and Contrast

QR Code Video

Synthesizing

Title / Word Count

Topic

Academic Objective

- | Reading Format

Structure

Vocabulary
Reading Skill

Integrate IT

Social Studies Units 1-2 Review City Plan

Sci Units 3-4 Revi Ecosystem
cience nits 3-4 Review Report
“ Units 5-6 Review E-mail

Units 7-8 Review

Special Subject

Birthday Journal

The Birthday Party (TETTYN [127W] @R [113W]

A boy goes to a birthday party at his neighbor’s house and enjoys
experiencing their cultural traditions.

Learn to accept and appreciate other cultures.

Journal entry

Irregular past tense verbs: ate, hit, broke, went

turn, delicious, chance, keep, break, band Bonus: stick, fall

Writing Skill

Classifying ‘ ‘ Cause and Effect

QR Code Video

SUBJECT REVIEW UNITS PROJECT TYPE PROJECT DESCRIPTION

Map out the food, energy, and water sources of an eco-friendly city, write a
plan, and give a presentation about your plan for an eco-friendly city.

Choose a plant or animal, write a report about the ecosystem it lives in and
what its role is, and give a presentation about it.

Use the information from either unit 5 or unit 6, write an email about race
cars, and give a presentation about it.

Read details about birthday celebrations in some cultures, write a story about
the traditions of your own culture, and give a presentation about your most
recent birthday.



Units are divided into two lessons, A and B, so that students have

UNIT STRUCTURE more time to learn, practice, and demonstrate competency.

UNIT INTRO PAGES

rA big, captivating, impactful image
helps stimulate the students” minds
and get them thinking about the
topic of the unit.

-
A clear overview summarizes
what students will do throughout

Lthe unit.

Y : — )
Officially recognized academic
standards and objectives give a

Lclear purpose to each unit.

-
Preview questions help
guide the students’ focus.

[Students cognize the academic

S . ( .
objective with warm-up questions. Key grammatical structures from

the reading passage highlight
authentic, practical use.

new vocabulary.

[Learn the meaning of1

rThe academic question in each
unit helps students to approach
the reading passage in a more

purposeful way.

Teacher’s notes describe the )
purpose of each activity and
are neatly tucked away at the
bottom of each page.

( . . .
Background knowledge is Infographics with captions

provided to help activate the Tha Home Run ' provide visual support, additional
students’ schemas. ——— . : ‘ information, and context.
- G2
: a o e o W it ( T
Reading passages are formatted N ER——— S e g The academic objective in
in realistic ways to provide P N context is reviewed immediately

context and meaning. after the reading.

Students use a graphic organizer

Comprehension questions] e e sy i = ¥ to practice a reading skill and
ensure understanding. summarize information from the
passage.




LESSON B INTRO

Warm-up questions help
students recall information
from Lesson A to activate
prior knowledge.

The vocabulary review requires
students to demonstrate their
knowledge of the meaning and use
of each word.

rAc:tivities get students to recall
the background of the reading
and specify information about the
passage format. Students also learn

( . . . )
A graphic organizer gives students

practice with a writing skill.
J

h‘[wo bonus words from context.

rLesson B passages develop reading1
speed and fluency through a variety
of activities, and progress is tracked
Lin the back of the book.

INTEGRATE IT SELF-ASSESSMENT

rThe reading and writing skills prac’[iced1

in each unit are transferred to
develop a writing plan. This bridges
the classroom and home by linking
the student and practice books.

o % SELF-ASSESSMENT m

Engaging IT content teaches students . -

modern literacy. Questions ask e

students to make inferences b Al it

before viewing the IT content. "-—'-_'"Fq
After viewing the IT content, students 8- /
discuss the questions with a partner ""__“"—Fj-:-m' B -
and write their answers on the page. i A B =

The review units utilize project-

A self-assessment checklist helps
students and teachers to track
learning.

based learning and allow students
to produce tangible outcomes and
demonstrate linguistic competency
and development.

The detachable project templates
can be customized and used to
create a portfolio.




PRACTICE BOOK

The practice book provides students ample opportunity to use
vocabulary and grammar structures from the unit.

| Feiv Feiceca 1 |
1

b

The vocabulary practice activities

strengthen students’ vocabulary acquisition,

comprehension, and fluency.

T - Pl nd ot o el

o e

e

[P P p— \/

READING ACTIVITIES

THE HOME RUN '-f_i'.

10

o e o i s e o i 8 P

iy b e g s ey B g
b e o o B! e i ] e

e o

The grammar activities bolster the
students’ knowledge and ability to use
the structure.

The writing plan links the student book
with the practice book and the classroom
with the home. Students practice the
skills they have learned throughout the
unit and use them to summarize the unit
contents.

Use one of the following reading activities suggested on the
Lesson B passage page to reread the passage, practice
reading speed, and develop fluency in a fun way.

Sustained silent reading: The teacher tells the students when to
begin reading. Students read silently and individually until they
have finished the passage.

Popcorn reading: The teacher or a student starts by reading
between one and three sentences and then says “Popcorn to...”
and calls a student’s name. That student then reads between one
and three sentences and then says “Popcorn to...” and calls
another student’s name. The process continues until each
student has had a chance to read.

Choral reading: The teacher starts the activity at the same time
with all the students. Students read aloud and in unison.



In addition to our free Classbooster app, Integrate Reading & Writing
offers an additional free mobile app that is intended for use with the IT
page in the student book.

Use the different functions and features. Allow the students to enjoy viewing while thinking

about the inference and the discussion questions from the student book. Talk about those
questions while viewing the AR content to enhance the educational experience.

View the multimedia contents on the IT pages of
each unit on a mobile device by downloading our
free app. Search for “Integrate Viewer” in the Apple
App Store or the Google Play Store.

For units with AR images, simply open the
app, select the AR viewer, and point your
mobile device's camera at the target image.

For units with QR codes, simply open the app, select the QR code scanner,
and point your mobile device's camera at the target QR code.

11
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Grading Area Location in SB

3AI3[qO d1wapedy

e The academic objective in each unit is based on actual learning
standards and is related to the academic subject area. Students should
complete each unit with a significant level of understanding of the
academic concept in each unit and in English.

¢ In addition, comprehension questions may also frequently ask
students questions related to the academic concepts and objectives in
each unit.

e Use the proper locations in the student book in the right column
along with the grading rubric criteria on the next page to help you
accurately assess each student.

e Sections related to the academic
objective are in the following
places in every unit: the unit
introduction page, the 2nd page
of Lesson A, the 4th page of
Lesson A, Part C of the self-
assessment page

buiuiea] sbenbuer

e The language learning objectives in each unit are based on
content-specific language determined by the topic of each unit.

e In lesson A, the activities are intended to help students become
familiar with the meaning of new words.

* |n lesson B, the activities are intended to help students with using
new words in context.

e Use the proper locations in the student book in the right column
along with the grading rubric criteria on the next page to help you
accurately assess each student.

e Sections related to language
learning are in the following
places in every unit: the 1st and
2nd pages of Lesson A, the
reading passages in Lesson A
and B, the 1st page of Lesson B,
Parts A and B of the self-
assessment page

juswdolanaq Auaniq
S||1MS Bunan 8 Buipeay

¢ The reading and writing skill objectives and reading fluency
development objectives in each unit are strategically chosen and
placed within each unit.

e |n lesson A, the reading skill activity helps students develop cognitive
skills to use while reading about certain topics and with certain
reading formats.

¢ In lesson B, the writing skill activity helps students develop cognitive
skills to use while writing about information from the reading passage.

e Reading and writing skills are combined and used in the writing plan
in each unit so that students can transfer the cognitive skills they have
developed and use them to independently complete a summarizing task.

¢ Reading fluency skills are developed with the lesson B passage and
tracked with the reading speed chart. (See page 119 of this Teacher’s
Guide for additional information.)

¢ Reading and writing skills and
fluency development are in the
following places in every unit:
the 5th page of Lesson A, the
reading passages in Lesson B,
the 3rd page of Lesson B, Part C
of the self-assessment page

£oeua117 1 s||4s Ll

o [T skills and literacy are increasingly important for teaching modern
students. The level of emphasis a teacher wants to place on this area
of assessment depends on the access to IT in the classroom, the ability
of the students to use it, and the teacher’s preference.

e Use the Integrate app, Class Booster, the premium CD, and others
either with mobile devices or desktop computers at your own
discretion.

o [T skills and literacy are in the
following places in every unit:
the 4th page of Lesson B and
Part C of the self-assessment

page




Below Standard Approaching Standard At Standard

3A11D3[gO d1wapedy

e Student often struggles to
understand both the academic
concepts and the target English.

e Student still needs to ask
guestions about the concepts
and language to understand.

e Student often struggles to
understand either the academic
concepts or the target English .

e Student needs to ask questions
about concepts or language to
understand.

¢ Student often understands both
the academic concepts and the
target English.

e Student asks questions about
concepts or language to clarify
understanding.

Bbuiuieaq abenbueq

Student often struggles with

and needs help to understand:
problems-solutions, main idea &
supporting details, decode
multisyllabic words, distinguish
genres, identify literary elements,
use graphic organizers to sort
information.

Student sometimes struggles with
and needs help to understand:
problems-solutions, main idea &
supporting details, decode
multisyllabic words, distinguish
genres, identify literary elements,
use graphic organizers to sort
information.

Student doesn’t usually struggle
with understanding:
problems-solutions, main idea &
supporting details, decode
multisyllabic words, distinguish
genres, identify literary elements,
use graphic organizers to sort
information.

1usawdojanaqg Auan|4
S|IS Buian 18 Buipeay

¢ Student often struggles to
answer comprehension
questions.

e Student needs to asks questions
to recall general information.

e Student reading fluency is
improving slowly & sporadically.

e Student sometimes struggles to
answer comprehension
questions.

o Student needs to asks questions
to recall detailed information.

o Student reading fluency is
improving moderately.

o Student rarely struggles to
answer comprehension
questions.

o Student usually asks questions

about questions for clarification.

o Student reading fluency is
improving rapidly & steadily.

Aoeua117 1 s||4S LI

e Student often struggles to
connect the passage format as
the context of the reading
passage and needs to ask
guestions about formats to
understand context.

e Student doesn’t understand
that IT is used to access
additional information.

e Student sometimes struggles to
understand the passage format
or the context of the reading
passage and needs to ask
questions to understand.

e Student sometimes understands
that IT is used to access
additional information.

eStudent understands the
passage format and the context
of the reading passage and asks
clarification questions .

e Student understands that IT is
used to access additional
information.

13



01 NEW CITIES

UNIT SUMMARY UNIT INTRODUCTION

Social Studies / Nonfiction
Academic Objective: 8gle[S&E1ale)

that humans and the environment
are related and affect each other.

Academic Objective in Context:
Human activities in cities can harm
or help the environment.

NOILDONAOYLNI

- - - I;
i

Mg Farmal: internet

hepsion
TH=-aair ldea
parting Detalls

Introduce the topic with the picture on the unit introduction page. Get students thinking and talking about
the topic.

Review the academic objective on the page.

Preview the learning objectives in Lesson A.

14



LESSON A

UNIT SUMMARY

Language Learning Objectives
WENWAWEIGC S environment,

pollution, natural, reduce recycle,
limited

worker, driver
SR ReIaVEH destroy, produce
RCEI It HeIdniFI® Internet blog

NOILDNAOYLNI

1. What do you see in this pieture?
2. How do-cities.ghande nature?
3. How can we USe nature to build cities?

i X 1 WA

Discuss the three warm-up questions to see how much background information students possess about the
subject, objectives, topics, and language learning points.

1. What do you see in this picture?
Sample answer: | see houses in a city.

2. How do cities change nature?
Sample answer: They make nature smaller.

3. How can we use nature to build cities?
Sample answer: We can have more parks in cities.

15
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o1 LESSON A

TEACHING TIPS NEW WORDS

Level Tip$)
Low-Level Students YNy

completing the new words activity
on page 10, check the answers by
asking students to read the words
and spell them.

High-Level Students: il

completing the new words activity
on page 10, check the answers

by giving students 1-2 minutes to
memorize the new words on page
10, and then ask them to close the
book and recall each word from
memory.

& Which things in this picture ane natural?
Which things are human-made?
Is this eity design good or bad for the environment?

environment pollution natural
environment pollution natural
| \ |
reduce | § recyde |
reduce recycle

Wist mbusliry: Learni Shen shwrmrd g i e wuithy

Use the picture to activate students’ prior knowledge about the topic of the unit. Ask the students what kind of
place they see in the picture. Focus the attention of the students on the elements of nature in the picture and
then the human-made elements, and then ask them:
1. Which things in this picture are natural?

Sample answer: The trees and river are natural.
For the second question, ask students to make an inference or guess.
2. Which things are human-made?

Sample answer: The buildings are human made.
3. Is this city design good or bad for the environment?

Sample answer: It looks good because there is a lot of nature in the city.
Explain to the students that they will learn about how humans affect the environment when they build things.
Tell them that there are new and different ways to build cities which are better for the environment. Explain that
they will learn new words related to this topic.
Play audio track 02 and ask students to say and write each word as they hear it.



GRAMMATICAL STRUCTURE TEACHING TIPS

Level Tip$)
Use the

free downloadable worksheet
for additional practice with the
structure before reading.

High-Level Students:RViIEE]

few more examples on the board
with intentional mistakes. Call on
individual students to correct the
mistakes.

V NOSS31

STRUCTURE: BE VERB
Read.

1. There is a

2. There are three M
(C) Number in order then write.

1 There (1) nawral(4) i (2) a  (3)[way (5

(3]

1. There is a natural way.

2. There are five major cities.

3. There are few green spaces.

This section of each unit is meant to highlight a key grammatical structure that is covered in the reading
passages.

The intended purpose of highlighting the structure is to review and demonstrate how the structure is used in
an authentic way.

Read the structure together as a class.

Write a few more examples on the board to help familiarize students with the structure.

Complete the matching activity as a class and review the correct answers with the students.

Before turning the page, ask the students the academic objective question. This question focuses on the
academic content learning goals of the unit. Focus more on that than on the language learning goals when
you discuss answers with students. Use the students’ native language if necessary. Teach students unknown
words that may arise as they try to answer the academic objective question. Probe the class to see if there
are differing opinions or if everyone agrees on a consensus answer. Ask the students to keep this question in
mind as they read the passage on the next page.

17
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o1 LESSON A

TEACHING TIPS

Level Tip$)
Low-Level Students Yy

listening to the audio, reading,
and clarifying any additional
unknown words, read the passage
together again as a class for
additional reading practice and

to solidify understanding of the
passage.

High-Level Students: A3

students to make connections
between the contents of the
passage and their real lives. Ask
them if they know about any
eco-cities. Ask them if they recycle
at home or do other things to
reduce waste.

READING PASSAGE

HOME  ABOUT US PICTURE GALLERY COMMENTS CONTALT LS SHARE

Cities are bad for the environment. The homes of plants and
animals are destroyed. The large amounts of energy people use
causes pollution. Fortunately, there is a new way to build and
run cities.

These new cities are called eco-cities. There are three major
things that make an eco-city different. First, "eco” means
“environment.” Eco-cities are built into the natural environment.
So, the environment is not destroyed. Second. energy is made
in natural ways. So are food and water. Finally, less waste is
produced. Most waste is recycled.

Eco-cities do less harm to the environment. The natural
environment stays within them. Pollution is limited. Waste
is reduced. We should build eco-cities. This will help the
environment. The world will be a better place for everyone.

Introduce the background of the reading using the background information at the top of the page.

Explain to the students that the reading format of this passage is a blog. Tell the students that blogs are
written by people on the Internet. Explain that blogs usually focus on certain subjects or topics. Ask them

what they think the topic of this blog is about.

Review the title of the reading: “New Cities.” Ask the students why they think this is the title. Explain this is
because these days there are new and different ways to build cities which are better for the environment.



READING PASSAGE PASSAGE DETAILS

Reading Format:JigicIgatcidlo]fele
Academic Objective:QUBESENRT)

that humans and the environment
are related and affect each other.

Academic Objective in Context:

Human activities in cities can harm
or help the environment.

Need for green spaces in cities

Heavy wse of fuel and cars in cities
damages the envirenment and causes
pollution. This situation can be improved
by Creating groen amas,

V NOSS31

Creating a green space in an old city
The Highi Line i an old railway

rack that was umed into a pask in
Manhattan, Kew York City.

BEELCOEE0NE

Making environment-friendly enargy

Solar panets on a city building use energy
from sunlight to make clean enengy for the
busibclineg

[
o«

Tell students to read along quietly while they listen to the audio track. Tell them to circle any unknown words
while they listen. Play audio track 03.

After the track is finished, ask the students if they circled any unknown words. Review the meaning of those
words and how they are used in the passage. Use the students’ native language to do this if necessary.

Call on students to read the captions with each picture. Ask the class if the things in each picture are good
for the environment and come from new cities, or if they are bad for the environment and come from older
cities.

Ask the students to recall the academic objective question from the second page of lesson A. Now ask them
to read the academic objective in context at the bottom of this page. This should help the students with the
academic content learning goal of this unit. Discuss and explain further if necessary.

19
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o1 LESSON A

TEACHING TIPS

Level Tip$)
Low-Level Students WIS

completing both the comprehension
guestions and the reading skill
activity, allow the students to turn
back to the passage to locate the
correct answers. Offer guidance
and assistance as needed, such

as pointing out which paragraph
contains the correct answer.

High-Level Students: A<

students follow-up questions to the
comprehension questions, i.e. 4.

What do eco-cities reduce? Correct
answer: A. waste. Ask the students
how waste is reduced in eco-cities.

Reading Comprehension:

READING COMPREHENSION & READING SKILL DEVELOPMENT

() Choose the best answer.

1. What is the reading about?
@ eco-cities b. pollution €. recycling

(©environment

3. What happens to the homes of animals when a new building is made?
a. They are limited, @Th-ey are destroved, <. They are moved,

4, What do eco-cities reduce?
@wa ste b. recycling c. parks

READING SKILL: MAIN IDEA AND SUPPORTING DETAILS

Choose the main idea and details from the idea box. Write the
carrect letters in the boxes.

2. What is the meaning of “eco™
a. city b. waste

Idea Box

a. Eco-cities are built into the natural environment.

b. Ece-cities produce water, foed, and energy in natural ways.

¢. We shiould build eco-cities because they are good for the environment.
d. Eco-cities reduce waste and recyche most waste,

[ Detail1:__a
[Maln Idea: _ C ] Detall2 b
| Detail3:__d

SUMMARY: MAIN IDEA AND SUPPORTING DETAILS
@ Use the reading skill activity. Write the correct sentences.
1. Main idea:We should build eco-cities because they are good for the environment.

2. Detail 1: Eco-cities are built into the natural environment,

3. Detall 2: Eco-cities produce water, food, and energy in natural ways.
4. Detail 2: Eco-cities reduce waste and recycle most waste.

Reading Skilk Ceganise the main idea and detaih bom the reading

Ask the students to recall the correct information from the passage. Go through each question and correct
answer together as a class. Ask students to record how many answers they get correct or incorrect with

circles and slashes over each question number.

Reading Skill:

Explain to the students that main idea and supporting details means putting the information from the
passage in an order that helps make things clearer for the reader. Tell the students that the main idea
should always come first. Other ideas which support the main idea come next. Ask the students to put
the supporting ideas in the same order as they read them in the passage. Ask students to complete the
summary. After allowing students enough time to write all the answers in the summary section, randomly

call on students to read their answers.



LESSON B INTRODUCTION & VOCABULARY REVIEW TEACHING TIPS
g Y o ; [ s Ty L

Level Tip$)
Tell the

students to turn back to the new
words in Lesson A and review the
meaning of each word. Then use
the free downloadable worksheet
for additional vocabulary practice
before completing the vocabulary
review on this page.

L LINN

g What i1 this building in Sydney, #
Australia, an example of? s High-Level Students: FASSSOlNS

to write one additional sentence

for each vocabulary word in a
notebook or beneath each sentence

&) Circle the correct word to complete the sentence. on this page in the student book.
1. Don't throw battles In the trash. Please reduce :hrlm Randomly Ca” on StUdentS to Share

the sentences they wrote.
2. Driving cars harms the pollution
3. Ifwe ride bikes more often, we will limit  recycle air pollution.
4, Salad Is a- reduced food.
5. The factory makes a lot .}[ recycling .
&. Our class wll| natural our trash.

Quickly review the learning objectives of Lesson B.

Look at the picture. Discuss the picture and the warm-up question on the first page of Lesson B. Make a
connection to the real world using the picture.
1. What is this building in Sydney, Australia, an example of?
Sample answer: A building in an eco-city.
2. Is it good or bad for the environment? Why?
Sample answer: /t's good for the environment because plants help clean the air.

Complete the vocabulary review as a class or individually and then check the answers together as a class.
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TEACHING TIPS READING FLUENCY DEVELOPMENT & BONUS WORDS

L 1LINN

22

Level Tip$)
Low-Level Students:FE A

timer in class that all students can
see. Tell the students to read the
passage a third time and record
their individual reading time in the
second reading column on the
reading speed chart for this unit.

High-Level Students:BIEldaRisls

students how to do the reading
speed calculation. Tell the students
that they can track their individual
reading time at home in the second
reading column on the reading
speed chart for this unit.

EESTET R Wt iy thiy spacing absout?

A) Listen, write, read again, and learn two bonus words. Joh

WORD BOX
environment produced pollution natural
reduce recycle limited destroys

F Mare and mare cities are being built. This harms the emvironment.

Py Cities use a lot of land, This 1. ____destroys

plants’ and
[t} animals’ homes. City people use a lot of energy, This causes
u 2. pollution
But we can build eco-cities. There aré three things that
are special about eco-cities, First, they don't destroy the

N 3. environment . They make it a part of the city. Also, they
use 4, natural ways to make food, water, and energy.
; Lastly, they 5, recycle most things. This way, they
6 _ reduce  waste,

In eco-cities, there is nature all around us. There is
7. limited _ pollution. There is less waste

B. produced . This makes a cleaner environment. With

eco-cities, the world will be a nicer place to live in.

B! Do sustained silent reading.

Class reading time:  times will vary seconds

C! What kind of reading is this?

@kbiog b. journal . raditional

Read the background question at the top of the page. Ask students if they remember what the reading is

about.

Sample answer: /t's about new eco-cities which are good for the environment.

Find the two bonus words in the table of contents. Teach the students what these words mean. Ask the
students to listen and write the correct vocabulary words and bonus words in the blanks.

Tell the students to listen and read along with the audio. Play audio track 04.

After listening to the audio, tell the students to do the reading activity in activity B. Record the class reading
time in the reading speed chart in the back of the book.
Ask the students if they remember what the reading format of this passage is. Briefly discuss it and circle the

correct answer.



READING + WRITING SKILL TRANSFERENCE & WRITING PLAN TEACHING TIPS

A} Complete the chart.

Contrasting

a. Bad-iorthe-environment b, Good for the environment
e. Produce a lot of waste

d. Make lots of pollution
Old Citles

Bad for the environment
Produce a lot of waste

Make lots of pollution

B

this unit.

. Reduce waste
f. Limit pollution

Eco-citles

Good for the environment
Reduce waste

Limit pollution

B} Complete the writing plan. Use the reading and writing skills of

Main Idea and Supporting Details + Contrasting

a. Badfertheenvironment
b. Destroy the environment

&, Good for the environment
f. Reduce waste

Level Tip$)
Low-Level Students:{@eInllEE

the writing plan together as a

class. Then have students transfer
the information in the chart from
the student book to the practice
book. Have students close the
student book and double-check the
accuracy of the writing plan in their
practice books.

High-Level Students:IzENE

students complete the writing plan
individually. Check the answers
together as a class. Then have

c. Make lots of pollution g. Produce a lot of waste
d. Limit pollution h. Build inta the environmaent students transfer the information
Main ides Old Cities Eco-cities in the writing plan from the
and Details )
_ _ student book to the practice
Main Idea Bad for the environment Good for the environment

book. Encourage students to write

Detail 1 Destroy the environment Build into the environment ang q q

‘ an additional sentence in their
Detall 2 Produce a lot of waste Reduce waste homework.
Detail 3 Make lots of pollution Limit pollution

L 1LINN

Look at page 7 in the practice book. Complete the writing plan in part C.

Writing Skill:

Introduce the writing skill to the students. Tell them that contrasting means thinking about how two similar
things are different. Tell them that they need to write the information into the chart to think about how the
old cities and eco-cities are different. Explain that organizing information in this way will make them good
writers.

Writing Plan:

Ask the students to recall the reading skill from this unit: Main Idea and Supporting Details. Tell the students
that they will use that reading skill again with the writing skill to compare the main idea and details of old
cities and eco-cities. Complete the chart and review as a class. Tell the students to write with small, neat
letters so that all of the information can fit into the chart. After completing the writing plan chart, have the
students record that information into their practice books. Tell them to write a paragraph to summarize the
information in the writing plan. Explain that the writing plan is there to help guide them, but also that their
writing doesn’t need to follow the writing plan verbatim. Use the students’ native language as necessary.
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TEACHING TIPS INTEGRATE IT SKILLS & DIGITAL LITERACY

Level Tip$)
Low-Level Students: IS &ials

students if there were any parts
of the video that they didn‘t In an eco-city, energy, food, and water are made in natural

. ways. What are some of the natural ways we can make energy?
understand. Replay those sections
and explain in the students’ native
language to promote and support
deeper understanding.

L 1LINN

A) Preview.

Think and answer the question above.
Inference (sample) We can make energy from the sun.

B} View and think about the questions in part C while you watch.
Ask the elif | earn more about dean ek gyl G
students to record any unfamiliar &%
words from the video and review -
the meaning of those words
together as a class to support
vocabulary expansion.

Ke
L) Discuss the guestions with a partner. Write the answers.

Think while you watch:

1. How does natural enengy reduce pollution?
It reduces pollution because it doesn't create waste.

2. How is the energy made in each of these ways?
Energy is made using what nature gives us.

3. Will these ways of making energy produce more or less waste?
They will produce less waste.

Remind students that in an eco-city, energy is created in natural ways. Explain to the students that they will
now watch a video about how energy is created in natural ways. Read the quote from the preview and
brainstorm answers as a class. Come to an agreement about the inference answer that you will write down
as a class.

Sample answer: We can make energy from the sun.

Ask the students what the QR code is. Ask them to describe how it works. If possible, demonstrate it by
using the Integrate Viewer app. Before watching the video, read each question in part C together as a class.
Tell the students these questions will be answered as they watch the contents of the video. Show the video.
Give the students some time to discuss the questions. This can be done in pairs, in small groups, or together
as a class. Go over the answers as a class.
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SELF-ASSESSMENT & UNIT WRAP-UP TEACHING TIPS

Use the grading rubric to perform =
|- —
r own ment of each =
SELF-ASSESSMENT your own assessment of each |3
student’s progress for this unit.
Match. Adjust the rubric to match the level
1. eovvincumanl #.: coming from the carth; not made or caused by Of your Students as necessa ry
humans '
2. natural b to stop something from getting bigger
\ s
3. pollution 'S :I:-h.: :l; |I.'\::| make ak, land, and, water dirty and not Level Tips§9‘
&, recycle d. 1o make samething smaller or legs

Low-Level Students:AllelW,

students to turn back to the pages

5. limit . the waorld and its conditions in nature

. reduce f. to cause the end of something: to damage . .
i '|:.III'-I'I_"." ng .-:-'urlnn.l'-.u,-ll ::-l_<;-|:| existing o Of the Un|t tO f|nd the answers.
7. desro ! ak ething new from something that wa
Oesunoy q :::.';::I"Ihghiﬂrl:ll CRing féw I0em SOmething at was CheCk the answers together as a
8. produce s h. 10 make something exist of happen: 1o make
something new class.

u ble and write. .
sk High-Level Students:QIE1Rial:

Wy a Therne W 41 i
, page as a sort of quiz.
There is a new way.

Think about yourself. Choose the best answer.

LIS NN Peopde have an effect on nature and the
e IS L] —_— O

HEHHHB I can identify the matn kdea and
Skill supporting details in the things | read — answers will vary

§

can contrast different things In my
writing — answerswill vary

can disouss and make inferences about

eco-cities. 1got __willvary  diicussion  —  answers Will Vary
cpaestiond correct in this unit

Complete the vocabulary check. Review the correct answers as a class. Ask students to record how many
answers they get correct or incorrect with circles and slashes over each question number.

Ask students to unscramble the sentence individually. Check the answers together as a class.

Review the academic objective statement. Ask the students who think the answer is true to raise their
hands. Do the same for students who think the statement is false. Tell students the correct answer and talk
about why that answer is correct.

Ask students to evaluate their own work on the reading skill section in Lesson A, the writing skill section in
Lesson B, and the questions on the Integrate IT page. Tell them to use the number of mistakes they made
to guide their self-assessment. If they couldn’t get anything correct, they should fill in the single smiley face;
if they made a few mistakes, two smiley faces; and if they only made a couple of small mistakes, or none
at all, they can fill in three smiley faces. This allows the students to assess where they need to improve,

and allows you to align your assessment as the teacher with the students’ understanding of their own
performance.
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02 MY SPECIAL HOUSE

UNIT SUMMARY UNIT INTRODUCTION

Social Studies / Fiction
Academic Objective: 8gle[S&E1ale)

the differences between life in cities ] Social Studies
and in rural areas. Fiction

People in cities and rural places live
in different kinds of houses because
the environments are different.

NOILDONAOYLNI

between life in cities and
in rural areas.

L I.E'I['EF f
e Comprehension

o Reading Skill: Sequencing

and Supporting Details
e Integrate IT: QR Code Video

Introduce the topic with the picture on the unit introduction page. Get students thinking and talking about
the topic.

Review the academic objective on the page. Preview the learning objectives in Lesson A.
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LESSON A

UNIT SUMMARY

Language Learning Objectives

bottle, sand, tightly,
cover, repeat, row

clay, mud
N q V=R HeI{IH Comparative

Adjectives

Reading Format: RS

NOILDNAOYLNI

\ I.I'.I
,Jl .' 1. How are'the bottles in this picture being used?
2. What are bottles like these made for?
3. Canyou think 'of another use for them?

| |: |-I |
" ||| ' |
e

Discuss the three warm-up questions to see how much background information students possess about the
subject, objectives, topics, and language learning points. Ask students what their houses are made of.

1. How are the bottles in this picture being used?
Sample answer: They are being used as lights/lamps.
2. What are bottles like these made for?
Sample answer: They are made to hold something like juice.
3. Can you think of another use for them?
Sample answer: You can put soil inside them and plant a flower.
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02 |ESSON A

TEACHING TIPS NEW WORDS

Level Tip$)
Low-Level Students YNy

completing the new words activity
on page 22, check the answers by
asking students to read the words
and spell them.

High-Level Students: il

completing the new words activity
on page 22, check the answers

by giving students 1-2 minutes to
memorize the new words, and then
ask them to close the book and
recall each word from memory. NEW WORDS

@ Listen, repeat, then write. daorh
1. 2. 3.

What do you see in this picture?
What is it made out of?
Is this goad or bad for the enviranment?

tightly
tightly

repeat

repeat

ﬂ- Wist mbusliry: Learni Shen shwrmrd g i e wuithy

Use the picture to activate students’ prior knowledge about the topic of the unit. Ask the students what kind of
building they see in the picture. Focus the attention of the students on what the house is made out of and ask
them the warm-up questions:
1. What do you see in this picture?
Sample answer: / see a house.
Ask a follow-up question to establish background knowledge and give attention to details.
2. What is it made out of?
Sample answer: /t’s made out of plastic bottles.
3. Is this good or bad for the environment?
Sample answer: /t's good for the environment.

Explain to the students that they will learn about a special house made of bottles.

Tell them that there are many different kinds of materials that can be used to build a house. Explain that students
will learn about one special house in the desert.

Play audio track 05 and ask students to say and write each word as they hear it.



GRAMMATICAL STRUCTURE TEACHING TIPS

Level Tip$)
Use the

free downloadable worksheet
for additional practice with the
structure before reading.

High-Level Students:RViIEE]

few more examples on the board
with intentional mistakes. Call on
individual students to correct the
mistakes.

V NOSS31

STRUCTURE: COMPARATIVE ADJECTIVES
Read.

L e we | moe (i SGEGED
= s swonger | than [[abrickhouse: ]
(C) Number in order then write.
. is (2) [plstie (S) bewer (3) Glass (1) than (4)
2. are (2) ) than (4) There (1) [3/000Bottles (5] more (4)
S [ e (3) NSRRI 5 ()

1. Glass is better than plastic. -

Pl

. _There are more than 3,000 bottles.

3. Itis colder than other places.

OICETIET Adacdertb Ddsjectiee Cuention: How o 0% b o o e From U il place!

This section of each unit is meant to highlight a key grammatical structure that is covered in the reading
passages.

The intended purpose of highlighting the structure is to review and demonstrate how the structure is used in
an authentic way.

Read the structure together as a class.

Write a few more examples on the board to help familiarize students with the structure.

Complete the matching activity as a class and review the correct answers with the students.

Before turning the page, ask the students the academic objective question. This question focuses on the
academic content learning goals of the unit. Focus more on that than on the language learning goals when
you discuss answers with students. Use the students’ native language if necessary. Teach students unknown
words that may arise as they try to answer the academic objective question. Probe the class to see if there
are differing opinions or if everyone agrees on a consensus answer. Ask the students to keep this question in
mind as they read the passage on the next page.
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02 |ESSON A

TEACHING TIPS

Level Tip$)
Low-Level Students YNy

listening to the audio, reading,
and clarifying any additional
unknown words, read the passage
together again as a class. Allow
students to role-play the two
characters.

High-Level Students: A GilE]

students to make connections
between the contents of the
passage and their real lives. Ask
them where they live. Ask them
about the environment and weather
where they live. Ask them if they
can think of any other kinds of
special houses.

READING PASSAGE

ﬁlrl.l“.klllllj I..ﬂl{llll...{ apsdal ke
(A) Listen and read along. dosh
]

Houske

Dear Chri_s.

It's interesting to learn about your life in the city. My family

built our own house. It's a special house. It's made out of old

glass bottles.

Sand was packed tightly inside the bottles first. Next, we built

short clay and mud walls for each side of the house. Then, we

put a row of bottles on the walls. We covered the bottles with
clay and mud. We repeated this many times. There are more

than 9,000 bottles making up our house.
We live in the desert. In the daytime, it's very hot. At night, it's
cold. The house is great for the desert. In the day, it stays coal

inside. At night, it stays warm. The bottle house is strong. It's

stronger than a house made of bricks.

Write back soon,

-Tiffany

Introduce the background of the reading using the background information at the top of the page

Explain to the students that the reading format of this passage is a letter. Tell the students that people write
letters to their friends and family members to tell them things about their homes.

Review the title of the reading: “City Jobs.” Ask the students why they think this is the title. Explain this is
because they are going to read a letter about someone’s special house.



READING PASSAGE PASSAGE DETAILS

Reading Format: RS
I Academic Objective: Ulle[SSE]ale)

the differences between life in cities
and in rural areas.

People in cities and rural places live
in different kinds of houses because
the environments are different.

V NOSS31

This is one side of the house. | sit
next to this window when study.

A nchorrai ObjecHive in Conibea: Progile s el il plicr Bee i Hlerent bineh of Souies e The sivinnseit s difeent

Tell students to read along quietly while they listen to the audio track. Tell them to circle any unknown
words while they listen. Play audio track 06.

After the track is finished, ask the students if they circled any unknown words. Review the meaning
of those words and how they are used in the passage. Use the students’ native language to do this if
necessary.

Call on students to discuss the unique parts of the house and the environment in the reading. Talk about
them in detail. Discuss the special materials used to make the house and the different types of weather.
Draw a connection to the real world by discussing other special houses.

Ask the students to recall the academic objective question from the second page of lesson A. Now ask
them to read the academic objective in context at the bottom of this page. This should help the students
with the academic content learning goal of this unit. Discuss and explain further if necessary.
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02 |ESSON A

TEACHING TIPS

Level Tip$)
Low-Level Students WIS

completing both the comprehension
guestions and the reading skill
activity, allow the students to turn
back to the passage to locate the
correct answers. Offer guidance

and assistance as needed, such as
pointing out which parts of the
reading contain the correct answers.

High-Level Students: A<

students follow-up questions to the
comprehension questions, i.e. 1.
What is the story about? Correct
answer: b. a special house. Ask the
students what the house is made out
of and where Tiffany lives.

Reading Comprehension:

READING COMPREHENSION & READING SKILL DEVELOPMENT

ot T =
- .-" '.r:f rfal;d: ‘m' 4 * L p ﬁ l- . "
READING COMPREHENSION
(1) Choose the best answer.

1. What is the reading about?

a, the desert @a special house .. citles
2. Whao is the letter to?
@Chrls- b. Tiffany €. a family
3. What happens inside the house in the daytime?
&. It gets hot. b. It stays warm, @It stays cool,
A. What is inside the bottles?
@)sand b clay €. mid

READING SKILL: SEQUENCING

Look at the process of building a bottle house. Write the steps
in the correct order.

b. C. d. &
i " W
I ' J _
Build short Put the bottles Repeat this Caver the Pack the
walls with an the wall, many times, battles with bottles tightly
clay and mud. clay and mud,  with sand.

(2] » (3] » [5] = [4] » [1]

SUMMARY : SEQUENCING
@ Use the reading skill activity. Write sentences to describe the process.

1. Step 1: Pack the bottles tightly with sand.

. Step 2: Build short walls with clay and mud.

. Step 3: Put the bottles on the wall.

2
3
4. Step 4: Cover the bottles with clay and mud.
5

. Step 5: Repeat this many times.

m. Bauding Shill Socprr w U slrp it rraking i jlai Baofthe houss

Ask the students to recall the correct information from the passage. Go through each question and correct
answer together as a class. Ask students to record how many answers they get correct or incorrect with

circles and slashes over each question number.

Reading Skill:

Explain to the students that sequencing means putting things in the correct order from start to finish. Tell
the students to order the steps for how the special house was made from start to finish with numbers.

Complete the activity together as a class.

Ask students to write the sentences in order. After allowing students enough time to write all the answers in
the summary section, randomly call on students to read their answers.



LESSON B

LESSON B INTRODUCTION & VOCABULARY REVIEW TEACHING TIPS

Level Tip$)
Low-Level Students: R Risls

students to turn back to the new
words page in Lesson A and

review the meaning of each word.
Then use the free downloadable
worksheet for additional vocabulary
practice before completing the
vocabulary review on this page.

4 NOSS31

What iz this house made of? £ .

How was it built? e High-Level Students: A ES Ve[l
ot e to write one additional sentence

for each vocabulary word in a

.~ VOCABULARY REVIEW notebook or beneath each sentence

() Circle the correct word to complete the sentence. on this page in the student book.

1. It's very sunny outside today, Make sure }rcu repeat your head, Randomly call on students to share
the sentences they wrote.

2. All of the students lined up in sand @.

3. Fill up the sand @ 30 we will have encugh water to drink later,

4. If you don't know what to do, then cover Fter me.

5. The beach has beautiful whll.e@ bottles.

6. Close Ihewin-dows@ repeatedly. so rain does not get in.

Vo sty Wil Lhe flir se sty liry @ ioeenl 7

Quickly review the learning objectives of Lesson B.

Look at the picture. Discuss the picture and the warm-up questions on the first page of Lesson B. Make a
connection to the real world using the picture.
1. What is this house made of?
Sample answer: /t's made out of bottles, clay, and mud.
2. How was it built?
Sample answer: People put sand inside of bottles and then put them in a row on a wall of clay and mud.
They repeated this many times.
Ask students to provide additional information by giving examples.

Complete the vocabulary review as a class or individually and then check the answers together as a class.
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TEACHING TIPS READING FLUENCY DEVELOPMENT & BONUS WORDS

Level Tip$)
YA Set up a e e

. . A) Listen, underline the vocabulary words and two bonus words.
timer in class that all students can :

Then read again. daorh
see. Tell the students to read the
passage a third time and record

¢ 1INN

their time in the second reading M S :
| ecial House
column on the reading speed chart y p
for this unit. Diar Chirls,
High-Level Students BE e R o It’s fun to learn about life in the city, My family lives in a special house

We built it ourselves. We used old glass boitles. The bottles were tightly

students how to do the reading
speed calculation. Tell the students
that they can track their individual
reading time at home in the second
reading column on the reading
speed chart for this unit.

packed with sand. They were put in a row on low walls. The low walls were
made with mud and clay. The bottles were then covered with clay and mud.
These steps were repeated many times. More than 9,000 bottles werne used
in our house,

Our house is in a desert. The desert has hot days and cold nights.

The house is just r ght for thes, Duning the day, it's cool inside. At might, it's

warm. The house may not sound strong. But it's stronger than a
brick house,
Write back soan,

-Tiffany

g Do popcorn reading.

Class reading time:  times will vary ' sacands

What kind of reading is this?
a. texl message b. e-miail ©)leter

(&)

28

Read the background question at the top of the page. Ask students if they remember what the reading is
about.

Sample answer: /t’s about a special house made of bottles.

Find the two bonus words in the table of contents. Teach the students what these words mean. Tell the
students to listen, read along, and write the words from the word box into the blanks of the passage as they
listen to the audio. Play audio track 07.

After listening to the audio, tell the students to do the reading activity in activity B. Record the class reading
time in the reading speed chart in the back of the book.

Ask the students if they remember what the reading format of this passage is. Briefly discuss it and circle the
correct answer.
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READING + WRITING SKILL TRANSFERENCE & WRITING PLAN TEACHING TIPS

A) Choose the main idea and details from the idea box. Write the
correct letters in the boxes,
Idea Box

a. Old glass bottles filled with sand is one example

b. The battles are held together with materials like clay, and the steps are repeated.
€. Low walls have to be built to put the battles on top of.

d. Houses can be bailt using recycled materials.

Main ldea: d

Detail 1: a Detail 2; C Detail 3: b

B) Complete the writing plan. Use the reading and writing skills of
this unit.

Sequencing + Main Idea and Supporting Details
Main ldea:

Detail 1: Detail 2: Detail 3: The bottles
Old glass bottles filled  Low walls have tobe  are held together

Details with sand is one built to put the bottles with materials like

example. on top of. clay, and the steps are
repeated.

Step 1: Step Step 3:

a 4 b

Sequence:

C) Look at page 11 in the practice book. Complete the writing plan in part C.

Fyl

Writing Skill:

Level Tip$)
Low-Level Students:{@eInllEE

the writing plan together as a

class. Then have students transfer
the information in the chart from
the student book to the practice
book. Have students close the
student book and double-check the
accuracy of the writing plan in their
practice books.

High-Level Students:IzENE

students complete the writing plan
individually. Check the answers
together as a class. Then have
students transfer the information
in the writing plan from the
student book to the practice

book. Encourage students to write
an additional sentence in their
homework.

Introduce the writing skill to the students. Tell them that main idea and supporting details means putting
the information from the passage in an order that helps make things clearer. Tell the students that the main
idea should always come first. Other ideas which support the main idea come next. Explain that organizing

information in this way will make them good writers.

Writing Plan:

Ask the students to recall the reading skill from this unit: sequencing. Tell the students that they will use that
reading skill again to put the main idea and details in the correct order. Complete the chart and review as
a class. Tell the students to write with small, neat letters so that all of the information can fit into the chart.

After completing the writing plan chart, have the students record that information in their practice books. Tell

them to write a paragraph to summarize the information in the writing plan. Explain that the writing plan is

there to help guide them, but also that their writing doesn’t need to follow the writing plan verbatim. Use the

students’ native language as necessary.

¢ 1lINN
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TEACHING TIPS INTEGRATE IT SKILLS & DIGITAL LITERACY

Level Tip$)
Low-Level Students: IS &ials

students if there were any parts
of the video that they didn't
understand. Replay those sections
and explain in the students’ native
language to promote and support
deeper understanding.

High-Level Students: IS &ial=

students to record any unfamiliar
words from the video and review
the meaning of those words
together as a class to support
vocabulary expansion.

30

A) Preview.

Some houses are special. They are built in special ways because of
the envirenment. What are some other kinds of special houwses?

Think and answer the question above.
Inference (sample) Igloos are special houses.

B} View and think about the questions in part C while you watch,

L) Discuss the guestions with a partner. Write the answers.

Think while you watch:

1. Why are these houses special?
Because they are for people who live in special places.

2. What are these houses made out of?
They are made out of ice, wood, and other things.

3. How do these houses make people who live in them feel?
They feel comfortable.

Explain to the students that they will now watch a video about other kinds of special houses. Read the quote
from the preview and brainstorm answers as a class. Come to an agreement about the inference answer

that you will write down as a class.
Sample answer: Igloos are special houses.

Ask the students if they remember what a QR code is. Point it out on the page. Ask them how it works. If
possible, demonstrate it using the Integrate Viewer app. Before watching the video, read each question in
part C together as a class. Tell the students these questions will be answered as they watch the contents of
the video. Show the video. Give the students some time to discuss the questions. This can be done in pairs,
in small groups, or together as a class. Go over the answers as a class.



SELF-ASSESSMENT & UNIT WRAP-UP TEACHING TIPS

i i c
Use the grading rubric to perform Z
| SELF_ASSESSM EN'I' your own assessment of each :
student’s progress for this unit.
Match. Adjust the rubric to match the level
1. bottle a8, wiery snall péeces of rock that cover beaches, Of your Students as necessa ry
deserts, atc '
2. sand b, to put something over, on top of, or in front of
something el \ L
3. tightly a3 \':r.ﬂ:‘lf:] ine of things that are next to each other - 9
Level Tips,
&, COWEF d. waft, vt dire
Low-Level Students:FAlle})%
5. repeat 0. a heravy, sticky, and waet material from the earth that
becames hard and strong whedn it dries Students to turn back to the pageS
6. row f. to do agair . .
'” itk of the unit to find the answers.
7. clay 9. not easy to move Check the answers together as a
8, mud h. a glass or plastic containes that usually has no
handle and hodds liguid ClaSS.

Unscramble and write,

High-Level Students:RICEIRIglE

page as a sort of quiz.

3 than It beick 4 nouse stronger

It is stronger than a brick house.

Think about yourself. Choose the best answer.

LY I Houses In different areas are bullt differenily
Dﬁiﬂﬂl‘! bBecause of the different envviionments —_— O
HEHHHB I can sequience things | ead abouwt
Skill — answers will vary

CAN sumimadize the main ldea and
supporting detalls in my writing — answers will vary

can disouss and make inferences about
special kinds of hoamses. | got will vary — ahswers will vary
clitcusshon questions cornect in this wnit

3

Complete the vocabulary check. Review the correct answers as a class. Ask students to record how many
answers they get correct or incorrect with circles and slashes over each question number.

Ask students to unscramble the sentence individually. Check the answers together as a class.

Review the academic objective statement. Ask the students who think the answer is true to raise their
hands. Do the same for students who think the statement is false. Tell students the correct answer and talk
about why that answer is correct.

Ask students to evaluate their own work on the reading skill section in Lesson A, the writing skill section in
Lesson B, and the questions on the Integrate IT page. Tell them to use the number of mistakes they made to
guide their self-assessment. If they couldn’t get anything correct, they should fill in the single smiley face; if
they made a few mistakes, two smiley faces; and if they only made a couple of small mistakes, or none, they
can fill in three smiley faces. This allows the students to assess where they need to improve, and allows you
to align your assessment as the teacher with the students’ understanding of their own performance.
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3 ECOSYSTEM

UNIT SUMMARY UNIT INTRODUCTION

Science / Nonfiction
Academic Objective: 8gle[S&E1ale)

the structure and function of an
ecosystem.

All living things are either
producers, consumers, or
decomposers, and all of them are
important parts of an ecosystem.

NOILDONAOYLNI

ACADEMIC
OEIECTIVE

o Undérstandihe struciute
and fumetion of an
BCOSYRIET,

LESSON

mLing Ta
Eyiden T

Introduce the topic with the picture on the unit introduction page. Get students thinking and talking about
the topic.

Review the academic objective on the page.

Preview the learning objectives in Lesson A.
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LESSON A

UNIT SUMMARY

Language Learning Objectives

NEVAUYeIeE producer, consumer,
decomposer, waste, soil, ecosystem

energy, category
S [a{[g=NFelalH Modal verbs of

obligation and necessity

RCELITa e N ZIinELH Magazine article

NOILDNAOYLNI

1. Where doyou think this is?
B% 8e 2 How do trees get eriergy?
R i‘:& 3. Whatkinds of animalsand.plants live here?
N MRERT v e S .o - dic o
T WEENL: B WA U O

i p T M T SN T

i|
A A
T E

Discuss the three warm-up questions to see how much background information students possess about the
subject, objectives, topics, and language learning points. Ask students what they know about ecosystems
to activate prior knowledge. Ask them how the different parts of an ecosystem help each other to live and
grow.

1. Where do you think this is?
Sample answer: / think it’s in a forest.
2. How do trees get energy?
Sample answer: They get energy from the sun.
3. What kinds of plants and animals live here?
Sample answer: Grass, trees, squirrels, and birds live in forests.
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03 [ESSON A

TEACHING TIPS

Level Tip$)
Low-Level Students YNy

completing the new words activity
on page 34, check the answers by
asking students to read the words
and spell them.

High-Level Students: il

completing the new words activity
on page 34, check the answers

by giving students 1-2 minutes to
memorize the new words, and then
ask them to close the book and
recall each word from memory.

NEW WORDS

ECOSISTEMS

What do lions eat? What do zebras eat?

NEW WORDS
(®) Listen, repeat, then write. dok
1. 2.F

producer consumer decomposer

pI‘OdUCQI’ consumer

decomposer

waste sail eeosystem

ecosystem

Use the picture to activate students’ prior knowledge about the topic of the unit. Ask the students what
kinds of animals they see in the picture. Focus the attention of the students on the lion and ask them the

warm-up questions:
1. What do lions eat?
Sample answer: They eat meat.

Ask a follow-up question to establish background knowledge and give attention to details.

2. What do zebras eat?
Sample answer: They eat plants.

Explain to the students that they will learn about how plants and animals need each other to get energy and

stay alive.

Brainstorm a few examples: Zebras need to eat plants to get energy. Lions need to eat meat to get energy.
Play audio track 08 and ask students to say and write each word as they hear it.



2

@ Match and write.

1
2
3

STRUCTURE: MODAL VERBS OF OBLIGATION & NECESSITY
Read.

GRAMMATICAL STRUCTURE TEACHING TIPS

Level Tip$)
Use the

free downloadable worksheet
for additional practice with the
structure before reading.

High-Level Students:RViIEE]

few more examples on the board
with intentional mistakes. Call on
individual students to correct the
mistakes.

LS

They need to be with

. Living things need toget m

. Every living thing tobewith ~——— pach other.
. They all need needs Lo >< food enengy.
. One group needs to get use the sun's energy.

. Every living thing needs to get food energy.

. They all need to be with each other.

. One group needs to use the sun'’s energy.

ORI Adadermi Ditge: e Guebion: i b il

This section of each unit is meant to highlight a key grammatical structure that is covered in the reading
passages.

The intended purpose of highlighting the structure is to review and demonstrate how the structure is used in
an authentic way.

Read the structure together as a class.

Write a few more examples on the board to help familiarize students with the structure.

Complete the matching activity as a class and review the correct answers with the students.

Before turning the page, ask the students the academic objective question. This question focuses on the
academic content learning goals of the unit. Focus more on that than on the language learning goals when
you discuss answers with students. Use the students’ native language if necessary. Teach students unknown
words that may arise as they try to answer the academic objective question. Probe the class to see if there
are differing opinions or if everyone agrees on a consensus answer. Ask the students to keep this question in
mind as they read the passage on the next page.
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03 [ESSON A

TEACHING TIPS READING PASSAGE

Level Tip&>

After Ll GRS
listening to the audio, reading, and @ Listen and read along. b
clarifying any additional unknown
words, read the passage together
again as a class.

Ask the
students to make connections
between the contents of the
passage and different types of
ecosystems.

d eats ether consumers.
hke third category Is
 They break
dead things and TR G down
into T} They get energy from
these things. In turn, the soil
helps producers make energy.

m Ematfing Foimat: Magatine aitick

Introduce the background of the reading using the background information at the top of the page.

Explain to the students that the reading format of this passage is a magazine article. Tell the students that
magazines are usually about one topic. Some common topics are sports, health, fitness, and science. Inside a
magazine there are articles that focus on a specific topic. Ask the students what the topic for this reading is.

Review the title of the reading: “Ecosystems.” Ask the students why they think this is the title. Ask
them if they can recall from unit 1 what “eco-" means. It means “environment.” Ask if they know what
“ecosystem” means. It means “environment system.”



READING PASSAGE PASSAGE DETAILS

RCELIeRRIINEL® Magazine article
Academic Objective:JURLESENR)

the structure and function of an
ecosystem.

Academic Objective in Context:

All living things are either
producers, consumers, or
decomposers, and all of them are
important parts of an ecosystem.

Plants, from trees to bushes and grass, are
producers. They make energy through a
process called photosynthesis

V NOSS31

Each category of living things gives
the others energy. They need each other o
to live. Together they make up an ecosystem. ﬁ N %
There are many kinds of ecosystems, They can be R
small, like apgond st. ;

L L
e .

; Flant-eating anwmals like zebras are
- ~~ consumiers, They eal producess,

Meat-eating andémals lile
ligis ad B0 SonALIMErs.
IhE}'t‘n‘ll other cansumers.

Termites, worms, and mushroems
i are decompasess, They tum dead
preducers and consumens into

soil 10 gt enengy fnam tham

Az ailermic ObjecErew i Conteat: &1 Heng | heen seefther pralue e

Tell students to read along quietly while they listen to the audio track. Tell them to circle any unknown
words while they listen. Play audio track 09.

After the track is finished, ask the students if they circled any unknown words. Review the meaning
of those words and how they are used in the passage. Use the students’ native language to do this if
necessary.

Call on students to discuss the unique features of producers, consumers, and decomposers. Ask them how
each one depends on the others. Ask students what they think would happen if one of these three were
removed from an ecosystem. It would stop working and the other two would have to move or die.

Ask the students to recall the academic objective question from the second page of lesson A. Now ask
them to read the academic objective in context at the bottom of this page. This should help the students
with the academic content learning goal of this unit. Discuss and explain further if necessary.
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03 [ESSON A

TEACHING TIPS

Level Tip$)
Low-Level Students WIS

completing both the comprehension
guestions and the reading skill
activity, allow the students to turn
back to the passage to locate the
correct answers. Offer guidance

and assistance as needed, such as
pointing out which parts of the
reading students should look in to
find each correct answer.

High-Level Students: A<

students follow-up questions to the
comprehension questions, i.e. 1.
This reading is about ____. Correct
answer: b. ecosystems. Ask students
to describe what an ecosystem is
and how it functions.

Reading Comprehension:

READING COMPREHENSION & READING SKILL DEVELOPMENT

oV il = . Gy 5T
NSO —
READING COMPREHENSION
(®) Choose the best answer.
1. This reading is about .
a. the sun @ecosg,-ﬂem €. rebras
2. Allliving things need .
a. plants b. mushrooms @EﬂEl’g‘_,l'
3. There are different groups of living things in an ecosystem.
a. one b. two ©rhiee
4, Producers get food by
@making it b. eating consumers c. eating sail

READING SKILL: CATEGORIZING
Write the letter under the right category.

a. Zebras and lions b Eat plants or animals
¢. Make their own d. Break down waste and dead things
e, Trewes and flowers f. Termites and mushrooms

Producers Consumers  Decomposers
How they get energy to live C b d
Some examples include e a f

SUMMARY: CATEGORIZING
(© Use the reading skill activity. Write sentences with correct information.

1. Producers make their own energy. Some examples include trees and

flowers.

2. Consumers eat plants and animals for energy.

Some examples include zebras and lions.

3. Decompaosers break down waste and dead things for energy.

Some examples include termites and mushrooms. trees and flowers.

Brading Skill: Catrogerior lhai=ag 2hngn by hew iy el ersey

Ask the students to recall the correct information from the passage. Go through each question and correct
answer together as a class. Ask students to record how many answers they get correct or incorrect with
circles and slashes over each question number.

Reading Skill:

Explain to the students that categorizing is a way of organizing information. Explain that it means separating
things that are different into separate groups called categories and organizing pieces of information
according to their common categories. Tell the students to write the descriptions under the right category.

Complete the activity together as a class.

Ask students to use the descriptions to complete the sentences in the summary section, and then randomly

call on students to read their answers.



LESSON B INTRODUCTION & VOCABULARY REVIEW TEACHING TIPS

Level Tip$)
Tell the

students to turn back to the new
words page in Lesson A and

review the meaning of each word.
Then use the free downloadable
worksheet for additional vocabulary
practice before completing the
vocabulary review on this page.

High-Level Students: A E{¥lellglS

to write one additional sentence
for each vocabulary word in a

VOCABULARY REVIEW notebook or beneath each sentence
(&) Fill in the blank with the correct word. on this page in the student book.
Randomly call on students to share

the sentences they wrote.

€ 1INN

waste decomposers producers consumers ecosystem soil

1. Plants are producers because they make their own energy.

2. Lionsare consumers because they get energy by eating other animals.
3. Worms ane decomposers because they turn dead things into dirt.

4. All the living things inain) ecosystem give ane another energy.
5. Mast plants lve in soil

6. Waste gets turned into soil

Vi sty Thk Lr the stniatndiry in Lovwent 0]

Quickly review the learning objectives of Lesson B.

Look at the picture. Discuss the picture and the warm-up questions on the first page of Lesson B. Make a
connection to the real world using the picture.
1. What kind of animals are lions?
Sample answer: They are consumers.
2. How do they get energy?
Sample answer: They are carnivores. They eat other consumers to get energy.
They are carnivores. They eat other consumers to get energy.

Complete the vocabulary review as a class or individually and then check the answers together as a class.
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03 |ESSON B

TEACHING TIPS

Level Tip$)
Low-Level Students:NEHVE]

timer in class that all students can
see. Tell the students to read the
passage a third time and record
their individual reading time in the
second reading column on the
reading speed chart for this unit.

High-Level Students:HEldaRials)

students how to do the reading
speed calculation. Tell the students
that they can track their individual
reading time at home in the second
reading column on the reading
speed chart for this unit.

READING FLUENCY DEVELOPMENT & BONUS WORDS

FLU E"c_T le“ﬂ B kgroaund Il“;:'l;-lll'u-lllﬁ:l.:dﬂﬁi
(&) Listen, write, read again, and learn two bonus words. o
producers ecosystem categories soil

waste decomposers  consumers  energy

Ecosystems

Al living things need food energy. They can be put into three
1. categories by how they get 2. energy .

The first group is 3. energy . They are all plants, Producers make
their own food. They do this with the help of energy from the sun.

The second group is 4. consumers , They get energy in two ways.
Some consumers eat producers. Others eat other consumers,

The third group is 5. __decomposers . They get energy from dead things
and 6. waste . They turn them inte energy at the same cime: The
F.____ Soil inturn gives producers enengyd &

All groups need each other to live. They need each uwl's'uiem_r.
They are part of aln) B. ___ecosystem . There are different types of
g coosystems. Examples are deserts and rivers.

=

a® i =

Class reading time: BRIQERVIRZTSN <oconds

What kind of reading is this?

B, magazine b. e-rail . blog

m Muannt'y Dwrwlniprrreii: D the i iy 1 o reackig Musodp Tradh isifog ajseed i e Dk ol e ok

Read the background question at the top of the page. Ask students if they remember what the reading is

about.

Sample answer: /t's about ecosystems and the three kinds of living things that are in them.

Find the two bonus words in the table of contents. Teach the students what these words mean. Tell the
students to listen, read along, and write the words from the word box into the blanks of the passage as they
listen to the audio. Play audio track 10.

After listening to the audio, tell the students to do the reading activity in activity B. Record the class reading
time in the reading speed chart in the back of the book.

Ask the students if they remember what the reading format of this passage is. Briefly discuss it and circle the
correct answer.



READING + WRITING SKILL TRANSFERENCE & WRITING PLAN TEACHING TIPS

| WRITING SKILL: SEQUENCING

() Correctly label the diagram.

Sequencing
consumers  producers decomposers  sall
Hint: use ome of the words wice.

5. Soil made 1._Producers use the -,
’ by decomposers helps sun's energy to make !

producers make enengy. food energy

4,.Decomposers gt 2. 5ome _consumers
energy from dead get energy from
plants and animals producers

3. Other _consumers
get energy from other
CONSUMErs.

Complete the writing plan. Use the reading and writing skills of

¥

this unit.
Categorizing + Sequencing
When Whao What
First, producers use the sun’s energy to make food energy.

Second, consumers get energy from producers
Third,  consumers get energy from other consumers
Fourth, decomposers get energy from dead plants and animals.

made by decomposers helps producers make energy.

‘ Fifth,  soil

‘ @ Look at page 15 in the practice book. Complete the writing plan in part C.

Writing Shill: Serpuenicn P evests B hapjeen i i eyl 41

Writing Skill:

Introduce the writing skill to the students. Tell them that sequencing means putting things in the correct order

Level Tip$)
Low-Level Students:{@eInllEE

the writing plan together as a

class. Then have students transfer
the information in the chart from
the student book to the practice
book. Have students close the
student book and double-check the
accuracy of the writing plan in their
practice books.

High-Level Students:IzENE

students complete the writing plan
individually. Check the answers
together as a class. Then have
students transfer the information
in the writing plan from the
student book to the practice

book. Encourage students to write
an additional sentence in their
homework.

from start to finish. Tell the students to order the sequence of events that takes place in an ecosystem with

numbers. Complete the activity together as a class.

Writing Plan:

Ask the students to recall the reading skill from this unit: categorizing. Tell the students that they will use
that reading skill again to put the information from the writing skill activity into organized information about

ecosystems. Complete the chart and review as a class. Tell the students to write with small, neat letters so that

all of the information can fit into the chart. After completing the writing plan chart, have the students record
that information in their practice books. Tell them to write a paragraph to summarize the information in the

writing plan. Explain that the writing plan is there to help guide them, but also that their writing doesn’t need

to follow the writing plan verbatim. Use the students’ native language as necessary.

€ 1INN
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TEACHING TIPS INTEGRATE IT SKILLS & DIGITAL LITERACY

€ 1INN

48

X fF e
Level Tlp.? /q % 4
INTEGRATE IT: QR CODE VIDEO

Low-Level Students: A&l

students if there were any parts
of the video that they didn't
understand. Replay those sections
and explain in the students’ native
language to promote and support
deeper understanding.

Ask the
students to record any unfamiliar
words from the video and review
the meaning of those words
together as a class to support
vocabulary expansion.

(A) Preview.

Jhere are many different types of ecosystems.
What are some ecosystems you can think of

Think and answer the question above.
Inference (sample) A desert is type of ecosystem.

View and discuss.

0]01") sarn more about ecosystemsl
E{E L m m

(D) Discuss the questions with a partner. Write the answers,
Think while you watch:

1. What do all living things need?
Air, food, water, shelter, and sunlight.

2. How can we categarize living things?
By how they get energy.

3. What do we call the system in which energy is shared between the living
things in it?
We call it an ecosystem.

n Irilasgpiiten AT e hem [Tt 1k e sl v thee remfivag in @ e warp.

Explain to the students that they will now watch a video about different kinds of ecosystems. Read the
guote from the preview and brainstorm answers as a class. Come to an agreement about the inference
answer that you will write down as a class.

Sample answer: A desert is a type of ecosystem.

Ask the students if they remember what a QR code is. Point it out on the page. Ask them how it works. If
possible, demonstrate it using the Integrate Viewer app. Before watching the video, read each question in
part C together as a class. Tell the students these questions will be answered as they watch the contents of
the video. Show the video. Give the students some time to discuss the questions. This can be done in pairs,
in small groups, or together as a class. Go over the answers as a class.



SELF-ASSESSMENT & UNIT WRAP-UP TEACHING TIPS

Use the grading rubric to perform

| SELF-ASSESSMENT your own assessment of each

student’s progress for this unit.

€ 1INN

Match. Adjust the rubric to match the level
1. produces 8. something that is lelt over of not wanted after
SmeRIG i Wk aver or o of your students as necessary.
2. Consumer b the top Layer of land on the earth in which plants
grow \ L
3. decomposer €. someone or samething that gets and uses 4 9
; 1;|1-_.'|-_'-|-nr] el A 3 Level Tlps§
&, Wwaite d. amething that slewly destroys and breaks down
dead plants and ankmals in a natural way Low-Level Students:FNe)YY
5. soll o Someone or something that grows or makes
something students to turn back to the pages
6. ecosystem f. power that we can use and that comes from 0 o
L electricity, food, heat, etc i of the unit to find the answers.
7. energy g. & group of things that are similar in some way

Check the answers together as a

8, cateqgorny h. everything, both living and nonliving, that exists in CIaSS

df 1'r"\'lrur|'rll.'||l:
High-Level Students:RICEIRIglE

page as a sort of quiz.

Unscramble and write,
need things liwing All enengy

All living things need energy.

Think about yourself. Choose the best answer.

LIS Plants and andmals in an ecosystem need
Lot each other o shane encegy, — o False

Rﬂdlng | can categorine things | read aboui
Skill — answers will vary

N Can Sequsnoe ||‘.|I'.!?§ i FTVY WTPn
— answerswill vary:

1| can make inferences about different
kinds of ecosyster. | got __ will vary — ahswers will var_)"
elifcuLahon quetions cannect in this unit

Complete the vocabulary check. Review the correct answers as a class. Ask students to record how many
answers they get correct or incorrect with circles and slashes over each question number.

Ask students to unscramble the sentence individually. Check the answers together as a class.

Review the academic objective statement. Ask the students who think the answer is true to raise their
hands. Do the same for students who think the statement is false. Tell students the correct answer and talk
about why that answer is correct.

Ask students to evaluate their own work on the reading skill section in Lesson A, the writing skill section in
Lesson B, and the questions on the Integrate IT page. Tell them to use the number of mistakes they made to
guide their self-assessment. If they couldn’t get anything correct, they should fill in the single smiley face; if
they made a few mistakes, two smiley faces; and if they only made a couple of small mistakes, or none, they
can fill in three smiley faces. This allows the students to assess where they need to improve, and allows you
to align your assessment as the teacher with the students’ understanding of their own performance.
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i SAFARI TOURS

UNIT SUMMARY UNIT INTRODUCTION

Science / Fiction
Academic Objective:flsl81ii%

animals by observing their

= aclence
Pt = 04 I-:n.‘li-nn"
characteristics. — =
Academic Objective in Context: -
Plants and animals can be identified ' ' al
|
by observing how they look and

WORK

ACADEMIC

NOILDONAOYLNI

LESSON

8 Reading Format: Comic

k10

Introduce the topic with the picture on the unit introduction page. Get students thinking and talking about
the topic.

Review the academic objective on the page.

Preview the learning objectives in Lesson A.

50



LESSON A

UNIT SUMMARY

Language Learning Objectives

termite, nutrient,
glad, busy, hike, grow

clean, hard
SN FeIdlE Demonstrative

Pronouns

Comic Strip

NOILDNAOYLNI

1. What do you think this is?
2. What kind of animal lives inside?
3. How is it built?

Discuss the three warm-up questions to see how much background information students possess about the
subject, objectives, topics, and language learning points. Ask students what special-looking animals they
know to activate prior knowledge. Ask them how the special features of an animal’s body help it to survive
in the wild. Explain to the students that they can see many special animals while hiking. Ask students if
they've ever tried hiking.

1. What do you think this is?
Sample answer: | think it’s an old tree.
2. What kind of animal lives inside?
Sample answer: Bugs live inside.
3. How is it built?
Sample answer: Bugs make it.
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04 |ESSON A

TEACHING TIPS NEW WORDS

Level Tip$)
Low-Level Students YNy

completing the new words activity
on page 46, check the answers by
asking students to read the words
and spell them.

High-Level Students: il

completing the new words activity
on page 46, check the answers

by giving students 1-2 minutes to !

memorize the new words, and then / i :
ask them to close the book and g 4

recall each word from memory. NEW WORDS
(® Listen, repeat, then write. {1k
1. 2.

What is this place? :
What kinds of decomposers can you find here?  §

nutrient

termite nutrient glad

Wt abuslaey Lenin 5o i g e v sl

Use the picture to activate students’ prior knowledge about the topic of the unit. Ask the students what the
people in the picture are doing. Focus the attention of the students on the environment and ask them the
warm-up questions:
1. What is this place?

Sample answer: /t’s a mountain.
Ask a follow-up question to establish background knowledge and give attention to details.
2. What kinds of decomposers can you find here?

Sample answer: Mushrooms and worms.

Explain to the students that they will read a story about a family who is hiking and finds some interesting
decomposers. Ask students if they recall how we can classify different living things in an ecosystem.
Brainstorm a few examples: Producers are plants. They make their own energy. Tell the students that they
will learn about one special kind of decomposer in this unit.

Play audio track 11 and ask students to say and write each word as they hear it.



GRAMMATICAL STRUCTURE TEACHING TIPS

Level Tip$)
Use the

free downloadable worksheet
for additional practice with the
structure before reading.

Write a
few more examples on the board
with intentional mistakes. Call on
individual students to correct the
mistakes.

V NOSS31

.—Ei‘.;“'

STRUCTURE: DEMONSTRATIVE PRONOUNS
Read.
1. What ang

¥ o4 ) & 1

% These are
@ Match and write.
1. What >< at >< that?
2. Look is this!
dang

3. Those

termites.
1. What is that?

2. Look at this!

3. Those are termites.

COETEEIE TS A asimemic b dhuw Clusslion =4

This section of each unit is meant to highlight a key grammatical structure that is covered in the reading
passages.

The intended purpose of highlighting the structure is to review and demonstrate how the structure is used in
an authentic way.

Read the structure together as a class.

Write a few more examples on the board to help familiarize students with the structure.

Complete the matching activity as a class and review the correct answers with the students.

Before turning the page, ask the students the academic objective question. This question focuses on the
academic content learning goals of the unit. Focus more on that than on the language learning goals when
you discuss answers with students. Use the students’ native language if necessary. Teach students unknown
words that may arise as they try to answer the academic objective question. Probe the class to see if there
are differing opinions or if everyone agrees on a consensus answer. Ask the students to keep this question in
mind as they read the passage on the next page.
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04 |ESSON A

TEACHING TIPS READING PASSAGE

Level Tip.{)" 7 2 Nl 2,

Low-Level Students:FA\ieds REAHHG —— ,JI
listening to the audio, reading, and

clarifying any additional unknown
words, read the passage together
again as a class. Allow students to
role-play different characters.

Yy
High-Level Students: A Qi3] f What are
L those? ;

students to make connections
between the contents of the
passage and other outdoor activities
where they might encounter
ecosystems.

: | | don't kmowy, but
Jenna is (LA with her family at | they lonk Rl ants.

Goldface Mountain.

They sure are busy.
What are they doing?

m Emarfing Formad: o g

Introduce the background of the reading using the background information at the top of the page.

Explain to the students that the reading format of this passage is a comic strip. Bring some actual comic
strips with you or print a few examples from the Internet to show to the students. Ask the students if they
read comics or have in the past. Ask them what comics they read.

Before reading, explain to students that the phrase “24-7" means 24 hours a day and seven days a week.
Explain that it means “always” or “all the time.”

Review the title of the reading: “Hard Workers.” Ask the students why they think this is the title. Explain this
is because termites work hard.



READING PASSAGE

Well, termites
are decomposers.
Decomposers get energy
by breaking down waste
and dead plants and

animals.

50, they are eating
this old, dead tree?

Yes, and they add
nutrients to the soil as
they do so. Plants need
the nutrients to grow.

They sure do.

h. 4
Oh, so decomposers ; They work 247, 4

help plants grow when
they live and clean them
up when they die.

.
I'm glad I'm not
N atermite!

o Mo, but you kind
, of look like one!

PASSAGE DETAILS

Comic Strip
Identify

animals by observing their
characteristics.

Academic Objective in Context:

Plants and animals can be identified
by observing how they look and
what they do.

Tell students to read along quietly while they listen to the audio track. Tell them to circle any unknown

words while they listen. Play audio track 12.

After the track is finished, ask the students if they circled any unknown words. Review the meaning

of those words and how they are used in the passage. Use the students’ native language to do this if
necessary. Call on students to discuss the things that the family talked about while hiking. Ask students
how the mother described and classified termites. Ask students about how herbivores, carnivores, and
omnivores get their food. Ask them how producers, consumers, and decomposers get their food.

Ask the students to recall the academic objective question from the second page of lesson A. Now ask
them to read the academic objective in context at the bottom of this page. This should help the students
with the academic content learning goal of this unit. Discuss and explain further if necessary.

V NOSS31
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04 |ESSON A

TEACHING TIPS READING COMPREHENSION & READING SKILL DEVELOPMENT
S " L iy P % [ | \ T
Level Tipg) SRS

Low-Level Students: Kl

completing both the comprehension
guestions and the reading skill
activity, allow the students to turn

(®) Choose the best answer.
1. The family in the story is .
a. working ®hiking €. eating

2. The main character in the story is

a. a termite b. a family @Jenna
back to the passage to locate the 3, Termites work _
correct answers. Offer guidance @all the time b. 24.7 minutes aday ¢ sometimes
. 4, Termites help make :
and assistance as needed, such as @ nutrients b. dead plants €. news plants

pointing out which parts of the
reading contain the correct answers.

High-Level Students: A<

students follow-up questions to the

READING SKILL: MAIN IDEA AND SUPPORTING DETAILS

Choose the main idea and details from the idea box. Write the
correct letters in the boxes.

a. Mutrients in the soil help plants grow. b, Termites are decomposers,

comprehension questions, i.e. 2. <. They eat dead plants and animals. d. They add nutrients to the soil.
The main character in the story is [Mﬁnmﬁ: b

. Correct answer: c. Jenna. ) . i - .
Ask the students which character in Supporting Detail 1 Supporting Detail 2 Supporting Detail 3
the story did not speak. (The father). c d a

SUMMARY : MAIN IDEA AND SUPPORTING DETAILS
@ Use the reading skill activity. Write the correct sentences.

1. Termites are decomposers.

2. They eat dead plants and animals.

3. They add nutrients to the soil.

4. Nutrients in the soil help plants grow.

E Raading Skil: Cegarise the main dea and detaih sbeut decosrgousis from the Wy

Reading Comprehension:

Ask the students to recall the correct information from the passage. Go through each question and correct
answer together as a class. Ask students to record how many answers they get correct or incorrect with
circles and slashes over each question number.

Reading Skill:

Explain to the students that main idea and details means putting the information from the passage in an
order that helps make things clearer for the reader. Tell the students that the main idea should always come
first. Other ideas which support the main idea come next. Ask the students to put the supporting ideas in
the same order as they read them in the passage. Ask students to complete the summary. After allowing
students enough time to write all the answers in the summary section, randomly call on students to read
their answers.



LESSON B INTRODUCTION & VOCABULARY REVIEW TEACHING TIPS

— i

- Level Tip$)
Tell the

-, e S _— ee— students to turn back to the new
e

‘l-::"-_"_"
. ”m £ A= - . words page in Lesson A and
- Secyilasnc]ne = P : —.._____ ) i
it Sequencios e, — _ R review the meaning of each word.

Then use the free downloadable
worksheet for additional vocabulary
practice before completing the
Sm— »Worr - vocabulary review on this page.
_ What 80 you think catses thisT Ask students
' to write one additional sentence
for each vocabulary word in a

VOCABULARY REVIEW notebook or beneath each sentence
(R) Fillin the blank with the correct word. on this page in the student book.
Randomly call on students to share

the sentences they wrote.

¥ 1INN

nutrients termites hiking grow glad busy

1. Termites are small insects that feok like ants.

2. Letsgo hiking in the mountains

3. My dad Is really busy because he has lots of work to do.
4, The plant needs nutrients to livie

5. I'm glad I den't have any homework today.

6. The plant needs sunlight ta grow

Vit alrdaty Tl Lhe lhe stx sbedary in lveent 3]

Quickly review the learning objectives of Lesson B.

Look at the picture. Discuss the picture and the warm-up questions on the first page of Lesson B. Make a
connection to the real world using the picture.
1. What do you see in this picture?
Sample answer: | see old wood that is falling apart.
2. What do you think causes this?
Sample answer: | think termites cause this.
Ask students to provide additional information about termites and give specific examples.

Complete the vocabulary review as a class or individually and then check the answers together as a class.
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TEACHING TIPS READING FLUENCY DEVELOPMENT & BONUS WORDS

¥ 1LINN
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Level Tip$)
Low-Level Students:NEHVE]

timer in class that all students can
see. Tell the students to read the
passage a third time and record
their individual reading time in the
second reading column on the
reading speed chart for this unit.

High-Level Students:RIEldhislE

students how to do the reading
speed calculation. Tell the students
that they can track their individual
reading time at home in the second
reading column on the reading
speed chart for this unit.

nuE."“ RH-NHG m'ﬁ?utn thily seadling about?
(&) Listen, write, read again, and learn two bonus words. Juk

WORD BOX

clean hiking nutrients termites grow busy glad hard J

Hard Workers

Jenna is 1. hiking on Goldface Mountain with her family.
“Hey, look at this!” said Jenna,

“Hmm, is this some kind of ant?” said Jenna’s brother,

"Mom, what are these over here?” he asked.

"They are 2. termites . their mom answered,

"What are they 3. busy doing

“Termites are decomposers, They eat waste and dead things to get
energy.”

"Are they eating this dead tree, then?”

“Yes, they break it down, This makes 4. nutrients for the soil.
Plants use the nutrients for energy.”

"So, termites make soil rich for plants to 5. grow . Then
they 6. clean them up when the plants are dead.”

“They sure work 7. hard 5
"Yes, they work around the clock, eveny day.”
"Well, I'm 8. glad I'm not a termite!”

E Thannty Deveipment: Do e o vl 1 g ieadng e p Tr-n: naifireg) 1jspre i e i 0o 1 ek

Read the background question at the top of the page. Ask students if they remember what the reading is

about.

Sample answer: /t’s about termites.

Find the two bonus words in the table of contents. Teach the students what these words mean. Tell the
students to listen, read along, and write the words from the word box into the blanks of the passage as they

listen to the audio. Play audio track 13.

After listening to the audio, tell the students to do the reading activity in activity B. Record the class reading

time in the reading speed chart in the back of the book.

Ask the students if they remember what the reading format of this passage is. Briefly discuss it and circle the

correct answer.



READING + WRITING SKILL TRANSFERENCE & WRITING PLAN TEACHING TIPS

Level Tip$)
___ WRITING SKILL: SEQUENCIN
ULL: SEQUENCING Low-Level Students:{@eInllEE

(&) Number the sentences in the correct order. .

the writing plan together as a
class. Then have students transfer
the information in the chart from

1] A e the f .

e deR e forest the student book to the practice
5| Plants startt in the l.

NS STAFE B0 growin The ew 5o! book. Have students close the

The tree gets broken down and turned into new soil. student book and double-check the

accuracy of the writing plan in their

" WRITING PLAN oiErEiEe BeBhe:

v 1lINN

Sequencing

Termites start to eat the tree for enengy.

Iz' Termites move on to a different dead plant or ankmal.

tc}:TE.l-ﬁ:E the writing plan. Use the reading and writing skills of Have
Main Idea and Supporting Details + Sequencing students complete the writing plan
Use sequencing sentences as examples individuaIIy. Check the answers
et e AT el together as a class. Then have
Mainldea | Termites are decomposers. students transfer the information
They eat dead plants and animals. in the writing plan from the

Detall 1 For example, a tree dies in the forest :
ikl ‘ student book to the practice
Termites add nutrients to the soil.

L For example, termites start to eat the dead tree for energy. book. Encourage students to write
an additional sentence in their

Detail3 | Nutrients in the soil help plants grow.
homework.

Conclusion | Termites are decomposers.

(©) Look at page 19 in the practice book. Complete the writing plan in part C.

Wviting Shill: Syrehede the information atoul wha does what hos the slery.

Writing Skill:

Introduce the writing skill to the students. Tell them that sequencing means putting things in the correct order
from start to finish. Tell the students to order the steps for what termites do from start to finish with numbers.
Explain that sequencing information in this way will make them good writers.

Writing Plan:

Ask the students to recall the reading skill from this unit: main idea and supporting details. Tell the students
that they will use that reading skill again to put the information from the writing skill activity into organized
information about the story. Complete the chart and review as a class. Tell the students to write with small,
neat letters so that all of the information can fit into the chart. After completing the writing plan chart, have
the students record that information in their practice books. Tell them to write a paragraph to summarize the
information in the writing plan. Explain that the writing plan is there to help guide them, but also that their
writing doesn’t need to follow the writing plan verbatim. Use the students’ native language as necessary.
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TEACHING TIPS INTEGRATE IT SKILLS & DIGITAL LITERACY

¥ 1LINN
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Level Tip$)
Ask the

students if there were any parts
of the video that they didn't
understand. Replay those sections
and explain in the students’ native
language to promote and support
deeper understanding.

Ask the
students to record any unfamiliar
words from the video and review
the meaning of those words
together as a class to support
vocabulary expansion.

(A) Preview.

HJermites are decomposers. They break down dead trees into soil.
What are some other kinds of decomposers, and what do they dof

Think and answer the question above.
Inference (sample) Crabs are decomposers. They break down waste.

View and think about the questions in part C while you watch,

E§ Learn more aboul  decomposers!

@ Discuss the guestions with a partner. Write the answers.

Think while you watch:

1. What do decomposers dof
They break down dead plants and animals and waste.
2. How do they help the ecosystem?
They clean things and create nutrients for new producers to grow.

3. What are some other kinds of decomposers besedes termites?
Moss, mushrooms, earthworms, and crabs.

m Irilasgpiiten AT e hem [Tt 1k e sl v thee remfivag in @ e warp.

Explain to the students that they will now watch a video about other kinds of decomposers from different
kinds of ecosystems. Read the quote from the preview and brainstorm answers as a class. Come to an
agreement about the inference answer that you will write down as a class.

Sample answer: Crabs are decomposers. They break down waste.

Ask the students if they remember what a QR code is. Point it out on the page. Ask them how it works. If
possible, demonstrate it using the Integrate Viewer app. Before watching the video, read each question in
part C together as a class. Tell the students these questions will be answered as they watch the contents of
the video. Show the video. Give the students some time to discuss the questions. This can be done in pairs,
in small groups, or together as a class. Go over the answers as a class.



SELF-ASSESSMENT & UNIT WRAP-UP TEACHING TIPS

Use the grading rubric to perform g
SELF-ASSESSMENT your own assessment of each o
student’s progress for this unit.
Match. Adjust the rubric to match the level
1. Tl a. daing something and not having time to do Of your Students as necessa ry
anything adsa .
2= Nutrignt b, feeling happy
vy
3. bu . somethang that animals, people, and planis d 4 9‘
sy [4 Iiv:::nrll I:|ilvc:d-ldt mals, people, and plants need to Level 'rlps§
4., glad d. o walk & long distance ususlly for sxereise oF fun
Low-Level Students:FAlfelW
5. hiloe o o small, solt, white ingect that lives in growps
and eats wood students to turn back to the pages
&, ] f. tomake ethis diirty 0 q
i itk of the unit to find the answers.
7. clean g. ot easy

Check the answers together as a
8, hard h. to become langes CIaSS

High-Level Students:RICEIRIglE

page as a sort of quiz.

i Unscramble and write,

termites Thase ane

These are termites.

- Think about yourself. Choose the best answer.

LI il Plants and ansmals cannot be categorized :
Lo Ul based on their appearance and behavige in — ITLIE o
nature

Rﬂdlng I can idendify the masn kdea and suppoting
ETY clotails in the things | read — answers will vary

| can sequence things | read about.
— answerswill vary:

1 can disouss and make inferences about
decompasers. | got __ will vary — ahswers will var_)"
elifcusiion questions cannect in this unat

Complete the vocabulary check. Review the correct answers as a class. Ask students to record how many
answers they get correct or incorrect with circles and slashes over each question number.

Ask students to unscramble the sentence individually. Check the answers together as a class.

Review the academic objective statement. Ask the students who think the answer is true to raise their
hands. Do the same for students who think the statement is false. Tell students the correct answer and talk
about why that answer is correct.

Ask students to evaluate their own work on the reading skill section in Lesson A, the writing skill section in
Lesson B, and the questions on the Integrate IT page. Tell them to use the number of mistakes they made to
guide their self-assessment. If they couldn’t get anything correct, they should fill in the single smiley face; if
they made a few mistakes, two smiley faces; and if they only made a couple of small mistakes, or none, they
can fill in three smiley faces. This allows the students to assess where they need to improve, and allows you
to align your assessment as the teacher with the students’ understanding of their own performance.
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05 F1 SPEED

UNIT SUMMARY UNIT INTRODUCTION

Math / Nonfiction
Academic Objective:RUlgle[SgNE]qlel

units of weight in kilograms
and express them using real-life
examples.

Academic Objective in Context:

Cars that weigh less and have the
proper strength can speed up and
slow down faster than heavier cars.

NOILDONAOYLNI

ACADEMIC
OBIECTIVE

o Understan
weight in

Introduce the topic with the picture on the unit introduction page. Get students thinking and talking about
the topic.

Review the academic objective on the page.

Preview the learning objectives in Lesson A.
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LESSON A

UNIT SUMMARY

Language Learning Objectives
light, weigh,

aerodynamic, spend, turn, crash

STaIVER"\/eYge BF reason normal
NV CR Iy Comparatives
RCELI e RReIfNELH Magazine article

NOILDNAOYLNI

1. What kind of cars are these?
2. Why do they look special?
3. How much do you think these cars weigh?

Discuss the three warm-up questions to see how much background information students possess about the
subject, objectives, topics, and language learning points. Ask students how fast race cars go. Ask them how
they can go so fast.

1. What kinds of cars are these?
Sample answer: They are race cars.
2. Why do they look special?
Sample answer: They look special because they are made to go fast.
3. How much do you think these cars weigh?
Sample answer: Maybe about 1,000 kilograms.
(Note that it's OK for students to guess incorrectly here. The point is to get them thinking about the weight
of different vehicles.)
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05 LESSON A

TEACHING TIPS

Level Tip$)
Low-Level Students Yy

completing the new words activity
on page 58, check the answers by
asking students to read the words
and spell them.

High-Level Students: il

completing the new words activity
on page 58, check the answers

by giving students 1-2 minutes to
memorize the new words, and then
ask them to close the book and
recall each word from memory.

NEW WORDS

F1 SPEED

snpang aiod Conibrast

-:- o

e

tWarm Up] /
How fast do you think this car can ga? Why?

NEW WORDS

(A) Listen, repeat, then write. ik
1.

aerodynamic

aerodynamic

Use the picture to activate students’ prior knowledge about the topic of the unit. Ask the students what
they see in the picture. Focus the attention of the students on the car and ask them the warm-up questions:

1. How fast do you think this car can go?

Sample answer: / think it can go more than 100 km/h.
Ask a follow-up question to establish background knowledge and give attention to details.

2. Why?

Sample answer: Race cars are made to go very fast.

Explain to the students that they will learn about how Formula 1 race cars go fast.
Tell them that there are many reasons why. Brainstorm a few examples: The special engine. The weight of

the car.

Play audio track 14 and ask students to say and write each word as they hear it.



GRAMMATICAL STRUCTURE TEACHING TIPS

Level Tip$)
Low-Level Students: USR]

free downloadable worksheet
for additional practice with the
structure before reading.

Write a
few more examples on the board
with intentional mistakes. Call on
individual students to correct the
mistakes.

V NOSS31

STRUCTURE: COMPARATIVES

Read.
1. Race cars are lighter than l'lguhn:-l. _
2. They cango faster than normal cars.

(C) Number in order then write.

1. Aracecar (1) anormalcar(4 ) lighterthan (3) is (2}
. cango  (2) fasterthan (3) It (1) aregularcar (4 )
3 slowerthan (3 ) ane (2} mm {4 ) Regularcars (1}

1. A race car is lighter than a normal car.

2. It can go faster than a regular car.

3. Regular cars are slower than race cars.

CENTENIETSD e acierric Oirgetbee Chisnion: Hom s the meigt o o allect B mml! (70

This section of each unit is meant to highlight a key grammatical structure that is covered in the reading
passages.

The intended purpose of highlighting the structure is to review and demonstrate how the structure is used in
an authentic way.

Read the structure together as a class.

Write a few more examples on the board to help familiarize students with the structure.

Complete the matching activity as a class and review the correct answers with the students.

Before turning the page, ask the students the academic objective question. This question focuses on the
academic content learning goals of the unit. Focus more on that than on the language learning goals when
you discuss answers with students. Use the students’ native language if necessary. Teach students unknown
words that may arise as they try to answer the academic objective question. Probe the class to see if there
are differing opinions or if everyone agrees on a consensus answer. Ask the students to keep this question in
mind as they read the passage on the next page.
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05 LESSON A

TEACHING TIPS READING PASSAGE

Level Tipy

Low-Level Students JI READING .o Mty
listening to the audio, reading, and
clarifying any additional unknown
words, read the passage together
again as a class.

High-Level Students: A3

students to make connections
between the contents of the
passage and other kinds of cars and
vehicles.

V NOSS31

E Baunding Foimat: Magarine aiticl

Introduce the background of the reading using the background information at the top of the page.

Explain to the students that the reading format of this passage is a magazine article. Tell the students that
magazines are usually about one topic. Ask them if they can recall the topic from unit 3. Some common
topics are sports, health, fitness, and science. Inside a magazine there are articles that focus on a specific
topic. Ask the students what the topic for this reading is.

Review the title of the reading: “F1 Speed.” Ask the students why they think this is the title. Explain this is
ecause the article is about how F1 race cars can go so fast.
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READING PASSAGE PASSAGE DETAILS

RCELIeRRIINEL® Magazine article
Academic Objective:JURLESENR)

units of weight in kilograms
and express them using real-life
examples.

Academic Objective in Context:

Cars that weigh less and have the
proper strength can speed up and
slow down faster than heavier cars.

V NOSS31

e AT T T R L T Y

Acscdweri (ispitive In Cotat: Cor Sht weigh e aned e e e almegpt® an gsend op aned e Do Drises thish heede die m

Tell students to read along quietly while they listen to the audio track. Tell them to circle any unknown
words while they listen. Play audio track 15.

After the track is finished, ask the students if they circled any unknown words. Review the meaning of
those words and how they are used in the passage. Take turns reading and discussing the captions below
the pictures. Use the students’ native language to do this if necessary. Call on students to discuss the
differences between normal cars and F1 race cars. Discuss the factors and reasons for why F1 cars can go
fast.

Ask the students to recall the academic objective question from the second page of lesson A. Now ask
them to read the academic objective in context at the bottom of this page. This should help the students
with the academic content learning goal of this unit. Discuss and explain further if necessary.
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05 LESSON A

TEACHING TIPS READING COMPREHENSION & READING SKILL DEVELOPMENT

Level Tip$)
Low-Level Students WIS

completing both the comprehension
guestions and the reading skill
activity, allow the students to turn
back to the passage to locate the
correct answers. Offer guidance

and assistance as needed, such as
pointing out which parts of the
reading contain the correct answers.

High-Level Students: A<

(%) Choose the best answer.

1. What is the reading about?
a. maneyin carracing  B)the design of race cars <. the safety of race cars

V NOSS31

2. How much do F1 race cars weigh?
a. about 300 km/h b. about 1,819 kg @abc:ut 702 kg

3. What is ane thing that makes F1 race cars go fast?
@acmdynamics b. mamey <. people

4, How many seconds does it take for an F1 race car to get to 300 km/h?
@s b. 10 . millions

READING SKILL: COMPARE AND CONTRAST

What is true about regular cars and race cars? Write the letters in the chart.

Compare and Contrast
students fO”OW-up questions to a. are lighter b. are asrodynamic ¢. are heavier
. . . d. can carry only one person . ane slower
the comprehen5|on queStlonS l.e. f. can carry more tham ene person g, need 10 seconds to reach 100 kmdh
3. What is one thing that makes h. are faster i. weigh less than 2,000 kg
5 -
F1 race cars go fast? Correct I:f!gularcﬂ.ari 21 Rnce Coas
answer: a. aerodynamics. Ask the . e o BDI‘O"' .__a
students what other vehicles use = 6. i :' :
aerodynamics to go fast. 4 __ g ; )

SUMMARY: COMPARE AND CONTRAST

@ Use the reading skill activity. Complete the sentences.
1. F1 race cars are faster and lighter than regular cars.

They can carry only one person.

2. Regular carsare heavier, slower, and can carry more than one
person. They need 10 seconds to reach 100 km/h.

3. Both are aerodynamic and weigh less than 2,000 kg.

Beading Skilk Compans ard contrnt segubas cari and race caew

Reading Comprehension:

Ask the students to recall the correct information from the passage. Go through each question and correct
answer together as a class. Ask students to record how many answers they get correct or incorrect with
circles and slashes over each question number.

Reading Skill:

Explain to the students that compare and contrast means thinking about how two similar things are the
same and how they are different. Tell them that they need to write the correct letters in the chart to think

in this way. Explain that some things are only true for regular cars or F1 race cars, and that these are the
differences we need to contrast. Explain also that some things are true for both, and that these are the
similarities we need to compare. Tell them that organizing information in this way will make them better
readers. Complete the activity together as a class.

Ask students to combine this information and complete the sentences. After allowing students enough time
to write all the answers in the summary section, randomly call on students to read their answers.
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What are some of the reasons

why F1 cars can go fast?

Al Circle the correct word to complete the sentence.

2.

3.

I'ilr:-n'1® crash too much money,
| light mnrt' tham my little brother.

My backpack is aerodynamic @ because there's nothing inside,

. Alrplanes have a:nl weigh design.
. GO btln.'iqht-ﬂl'ld@ crash lefr

. | lost the car racing game because I turned my car.

a3

Quickly review the learning objectives of Lesson B.

Level Tip$)
Low-Level Students:QIliRisls

students to turn back to the new
words page in Lesson A and

review the meaning of each word.
Then use the free downloadable
worksheet for additional vocabulary
practice before completing the
vocabulary review on this page.

High-Level Students: A E{¥lellglS

to write one additional sentence

for each vocabulary word in a
notebook or beneath each sentence
on this page in the student book.
Randomly call on students to share
the sentences they wrote.

Look at the picture. Discuss the picture and the warm-up question on the first page of Lesson B. Make a

connection to the real world using the picture.

1. What are some reasons why F1 cars go fast?

Sample answer: They go fast because they are light. (Answers will vary.)

Ask students to provide additional information by giving examples.

Complete the vocabulary review as a class or individually and then check the answers together as a class.

LESSON B INTRODUCTION & VOCABULARY REVIEW TEACHING TIPS

S LINN

69



TEACHING TIPS READING FLUENCY DEVELOPMENT & BONUS WORDS

S 1INN

70

Level Tip$)
Low-Level Students:FE A

timer in class that all students can
see. Tell the students to read the
passage a third time and record
their individual reading time in the
second reading column on the
reading speed chart for this unit.

High-Level Students:BIEldaRisls

students how to do the reading
speed calculation. Tell the students
that they can track their individual
reading time at home in the second
reading column on the reading
speed chart for this unit.

LERA T N vt b thily siacling alous?

ﬂ Listen, underline the vocabulary words and two bonus words.
Then read again. (%)

f F1 Speed

How do F1 cars go fast? There are a lot of reasons. F1 cars are light.
Regular cars weigh around 1,819 kg. F1 cars weigh around 702 kg.
Lighter cars are faster,

F1 cars have acrodynamic designs. They need this to win races.
Race teams study this, They spend lots of money to learn. If they
win, they will get more money,

Only one person can sit in a F1 car. This makes it lighter. In about
9 seconds, F1 cars can go 300 km/h. Normal cars go 100 km/fh in
about 10 seconds.

Light F1 cars can also slow down fast.

They must slow down when they turm: IF they
don’t, the car will crash:

Weight and aerodynamics are important.
This is how F1 cars go fast

@ Do popeorn reading.

Class reading time: ERUUERATIIRET N scconds

0 What kind of reading is this?
8. journal b. magazine €. Comic strip

Read the background question at the top of the page. Ask students if they remember what the reading is

about.

Sample answer: /t’s about race cars.

Find the two bonus words in the table of contents. Teach the students what these words mean. Tell the
students to listen, read along, and write the words from the word box into the blanks of the passage as they

listen to the audio. Play audio track 16.

After listening to the audio, tell the students to do the reading activity in activity B. Record the class reading
time in the reading speed chart in the back of the book.
Ask the students if they remember what the reading format of this passage is. Briefly discuss it and circle the

correct answer.



READING + WRITING SKILL TRANSFERENCE & WRITING PLAN TEACHING TIPS

\
o ~ (=
Level Tip$) =
s =
@ u
Low-Level Students:{@eInllEE
A) Complete the chart. Use the idea box. .
the writing plan together as a
Idea Box
a F1 race cars and regular cars b.F1 race cars c.Regularcars  d.Both class. Then have students transfer
e. This passage compared and contrasted F1 race cars and normal cars. the information in the chart from
+Tells the main idea in the passage the student book to the practice
« Gives the subject or topic of the passage
In this passage, we will compare and contrast book. Have students close the
a student book and double-check the
« Explain the main ideas and details, with each main idea . . .
T accuracy of the writing plan in their
idea 1: b . practice books.
Idea 2: C ’
Idea 3: I .
dea 3: d High-Level Students:JzENE
AP e g BTN st o Pk students complete the writing plan
e
individually. Check the answers
together as a class. Then have
a : :
students transfer the information
B} Complete the writing plan. Use the reading and writing skills of this unit. in the Writing pIan from the
Compare and Contrast + Introduction and Conclusion d b K h .
: In this passage, wie will compare and student book to the practlce
1.Introduction  State main idea contrast F1 race cars and normal cars book. Encourage Students to Wri‘te
o Cortost lea 1:F1 cars are faster and lighter than normal cars. an additional sentence in their
= P:r;'gmphs lcdea 2:Regular cars are slower and heavier than race cars. homework.
Compare Idea 3:Both are aerodynamic.
; This passage compared and contrasted
3.Conclusion  Fiepeat main idea F1 race cars and normal cars.
L]
L) Look at page 23 in the practice book. Complete the writing plan in part C.
85

Writing Skill:

Introduce the writing skill to the students. Tell them that introduction and conclusion means how to start
and finish writing a paragraph about a topic. Tell them that they need to explain the main idea, for the
introduction and then repeat it for the conclusion. Explain that organizing information in this way will help
them to explain things better and make them good writers.

Writing Plan:

Ask the students to recall the reading skill from this unit: compare and contrast. Tell the students that they will
use that reading skill again to put the information from the writing skill activity into organized information
about the story. Complete the chart and review as a class. After completing the writing plan chart, have the
students record that information in their practice books. Tell them to write a paragraph to summarize the
information in the writing plan. Explain that the writing plan is there to help guide them, but also that their
writing doesn’t need to follow the writing plan verbatim. Use the students’ native language as necessary. Tell
the students to write with small, neat letters so that all of the information can fit into the chart.
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TEACHING TIPS INTEGRATE IT SKILLS & DIGITAL LITERACY

Level Tip$)
Low-Level Students: IS &ials

students if there were any parts
of the video that they didn’t Bace cars can go fast because they are lightweight and

. zerodynamic. What are some other things that are aerodynamic?
understand. Replay those sections
and explain in the students’ native
language to promote and support
deeper understanding.

High-Level Students: IS &ial=

students to record any unfamiliar
words from the video and review ’%. ’

the meaning of those words . &
together as a class to support -
vocabulary expansion.

S 1INN

A) Preview.

Think and answer the guestion above.
Inference (sample) Airplanes are aerodynamic.

m

View and think about the gquestions in part C while you watch.
s5an the last pags of the prectios book for larger imaeges.

L) Discuss the questions with a partner. Write the answers.

Think while you watch:

1. Why is being light important for F1 race cars?
So that they can speed up and slow down quickly.

2. What are some other things that help F1 cars go fast?
Aerodynamics and light weight help F1 cars go fast.

3. How are F1 race cars and regular cars the same? How are they different?
Both of them are aerodynamic, but F1 cars are faster.

Explain to the students that they will now look at and listen to audio about the aerodynamic vehicles

they see on the page. Read the quote from the preview and brainstorm answers as a class. Come to an
agreement about the inference answer that you will write down as a class.

Sample answer: Airplanes are aerodynamic.

Explain to the students that they will look at a special kind of picture called AR, which stands for augmented
reality. If possible, demonstrate it using the Integrate Viewer app. Before looking at the images in detail,
read each question in part C together as a class. Tell the students these questions will be answered as they
view the AR pictures. Use the desktop version in your class if you can’t use a mobile device. Use before class
to gain familiarity. Give the students some time to discuss the questions. This can be done in pairs, in small
groups, or together as a class. Go over the answers as a class.
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SELF-ASSESSMENT & UNIT WRAP-UP TEACHING TIPS

i i c
‘ Use the grading rubric to perform Z
SELF_ASSESSM EN'I' your own assessment of each ;‘
student’s progress for this unit.
Match. Adjust the rubric to match the level
1. licght &, how heavy something is Of your Students as necessa ry_
2. waigh b 1o use mongy or time to get somathing In retum
s
3. asrodynamic . to hit something hard and cause damage 3 9‘
Level Tips,
&, ipidd d. o e In & diffens it direction
Low-Level Students:FA\l[e%
5. tum . melated to the mowement of air and the way things
mave through ais students to turn back to the pages
6. crash f. afact that explains why something ks the way it is Of the Unlt tO flnd the answers.
¥ reason g. usual; not strandgs

Check the answers together as a
8. normal I nat heawy; having bess wielght tham usua C|aSS

High-Level Students:RICEIRIglE

page as a sort of quiz.

5 Unscramble and write.

roomal Cars cars Race than are lghter
Race cars are lighter than normal cars.

Think about yourself. Choose the best answer.

Academic BT ght of larger obgects can be
Dﬁiﬂﬂl‘! expressed in units called kilograms — O
HEHHHB I can cosmpane and contrast things | read
Skill [ — answers will vary

can wilte an introduction and a
canchusion — answers will vary

can disouss and make inferences about
awrodynamic wehicles. | got __ will vary — ahswers will vary
dlitcusshon questions carnect in this wnit

&7

Complete the vocabulary check. Review the correct answers as a class. Ask students to record how many
answers they get correct or incorrect with circles and slashes over each question number.

Ask students to unscramble the sentence individually. Check the answers together as a class.

Review the academic objective statement. Ask the students who think the answer is true to raise their
hands. Do the same for students who think the statement is false. Tell students the correct answer and talk
about why that answer is correct.

Ask students to evaluate their own work on the reading skill section in Lesson A, the writing skill section in
Lesson B, and the questions on the Integrate IT page. Tell them to use the number of mistakes they made to
guide their self-assessment. If they couldn’t get anything correct, they should fill in the single smiley face; if
they made a few mistakes, two smiley faces; and if they only made a couple of small mistakes, or none, they
can fill in three smiley faces. This allows the students to assess where they need to improve, and allows you
to align your assessment as the teacher with the students’ understanding of their own performance.
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06 THE CAR RACE

UNIT SUMMARY UNIT INTRODUCTION

Math / Fiction
Academic Objective: I3 JESIENN)

compare units of speed in km/h.

Academic Objective in Context:

Race cars can reach speeds over
369 km/h, compared to under 200
km/h for most normal cars.

NOILDONAOYLNI

d compare umits
L km/h.

A

o Reading Format: £-mail

@ Comprehension

& Reading Skill: tdentifying
[etails

Introduce the topic with the picture on the unit introduction page. Get students thinking and talking about
the topic.

Review the academic objective on the page.

Preview the learning objectives in Lesson A.
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LESSON A

UNIT SUMMARY

Language Learning Objectives

body, engine, driver,
parts, brake, tire

excited, weekend
Structure Focus:PAYel[SaiV=S
Reading Format: =kl

NOILDNAOYLNI

B 1. Where is this?
SN ‘2. \What are these people doing?

RBE 3. How fast da you think this car can go?

Ay 53

7

Il‘_

Discuss the three warm-up questions to see how much background information students possess about the
subject, objectives, topics, and language learning points. Ask students where baseball games are played and
what the players and people watching do during the game.

1. Where is this?

Sample answer: /t’s at a car race.
2. What are these people doing?

Sample answer: They are going to fix the car. (Answers will vary.)
3. How fast do you think this car can go?

Sample answer: /It can go 300 km/h.
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06 LESSON A

TEACHING TIPS NEW WORDS

Level Tip$)
Low-Level Students YNy

completing the new words activity
on page 70, check the answers by
asking students to read the words
and spell them.

High-Level Students: il

completing the new words activity
on page 70, check the answers

PR What kind of cars are thess? |8

by giving students 1-2 minutes to S Why can they go fast?
memorize the new words, and then ..-—---r-.-"‘_ —
ask them to close the book and '
recall each word from memory. NEW WORDS
(A) Listen, repeat, then write. Jk
1. 2.
| body | _ engine |
body engine
4, 5.
l h
\.d
——
parts 3 brake |
parts brake tire

E Wit albaliory Letuini S viveard g i e ity

Use the picture to activate students’ prior knowledge about the topic of the unit. Ask the students what they
see in the picture. Focus the attention of the students on the cars and ask them the warm-up questions:
1. What kind of cars are these?
Sample answer: These are F1 race cars.
Ask a follow-up question to establish background knowledge and give attention to details.
2. Why can they go fast?
Sample answer: They can go fast because they are aerodynamic and light.

Explain to the students that they will learn more about what makes a race car go fast.

Ask them to recall information from unit 5 about how race cars go fast. Ask them to think about the other
things that make a car move.

Play audio track 17 and ask students to say and write each word as they hear it.



GRAMMATICAL STRUCTURE TEACHING TIPS

Level Tip$)
Use the

free downloadable worksheet
for additional practice with the
structure before reading.

Write a
few more examples on the board
with intentional mistakes. Call on
individual students to correct the
mistakes.

V NOSS31

2. They have soft o tires.

(C) Number in order then write.
1. They (1) diver (4] have (2) agood (3}

2 have  (2)igosd (3] ey (1) e A)

3 [res (40 soft  (3) have  (2) They (1)

1. They have a good driver

2. They have good parts

3. They have soft tires

COCROIE A sdremd Crje Shew Duallion: Fesy L an we rspren gl geml! e

This section of each unit is meant to highlight a key grammatical structure that is covered in the reading
passages.

The intended purpose of highlighting the structure is to review and demonstrate how the structure is used in
an authentic way.

Read the structure together as a class.

Write a few more examples on the board to help familiarize students with the structure.

Complete the matching activity as a class and review the correct answers with the students.

Before turning the page, ask the students the academic objective question. This question focuses on the
academic content learning goals of the unit. Focus more on that than on the language learning goals when
you discuss answers with students. Use the students’ native language if necessary. Teach students unknown
words that may arise as they try to answer the academic objective question. Probe the class to see if there
are differing opinions or if everyone agrees on a consensus answer. Ask the students to keep this question in
mind as they read the passage on the next page.
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06 LESSON A

TEACHING TIPS

Level Tip$)
Low-Level Students YNy

listening to the audio, reading, and
clarifying any additional unknown
words, read the passage together
again as a class. Allow students to
role-play the two characters.

High-Level Students: A Qi3]

students to compare and contrast
the information in the passage with
a normal car.

READING PASSAGE

T"mlu.uluuj i ahaut FAcE Car,
(A) Listen and read along. )

THE CAR RACE

To Joegcaalmail.com -
Fram Robby
Subject | Race Cars

Hi, Joe.

Have you been to a car race? This weekend, | am going to go
to a car race. I'm really excited. It's going to be a lot of fun.

I have been reading about race cars. There are a lot of
special things about them. F1 race cars can go 3699 km/h. It's
amazing. My mom's car can only go up to 100 km/h.

To go that fast, race cars need special parts. They have
strong brakes and soft tires. They have a big engine and a light
body.

A great race car also needs to have a really good driver. |
wonder who is going to win? | can't wait to go to the race! It's
going to be an awesome experience.

Write back soon,
-Robby

R s B = Q

Introduce the background of the reading using the background information at the top of the page.

Explain to the students that the reading format of this passage is an e-mail between two friends. Tell

the students that there are many ways to send and receive e-mails, including desktop computers, laptop
computers, tablets, smartphones, and other mobile devices. Ask students if they have sent e-mails, who they
sent them to, and what they use to send e-mails. Show them some real-life examples.

Review the title of the reading: “The Car Race.” Ask the students why they think this is the title. Explain this
is because the passage focuses on race cars and a car race.



READING PASSAGE PASSAGE DETAILS

Reading Format:IZEll
Academic Objective: I3

compare units of speed in km/h.

Academic Objective in Context:
Race cars can reach speeds over
369 km/h, compared to under 200
km/h for most normal cars.

V NOSS31

Race cars have a lot of specially Race cars have to get new tires
made parts that help them go several times during the race.
faster than 350 km/h.

Race cars have soft tires. The Race car drivers can be famous
tires get worn down and need to if they drive well and win many
be changed many times in a race. races.

A welaimin CiiyjocEwe in Conben e Aae Cort 080 reach ajses pwee 550 b b oo 1o uries 3060 e e menl el i a

Tell students to read along quietly while they listen to the audio track. Tell them to circle any unknown
words while they listen. Play audio track 18.

After the track is finished, ask the students if they circled any unknown words. Review the meaning
of those words and how they are used in the passage. Use the students’ native language to do this if
necessary.

Call on students to discuss the things and parts that make race cars go fast. Call on students to read the
captions under the pictures and discuss them as a class.

Ask the students to recall the academic objective question from the second page of lesson A. Now ask
them to read the academic objective in context at the bottom of this page. This should help the students
with the academic content learning goal of this unit. Discuss and explain further if necessary.
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06 LESSON A

TEACHING TIPS READING COMPREHENSION & READING SKILL DEVELOPMENT

ﬂ—ﬁ{~ _ — s

READING COMPREHENSION

Level Tip$)
Low-Level Students WIS

m . . (A) Choose the best answer.
A completing both the comprehension .
o . . ) 1. Who wrote the e-mail?
=4 questions and the reading skill @ robby b, Joe ¢. 3 race car driver
| activity, allow the students to turn 2. What is the e-mail abour?
a. brakes @l:a:' parts C. races

back to the passage to locate the
3. What kinds of parts do race cars have?

correct answers. Offer guidance s Bl patts B rpaciiparts -
and assistance as needed, such as 4, How fast can race cars go?
pointing out which parts of the s © 3699 kmh St

reading contain the correct answers.

High-Level Students: A<

READING SKILL: IDENTIFYING DETAILS

Complete the details with the correct words.

students follow-up questions to m
the comprehension questions, i.e. Matiidas o oo
3. What kind of parts do race cars mm : .
N tires

have? Correct answer: b. special 1._a :

4, _ body
parts. Ask students to name some of e ' ’

5. b brakes

those special parts.
a, special b strong <. big d. light e, soft

SUMMARY : IDENTIFYING DETAILS

(©) Use the reading skill activity. Write sentences to give the details.

1. Race cars have special parts.
2. They have a big engine.
3. They have soft tires.

4. They have a light body.
5, They have strong brakes.

E Baifing Teill Lienify 11w sdrisihi il miske the (o 10 ipeeial

Reading Comprehension:

Ask the students to recall the correct information from the passage. Go through each question and correct
answer together as a class. Ask students to record how many answers they get correct or incorrect with
circles and slashes over each question number.

Reading Skill:

Explain to the students that identifying details means finding and matching special pieces of information
with the right things. Tell the students to match the describing words with the correct parts of the race car
from the story. Complete the activity together as a class.

Ask students to combine this information and complete the sentences. After allowing students enough time
to write all the answers in the summary section, randomly call on students to read their answers.
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LESSON B INTRODUCTION & VOCABULARY REVIEW TEACHING TIPS
H = h\

Level Tip$)
Tell the

students to turn back to the new
words page in Lesson A and

m @ wE- review the meaning of each word.

. r-.;ﬁﬂi 1'..1.;'.1' Then use the free downloadable

B - worksheet for additional vocabulary
' practice before completing the
vocabulary review on this page.

9 1lINN

A race team works together to fix z
cilffernit thinge What s this ves my tolingl High-Level Students:FAS S Ole[lais

to write one additional sentence
for each vocabulary word in a
notebook or beneath each sentence

(A) Circle the correct word to complete the sentence. on this page in the student book.
1. Race cars have a I:ghm driver than reqular cars, Randomly call on students to share
the sentences they wrote.
2. 'l'h brake is what makes the car move.
3. Parts help cars slow down

4. The brakes Tuuch the road as a car moves,

5. Acarhas mang.r drivers.
6. The body drives the car.

5

Quickly review the learning objectives of Lesson B.

Look at the picture. Discuss the picture and the warm-up question on the first page of Lesson B. Make a
connection to the real world using the picture.
1. What is this team doing?
Sample answer: They are changing the tires.
Ask students to provide additional information by giving examples.

Complete the vocabulary review as a class or individually and then check the answers together as a class.
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06 LESSON B

TEACHING TIPS READING FLUENCY DEVELOPMENT & BONUS WORDS

Level Tip$)
Low-Level Students:NEHVE]

timer in class that all students can
see. Tell the students to read the
passage a third time and record
their time in the second reading
column on the reading speed chart

B kgroaund 'u-\.hj'.-l;_ll:lh_lm:L;uEi'

(A) Listen, write, read again, and learn two bonus words. Jiwh
. _ 0 x|
WORD BOX

brakes tires excited driver weekend engine parts I:uder

The Car Race

for this unit. To Mo .o |*
Fram Robby
High-Level Students: BEEl RGOS Subject | Race Cars

students how to do the reading Hi, Joe.

speed calculation. Tell the students
that they can track their individual
reading time at home in the second
reading column on the reading
speed chart for this unit.

I'm going to a car race this weekend. | am 501, excited .
It"s going to be a lot of fun, | looked up information about race cars,
They are really special. They can go 369.9 km/h! Did you know that? My
mom's car only goes 100 kmjh at the most.

Race cars have special 2. _ parts . These are needed for
fast cars, Race cars have a light 3. body but their
4, engine is hig, They use soft 5, tires but
their &, brakes are strong. An amazing car still needs a great
1. driver . I wonder who will win this 8. weekend ?

| can’t wait for race day to come! It's going to be a great experience.
Write back soon,
=Robby

m Py Dereyispenaiit: D e g tieSar 111 e iwmbing Mg p Tis s rearlegg afsemd o Ui B i P ek

Read the background question at the top of the page. Ask students if they remember what the reading is
about.

Sample answer: /t’s about race cars.

Find the two bonus words in the table of contents. Teach the students what these words mean. Tell the
students to listen, read along, and write the words from the word box into the blanks of the passage as they
listen to the audio. Play audio track 19.

After listening to the audio, tell the students to do the reading activity in activity B. Record the class reading
time in the reading speed chart in the back of the book.

Ask the students if they remember what the reading format of this passage is. Briefly discuss it and circle the
correct answer.



READING + WRITING SKILL TRANSFERENCE & WRITING PLAN TEACHING TIPS

\
° "~ Cc
Level Tip$) =
s =i
e o
Low-Level Students:{@eInllEE
A) Circle the main idea sentence, and then write it. ..
the writing plan together as a
Main ldea
' class. Then have students transfer
I am learning a lot about race cars, Did you know that they can go 3609 X . .
kilometers per hour? My mom's car only goes 100 kilometers per hour. the information in the chart from
Race cars have special parts. They have strong brakes. They also have soft .
tires. They have a light body and a big engine. The cars are amazing, but the student book to the praCtlce
they need a really good driver book. Have students close the
Maim ldea: Race cars have special parts. student book and double-check the
accuracy of the writing plan in their
| practice books.
e High-Level Students:JgEVE
| i) Complete the writing plan. Use the reading and writing skills of this

students complete the writing plan
individually. Check the answers
together as a class. Then have

unit.

| Identifying Details and Main Idea
Main Idea

Race cars have special parts.

Details
They have a big engine.

students transfer the information
in the writing plan from the
student book to the practice

They have soft tires. book. Encourage students to write

an additional sentence in their
homework.

They have a light body.
They have strong brakes.

; They have a good driver.

C) Look at page 27 in the practice book. Complete the writing plan in part C.

7

Writing Skill:

Introduce the writing skill to the students. Explain to the students that main idea means the big idea that

all the other details and ideas in the reading support. Tell the students to read the short paragraph, find the
main idea, circle it, and write it. Complete the activity together as a class. Talk about why this sentence is the
main idea.

Writing Plan:

Ask the students to recall the reading skill from this unit: identifying details. Tell the students that they will
use that reading skill again to put the information from the writing skill activity into othe writing plan chart.
Complete the chart and review as a class. Tell the students to write with small, neat letters so that all of the
information can fit into the chart. After completing the writing plan chart, have the students record that
information in their practice books. Tell them to write a paragraph to summarize the information in the
writing plan. Explain that the writing plan is there to help guide them, but also that their writing doesn't
need to follow the writing plan verbatim. Use the students’ native language as necessary.
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Level Tip$)
Low-Level Students: IS &ials

students if there were any parts
of the video that they didn't
understand. Replay those sections
and explain in the students’ native
language to promote and support
deeper understanding.

Ask the
students to record any unfamiliar
words from the video and review
the meaning of those words
together as a class to support
vocabulary expansion.

TEACHING TIPS INTEGRATE IT SKILLS & DIGITAL LITERACY

A

A) Preview.

il here are a lot of parts in a race car that help it reach top speed.
What are some of those parts?

Think and answer the question above.
Inference (sample) Race cars have a big engine and strong brakes.

B} View and think about the questions in part C while you watch,

L) Discuss the questions with a partner. Write the answers.
Thimk while you watch:

1. How does the car slow down!
The car slows down with brakes.

2. How does the car go faster?
The car goes faster with the engine.

3. Whao is driving the car?
The driver is driving the car.

Explain to the students that they will now watch a video about race cars and car parts. Read the quote from
the preview and brainstorm answers as a class. Come to an agreement about the inference answer that you

will write down as a class.

Sample answer: Race cars have a big engine and strong brakes. (Answers will vary.)

Ask the students if they remember what a QR code is. Point it out on the page. Ask them how it works. If
possible, demonstrate it using the Integrate Viewer app. Before watching the video, read each question in
part C together as a class. Tell the students these questions will be answered as they watch the contents of
the video. Show the video. Give the students some time to discuss the questions. This can be done in pairs,
in small groups, or together as a class. Go over the answers as a class.



SELF-ASSESSMENT & UNIT WRAP-UP TEACHING TIPS

i i c
Use the grading rubric to perform Z
SE LF_ASSESSM EN'I' your own assessment of each ;
student’s progress for this unit.
Match. Adjust the rubric to match the level
. driver #. amachine that changes energy into movement Of your students as necessary.
2. brake b, something that is used for showing or stopping
sormething that moves \ v
3. thre . one of the pleces that makes or forms something, : 9’
: B e Level Tips,
&, éndging d. & periaa who diives 8 ¢ad, truck, oF ather wohicle
Low-Level Students:FA\l[e%
5. part o 2 nshber rineg that usually containg air and fits
arund the whee of a vehicle students to turn back to the pages
6, bady f. Saturday and Sunday 0 .
o e bt of the unit to find the answers.
7. excited g. full of energy about samething Check the answers together as a
8.

B Unscramble and write.

They have a big engine.

Think about yourself. Choose the best answer.

_i.!‘

0EO

weekend hi, tha main part ol a wehicle that does not inchude the Class
engine, wheels, el

High-Level Students:RICEIRIglE

page as a sort of quiz.

& engine T big Thiry

£

1} Eilometers measure distance, and kllometers
(UN e holr maeasure speed

Ing | can identify the suppoming dietalls in the
ki things | read — answers will vary

Can summanize the main dea of & topde in
my wiiting — answers will vary

can disouss and make inferences about
race cars. Igot __ will vary _ discussion — ahswers will vary
cpuationd correct in this wnit

Ei )

Complete the vocabulary check. Review the correct answers as a class. Ask students to record how many
answers they get correct or incorrect with circles and slashes over each question number.

Ask students to unscramble the sentence individually. Check the answers together as a class.

Review the academic objective statement. Ask the students who think the answer is true to raise their
hands. Do the same for students who think the statement is false. Tell students the correct answer and talk
about why that answer is correct.

Ask students to evaluate their own work on the reading skill section in Lesson A, the writing skill section in
Lesson B, and the questions on the Integrate IT page. Tell them to use the number of mistakes they made to
guide their self-assessment. If they couldn’t get anything correct, they should fill in the single smiley face; if
they made a few mistakes, two smiley faces; and if they only made a couple of small mistakes, or none, they
can fill in three smiley faces. This allows the students to assess where they need to improve, and allows you
to align your assessment as the teacher with the students’ understanding of their own performance.
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07 MULTICULTURAL COUNTRIES

UNIT SUMMARY UNIT INTRODUCTION

Ethics / Nonfiction
Academic Objective:{Ulle[S&E]glel

that a multicultural country has
different people, cultures, and

=
% 0 7 Monfiction
traditions. |
Academic Objective in Context: d I '
Multicultural countries have many
different kinds of people, unlike y g™
countries that have only one } . :
culture, language, and people. '"

@nd traditions.

NOILDONAOYLNI

LESSON

S REading F
Traditi
SComprehens
& Readi
@nd Contrast

LESSON
@ Fluency Res

® Writing Skil
& Integrale IT:

i
i
-

Introduce the topic with the picture on the unit introduction page. Get students thinking and talking about
the topic.

Review the academic objective on the page.

Preview the learning objectives in Lesson A.
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LESSON A

UNIT SUMMARY

Language Learning Objectives

NEANLeIeEY country, tradition,
culture, mix, move, accept

make, happen
Structure Focus:IEGe[V=slaY

Adverbs

Reading Format:RIElitle]sF]

passage

NOILDNAOYLNI

1. Are the people in this picture the same?
2. Do you think they like each ather?
\ 3. How are they different?
\
)

i b\ 7

Discuss the three warm-up questions to see how much background information students possess about

the subject, objectives, topics, and language learning points. Ask students what multicultural cities they
know, to activate prior knowledge. Ask them how different people can get along with each other in the
same country. Explain to the students that learning about other cultures and their traditions can help people
understand each other better.

1. Are the people in this picture the same?
Sample answer: No, they are different.
2. Do you think they like each other?
Sample answer: Yes, | think they like each other.
3. How are they different?
Sample answer: They are all different races. Some are male and some are female. (Answers will vary.)
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07 LESSON A

TEACHING TIPS NEW WORDS

Level Tip$)
Low-Level Students Yy

completing the new words activity
on page 82, check the answers by 1
asking students to read the words
and spell them.

High-Level Students: il

completing the new words activity
on page 82, check the answers

by giving students 1-2 minutes to
memorize the new words, and then
ask them to close the book and
recall each word from memory.

Where are these people from?
Haw are they similar?
How ane they different?

b

() Listen, repeat, then write. Jak

1. 7 2. 3.NE=s
ST e CEes
= ﬂ;_g o
+ % Vo=
| country | | tradition | culture
country tradition culture

4. - 6.
@
i‘:.
L rmix accept
mix move accept

E Wist mbaliey: Learni Sen hwirding o i woith

Use the picture to activate students’ prior knowledge about the topic of the unit. Ask the students what the
people in the picture are doing. Focus the attention of the students on the different people and ask them
the warm-up questions:
1. Where are these people from?
Sample answer: They are from different places.
Ask a follow-up question to establish background knowledge and give attention to details.
2. How are they similar?
Sample answer: They are all around the same age. They are all wearing white T-shirts.
3. How are they similar?
Sample answer: They are different races. They are from different countries. Some are men and some are
women. (Answers will vary.)

Explain to the students that they will read about countries that have a lot of different kinds of people in
them. Ask students if they know any places like this. Answers can include cities or districts with a high
population of foreigners within an ethnically homogenous country. Brainstorm a few examples. Tell the
students that they will learn about countries with many different kinds of people and how they get along.

88 Play audio track 20 and ask students to say and write each word as they hear it.



GRAMMATICAL STRUCTURE TEACHING TIPS

Level Tip$)
Use the

free downloadable worksheet
for additional practice with the
structure before reading.

Write a
few more examples on the board
with intentional mistakes. Call on
individual students to correct the
mistakes.

V NOSS31

]

STRUCTURE: FREQUENCY ADVERBS

Read.
1.  Sometimes a country has én!ﬁ_ﬂ}l!i_
2. Sometimes there are  manycultures.

@ Match and write.

1. Sometimes

a country
2. Often, countries >< only one >< with many cultures.
3. There is cccasionally start culture.

1. Sometimes a country has many cultures.

has many cultures,

2. Often, countries start with many cultures.

3. There is occasionally only one culture.

CIEOEENCTT) A: sdemic Olsjactres Guandizn W v ~ubikwlim sl riwerg!

This section of each unit is meant to highlight a key grammatical structure that is covered in the reading
passages.

The intended purpose of highlighting the structure is to review and demonstrate how the structure is used in
an authentic way.

Read the structure together as a class.

Write a few more examples on the board to help familiarize students with the structure.

Complete the matching activity as a class and review the correct answers with the students.

Before turning the page, ask the students the academic objective question. This question focuses on the
academic content learning goals of the unit. Focus more on that than on the language learning goals when
you discuss answers with students. Use the students’ native language if necessary. Teach students unknown
words that may arise as they try to answer the academic objective question. Probe the class to see if there
are differing opinions or if everyone agrees on a consensus answer. Ask the students to keep this question in
mind as they read the passage on the next page.
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20

07 LESSON A

TEACHING TIPS READING PASSAGE

Level Tip$)
Low-Level Students YNy

listening to the audio, reading, and
clarifying any additional unknown
words, read the passage together
again as a class. Talk about the -
different countries discussed in the £
passage.

High-Level Students: A GilE]

students to make connections
between the contents of the
passage and regional areas in
your country. Talk about different
cultures and traditions.

HHDI HE T reading ki about uliune
(#) Listen and read alnng -m

Mﬂﬂlculturarﬁnuntrlas

¥ Lt EL y J".__./

What is a multicultural country? Many things make culture. Food
and music are culture. Ideas and traditions are culture. Language is
culture. The way people look is culture. Each country has a different

culture.

Sometimes a country has only one culture. Korea, Japan, and
Iceland are examples. Sometimes a country has people from many
cultures living together. There are different ways this can happen.

E Banding Foimat: limliteal paviage

Introduce the background of the reading using the background information at the top of the page.

Explain to the students that the reading format of this passage is a traditional passage. Tell the students that
traditional passages are often found in school textbooks and other kinds of reading that are written to teach
people things.

Review the title of the reading: “Multicultural Countries.” Ask the students what culture is made of. Discuss
food, customs, traditions, style, clothes, music, dance, and other components of culture. Brainstorm a list
of ideas on the board. You may want to use visual support through pictures or objects to help support the
students’ understanding.



READING PASSAGE PASSAGE DETAILS

f; Reading Format:RIElitle]sF]
4

- Passage

S -
A miulticultural schood
has students from

kit s Academic Objective: U EREN)

t that a multicultural country has

V NOSS31

>
different people, cultures, and
- = traditions.
Food helgs r_ulluraii-pmad. ;
[Fee 1his Mexicar mel of 1 - I Academic Objective in Context:
rice, beans, and enchiladas, | e, . .
S/ Popia Aeoaifc fhe Multicultural countries have many
world, People in many cultures ) i )
S SpRC niy SRR different kinds of people, unlike
‘h 3.7 e countries that have only one
pr—— o L \ culture, language, and people.

country, people
from all cubtunes

Sometimes a country was created with more than one culture.

Canada, Belgium, and Uganda began this way. There are many others.
Another way is when people move from other countries. Examples

are Australia, Sweden, and Germany. Multicultural countries accept

different cultures.
So, what is a multicultural country? It's a country with different
cultures. They live together and mix with one another.

A mtiwerde. Oy ju v i Coorimat: Mida vk ral con e Fave g - beree® binch of gaminie,

ol i o Pl e sy G Dufl i, Livagraagm, e i,

Tell students to read along quietly while they listen to the audio track. Tell them to circle any unknown
words while they listen. Play audio track 21.

After the track is finished, ask the students if they circled any unknown words. Review the meaning
of those words and how they are used in the passage. Use the students’ native language to do this if
necessary.

Call on students to discuss the different components of culture that are in the reading. Circle things from
the brainstorming list you made that are in the reading, or add to your list things that were in the reading
but that you couldn’t think of before. Ask students how the reading describe some of these components
from their own culture, and then from other cultures, if they can.

Ask the students to recall the academic objective question from the second page of lesson A. Now ask
them to read the academic objective in context at the bottom of this page. This should help the students
with the academic content learning goal of this unit. Discuss and explain further if necessary.
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07 LESSON A

TEACHING TIPS READING COMPREHENSION & READING SKILL DEVELOPMENT
‘s - F - r
° "~ * -
Level Tip) N\Y B : &4
: READING COMPREHENSION
~ EMLow-Level Students: NVl
m . . () Choose the best answer.
A completing both the comprehension _ . .
8 1. Amulticultural country is a country with 5
=4 questions and the reading skill a. one culture ® many cultures €. a new culture
> . 2. is a multicultural country.
activity, allow the students to turn - eetand b oo ©anaca
back to the passage to locate the 3. Erenta Fareey Eliee
correct answers in the passage. Offer a. Language b. Food ©Mature
guidance and assistance as needed, & S'ﬁrf::”t::ﬁ:i'"a m'gt':!:::ﬁ';"::ﬂ sy
such as pointing out which parts than each other anew culture

of the reading contain the correct
answers.

Ask
students follow-up questions to the
comprehension questions, i.e. 1. A
multicultural country is a country
with . Correct answer: b.
many cultures. Ask the students
which components of culture are
mentioned in the reading.

READING SKILL: COMPARE AND CONTRAST
What is true about cultures? Write the letters in the chart.
Compare and Contrast

a. There are different traditions. d. People live in one country.
b. People speak only one language.  e. People speak many languages.
c. Everyone has the same traditions. f. People celebrate holidays.

One-culture Countries Both Multicultural Countries
1 [d 3 d 5. a

21. b 4.. f 6. (<]

SUMMARY : COMPARE AND CONTRAST

(© use the reading skill activity. Complete the sentences.
1. Ome-culture countrieshave the same traditions.
People speak only one language.

2. Multicultural countries have different traditions.
People speak many languages.

3. Both Celebrate holidays.
People live in one country.

E Reading Skilk Compars ard conmtrant Lac st dlferent kinch of coumniried

Reading Comprehension:

Ask the students to recall the correct information from the passage. Go through each question and correct
answer together as a class. Ask students to record how many answers they get correct or incorrect with
circles and slashes over each question number.

Reading Skill:

Explain to the students that compare and contrast means thinking about how two similar things are the
same and how they are different. Tell them that they need to write the correct letters in the chart to think

in this way. Explain that some things are only true for one-culture countries, and other things are only true
for multicultural countries, and that these are the differences we need to contrast. Also explain that some
things are true for both, and that these are the similarities we need to compare. Tell them that organizing
information in this way will make them better readers. Complete the activity together as a class.

Ask students to combine this information and complete the sentences. After allowing students enough time
to write all the answers in the summary section, randomly call on students to read their answers.
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LESSON B INTRODUCTION & VOCABULARY REVIEW TEACHING TIPS

Level Tip$)
Tell the

students to turn back to the new
words page in Lesson A and

review the meaning of each word.
Then use the free downloadable
worksheet for additional vocabulary
practice before completing the
vocabulary review on this page.

High-Level Students: A& {0le[Tal

to write one additional sentence

for each vocabulary word in a
notebook or beneath each sentence
on this page in the student book.
Randomly call on students to share

L 1INN

o What do you see in this picture?
What dows it meanT

(&) Fillin the blank with the correct word.

e U e the sentences they wrote
1. We will move o a new house next week.
2. What _ country _dio you live in?

3. Boys and girls don't mix

at my sister's school.

4. We do not shake hands in my

culture

. We bow,

5. Ealing this special food on New Year's Day ks aln)

tradition

6. Please

accept

_ thils gift.

Vo abndary Shil Lhe the wocsbndary in iomense. 7

Quickly review the learning objectives of Lesson B.

Look at the picture. Discuss the picture and the warm-up questions on the first page of Lesson B. Make a
connection to the real world using the picture.
1. What do you see in this picture?
Sample answer: | see a map of the USA with people on it.
2. What does it mean?
Sample answer: [t means that the USA is a multicultural country with many different kinds of people
living in it.
Ask students to provide additional information by giving examples.

Complete the vocabulary review as a class or individually and then check the answers together as a class.
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07 LESSON B

TEACHING TIPS

Level Tip$)
Low-Level Students:NEHVE]

timer in class that all students can
see. Tell the students to read the
passage a third time and record
their individual reading time in the
second reading column on the
reading speed chart for this unit.

High-Level Students:HEldaRials)

students how to do the reading
speed calculation. Tell the students
that they can track their individual
reading time at home in the second
reading column on the reading
speed chart for this unit.

READING FLUENCY DEVELOPMENT & BONUS WORDS

B kgroaund What I;u.ll:l'u-lllﬂ.lﬂj Al

FLUENCY READING

@ Listen, underline the vocabulary words and two bonus words.
Then read again. dak

Multicultural Countries

What makes a multicultural country? Culture is many things. It's food
and music, It's language and ideas. |t's traditions and how people dress.
All of these things make culture.

Different countries have different cultures, Some countries have one
culture. They include Karea, Japan, and Iceland.

Other countries have many cultures. This can happen in a number of
ways. Many of these countries started with different cultures, Examples
are Canada, Belgium, and Uganda. Others, like Australia, Sweden, and
Germany, are different. Lots of people from other countries move there,
These people bring their own cultures,

In multicultural countries, different cultures live together. B

They mix with each other. They accept each other,

(3 Do sustained silent reading;

Chats reading tme; ERUUERTURZISE - iconds

s
r L

E'W'ha't kind ﬁ#'.reading is this?

a. blog b. e-mail €. traditional

Tseret’y Drwultigirreri: Do ther i Doy 11 gt reackig Misend p Trath redfeg e i the B o] T [eack

Read the background question at the top of the page. Ask students if they remember what the reading is

about.
Sample answer: /t’s about culture.

Find the two bonus words in the table of contents. Teach the students what these words mean. Tell the

students to listen, read along, and write the words from the word box into the blanks of the passage as they
listen to the audio. Play audio track 22.

After listening to the audio, tell the students to do the reading activity in activity B. Record the class reading
time in the reading speed chart in the back of the book.

Ask the students if they remember what the reading format of this passage is. Briefly discuss it and circle the
correct answer.



READING + WRITING SKILL TRANSFERENCE & WRITING PLAN

(A) Match.
Main Idea

1. Countries with

One CUltung

2. Multicultural
countries

3. Both

(E) Complete the writing plan. Use the reading and writing skills of this unit.

Intra
Main ldea

1. Countries with
one culture

2. Multicultural
COUntries

3. Bath

Supporting Details

a. There are different traditions,

b, People speak different languages.

¢. All people speak the same language.
d. People live In one country,

e, There are the same traditions.

f. People celebrate holidays.

Compare and Contrast + Synthesizing

| will compare and contrast One-culture countries

and multicultural countries.

There are many things that are different
Supporting Details

Sometimes, some countries have only ane culture,
In_ one-culture countries, all people speak the same
language and have the same traditions.

Sometimes, some countries have mere than one culture.
In multicultural countries, people speak different
languages and have different traditions.

Although there are differences, there are also similarities.
Both kinds of countries celebrate holidays.
People live in one country.

(C) Look at page 31 in the practice book. Complete the writing plan in part C.

Writing Skill:
Introduce the writing skill to the students. Tell them that synthesizing means putting things together in
an organized and correct way. Tell them that they need to match the information about differences and
similarities with the right places. Explain that organizing information in this way will make them good writers.

Writing Plan:
Ask the students to recall the reading skill from this unit: compare and contrast. Tell them that they will use
that reading skill again to put the information from the writing skill activity into organized information about
the reading. Complete the chart and review as a class. Tell the students to write with small, neat letters so
that all the information can fit into the chart. After completing the writing plan chart, have the students
record that information in their practice books. Tell them to write a paragraph to summarize the information
in the writing plan. Explain that the writing plan is there to help guide them, but also that their writing
doesn’t need to follow the writing plan verbatim. Use the students’ native language as necessary.

TEACHING TIPS

Level Tip$)
Low-Level Students:{@eInllEE

the writing plan together as a

class. Then have students transfer
the information in the chart from
the student book to the practice
book. Have students close the
student book and double-check the
accuracy of the writing plan in their
practice books.

High-Level Students:IzENE

students complete the writing plan
individually. Check the answers
together as a class. Then have
students transfer the information
in the writing plan from the
student book to the practice

book. Encourage students to write
an additional sentence in their
homework.
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TEACHING TIPS INTEGRATE IT SKILLS & DIGITAL LITERACY

c . \ l— - -.,-: e . . -',-".E‘-.
£ Level Tip) T, Ay e a R
INTEGRA = Ulﬂi S
% B ow-Level Students: I GUL IEIE (b COOrY
(&) Preview.

students if there were any parts
of the video that they didn't
understand. Replay those sections
and explain in the students’ native
language to promote and support
deeper understanding.

Ask the
students to record any unfamiliar
words from the video and review
the meaning of those words
together as a class to support
vocabulary expansion.

dhere are many things that can make a country
multicultural. What are some of those things?

Think and answer the question above.
Inference (sample) People speaking many different languages.

View and think about the questions in part C while you watch,

21T Check out some multicultural countrie )

oy B

w

-

~ DISCUSSION
@ Discuss the guestions with a partner. Write the answers.
Think while you watch:

1. What makes a country multicultural?
Answers will vary.

2. How did Canada become a multicultural country?
Answers will vary.

3. How did the USA and Germany bexome multiculiural countries?
Answers will vary.

m' gyt T L W 17 o ik aboenct ] s thee remliogg in il Parrerrd wry.

Explain to the students that they will now watch a video about cultures and countries. Read the quote from
the preview and brainstorm answers as a class. Come to an agreement about the inference answer that you
will write down as a class.

Sample answer: People speaking many different languages.

Ask the students if they remember what a QR code is. Point it out on the page. Ask them how it works. If
possible, demonstrate it using the Integrate Viewer app. Before watching the video, read each question in
part C together as a class. Tell the students these questions will be answered as they watch the contents of
the video. Show the video. Give the students some time to discuss the questions. This can be done in pairs,
in small groups, or together as a class. Go over the answers as a class.
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SELF-ASSESSMENT & UNIT WRAP-UP TEACHING TIPS

Use the grading rubric to perform

SELF-ASSESSMENT your own assessment of each

student’s progress for this unit.

L 1INN

Match. Adjust the rubric to match the level
1. country . I:llrrll.lhr '\.r:'_rll'l.h ;-;_;.”:-.-.- Ly puttingy 1w ar mne Of your Students as necessa ry_
different things together
2. culture b to baild, create, or preduce something
v\
3. tradition , an area of land that b controlled by a special group 3 9’
b 5 ruf Ilu.l.;:! £ LAI‘;;(I .:‘i I‘]ljl.-".ri'll'lll-.llﬂt : ¥ . II o Level Tlps§
&, mix d. to taks place: iamething that is dans
Low-Level Students:FNi[e)%
5. move o 2 vy of doing something that has been wed by the
peogse in a greup for a lor students to turn back to the pages
6, accep f. tolet someone or something new in lace . .
s QU 17 e P T R P of the unit to find the answers.
7. make 9. to go to a different place to live Check the answers together as a
8. happen hi, thee beliels, customs, arts, etc, of o particular society,
group, place, or time class.
Unscramble and write, .
High-Level Students:QIEEIRGIE
oo Somatimes have culture countries

page as a sort of quiz.
Sometimes countries have one culture.

Think about yourself. Choose the best answer.

Academic =) y one kind of cubure |s allowed ina
(el TR NN multicudturad country, — O
HEHHHB I can cosmpane and contrast things | read
ELTIN about — answers will vary

can synthesize different kinds of
nformation in my writing — answers will vary

can disouss and make inferences about
malticultural countries. | got _will vary — ahswers will vary
dlitcusiban questions cornect in this wnit

g1

Complete the vocabulary check. Review the correct answers as a class. Ask students to record how many
answers they get correct or incorrect with circles and slashes over each question number.

Ask students to unscramble the sentence individually. Check the answers together as a class.

Review the academic objective statement. Ask the students who think the answer is true to raise their
hands. Do the same for students who think the statement is false. Tell students the correct answer and talk
about why that answer is correct.

Ask students to evaluate their own work on the reading skill section in Lesson A, the writing skill section in
Lesson B, and the questions on the Integrate IT page. Tell them to use the number of mistakes they made to
guide their self-assessment. If they couldn’t get anything correct, they should fill in the single smiley face; if
they made a few mistakes, two smiley faces; and if they only made a couple of small mistakes, or none, they
can fill in three smiley faces. This allows the students to assess where they need to improve, and allows you
to align your assessment as the teacher with the students’ understanding of their own performance.
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08 THE BIRTHDAY PARTY

UNIT SUMMARY UNIT INTRODUCTION

Ethics / Fiction
Academic Objective:lKE]fs

to accept and appreciate other
cultures.

Academic Objective in Context:

People can learn about and enjoy
other cultures in their community
through participation in cultural
traditions.

NOILDONAOYLNI

OEIECTIVE

@ Ledrm [0 accept and

appreciate other cultures.

LESSON

e Reading Format: journal

e Comprehension
& Reading Skill: Classilying

Introduce the topic with the picture on the unit introduction page. Get students thinking and talking about
the topic.

Review the academic objective on the page.

Preview the learning objectives in Lesson A.
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LESSON A

UNIT SUMMARY

Language Learning Objectives
NISWAWeIge Y turn, delicious,

chance, break, keep, band

stick, fall
Mg« g-BReIdVN Irregular past

tense verbs

RCEL It HeIgniFI® Journal entry

NOILDNAOYLNI

1. What do you see in this picture?
2. What do people do with this?
3. What culture does,it come from?

Discuss the three warm-up questions to see how much background information students possess about the
subject, objectives, topics, and language learning points. Ask students what they do on their birthdays. Ask
them how people in other cultures celebrate birthdays. Explain to the students what is in the picture. Show a
video from the Internet if possible.

1. What do you see in the picture?

Sample answer: /t’s a pinata.
2. What do people do with this?

Sample answer: They play with it at a birthday party.
3. What culture does it come from?

Sample answer: /t comes from Mexican culture.
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08 [ESSON A

TEACHING TIPS NEW WORDS

Level Tip$)
Low-Level Students YNy

completing the new words activity
on page 94, check the answers by
asking students to read the words
and spell them.

» Compehaailh
After R
completing the new words activity
on page 94, check the answers
by giving students 1-2 minutes to
memorize the new words, and then
ask them to close the book and
recall each word from memory. NEW WORDS

@ Listen, repeat, then write. dzih

What do you do in your culture to

‘What is the girl doing? Why?
L celebrate birthdays?

[l /]

delicious

delicious

n Wist mbaliey: Learni Sen hwirding o i woith

Use the picture to activate students’ prior knowledge about the topic of the unit. Ask the students what the
people in the picture are doing. Focus the attention of the students on the girl and the setting and ask them
the warm-up questions:
1. What do you do in your culture to celebrate birthdays?

Sample answer: We eat cake.
Ask a follow-up question to establish background knowledge and give attention to details.
2. Who do you celebrate your birthday with in your culture?

Sample answer: / celebrate with my family and friends.

Explain to the students that they will read a story about a boy who goes to his neighbor’s birthday party. Ask
students if they have been to a birthday party. Ask them what kind of food was there. Ask students what
they did at the birthday party. Tell the students that the party in the story is a Mexican birthday party. Ask
them if they know where Mexico is. Show them on a map. Talk about what language Mexicans speak and
other components of Mexican culture.

Play audio track 23 and ask students to say and write each word as they hear it.



GRAMMATICAL STRUCTURE TEACHING TIPS

Level Tip$)
Use the

free downloadable worksheet
for additional practice with the
structure before reading.

Write a
few more examples on the board
with intentional mistakes. Call on
individual students to correct the
mistakes.

V NOSS31

STRUCTURE: |
Read.

2. She

@ Match and write.
1. The >< ate friend’s house,
2. We pifiata Mexican food.
3. lwent ————— tomy broke.

1. The pinata broke.

2. We ate Mexican food.

3. Lwent to my friend’s house.

i fardy Dt hve Crusnlitsh Florw @ o leweni sl sl eapoe eraoe ot ool

This section of each unit is meant to highlight a key grammatical structure that is covered in the reading
passages.

The intended purpose of highlighting the structure is to review and demonstrate how the structure is used in
an authentic way.

Read the structure together as a class.

Write a few more examples on the board to help familiarize students with the structure.

Complete the matching activity as a class and review the correct answers with the students.

Before turning the page, ask the students the academic objective question. This question focuses on the
academic content learning goals of the unit. Focus more on that than on the language learning goals when
you discuss answers with students. Use the students’ native language if necessary. Teach students unknown
words that may arise as they try to answer the academic objective question. Probe the class to see if there
are differing opinions or if everyone agrees on a consensus answer. Ask the students to keep this question in
mind as they read the passage on the next page.
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08 [ESSON A

TEACHING TIPS READING PASSAGE

Level Tip$)
Low-Level Students:FA\ieds T R

listening to the audio, reading, and @ Listen and read along. duih
clarifying any additional unknown
words, read the passage together
again as a class.

W l"; b
High-Level Students R0k BIRTHOAY,
students to make connections
between the contents of the f e
passage and any actual birthday pﬁa i l T

parties they have had or attended.

V NOSS31

GEIID Billy
25159 Monday, August 24
English

What did you do last weekend?
Yesterday, | went to my friend’s house. His name is Ernesto,
and he's from Mexico. He moved to the US three years ago.
Yesterday was his sister’s birthday. She turned 15 years old.
In Mexican culture, there's a special party when girls turn 15.
We ate traditional Mexican foods. | loved the enchiladas.
They were delicious.
We played some games. One of the games was really fun.
We covered our eyes and tried to hit a pinata with a stick.

E Banfing Format: keurmal entry

Introduce the background of the reading using the background information at the top of the page.

Explain to the students that the reading format of this passage is a journal. Explain to the students what
a journal is. Ask the students if they keep a journal. Explain that this isn't a real journal. Reinforce the
difference between fiction and nonfiction.

Review the literary elements of a story with the students before reading. Ask the students what the topic of
this story is, where the setting is, and who the characters are before reading. Use the illustrations to help.

Review the title of the reading: “The Birthday Party.” Ask the students why they think this is the title. Explain
this is because it's about a birthday party.
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READING PASSAGE PASSAGE DETAILS

Reading Format:plel¥[{sE]
Academic Objective: Rl

to accept and appreciate other
cultures.

People can learn about and enjoy
other cultures in their community
through participation in cultural
traditions.

V NOSS31

-

The music was fun and exditing
Thisre was & band playing music
called “"Mariachi”

W hit the pifiats at the party.

Viner exican qirts varn 15, they Rave a
The enchiladas had meat, cheese, special party called a quincesiera,
VEETaNET, B TPy a0 which means 157 in Spanish.

Each person had one chance. When the pinata broke, lots
of candy fell out. We all got to keep some.

There was a band playing music. The music was
exciting. and people danced.

The party was a lot of fun. Ernesto’s sister happily
accepted gifts from everyone.

Acactarri Dtgective in Corfeel: Prrsjie o baan atud aeal ergoy Sshes ol e in Thewr coremursty esugh il igation i cutiesl raSon

Tell students to read along quietly while they listen to the audio track. Tell them to circle any unknown
words while they listen. Play audio track 24.

After the track is finished, ask the students if they circled any unknown words. Review the meaning
of those words and how they are used in the passage. Use the students’ native language to do this if
necessary.

Call on students to discuss what happened in the story. Ask students what they did at Ernesto’s sister’s
birthday party. Ask for details and information about the activities, food, and music. Explain that it can be
very fun to try the traditions of another culture.

Ask the students to recall the academic objective question from the second page of lesson A. Now ask
them to read the academic objective in context at the bottom of this page. This should help the students
with the academic content learning goal of this unit. Discuss and explain further if necessary.
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08 [ESSON A

TEACHING TIPS

Level Tip$)
Low-Level Students WIS

completing both the comprehension
guestions and the reading skill
activity, allow the students to turn
back to the passage to locate the
correct answers. Offer guidance

and assistance as needed, such as
pointing out which parts of the
reading contain the correct answers.

High-Level Students: A<

students follow-up questions to

the comprehension questions, i.e.
1. Ernesto is from . Correct
answer: c. Mexico. Ask the students
where Ernesto lives now.

Reading Comprehension:

READING COMPREHENSION & READING SKILL DEVELOPMENT

() Choose the best answer.
1. Ernesta is from

a.the US b. Canada ©@Mexico
2. It was birthday party.
a. Billy's b. Emesto’s @Ernesm’s sister’s
3. In Mexican culture, girls who turn years old have a special birthday party.
2.3 ®15 €21
4. _wias inside the pifata.
a. A stick ®candy ¢. An enchilada

READING SKILL: CLASSIFYING

Look at the parts of the story. Write the letters in the correct
boxes.

Classifying
Mexican Traditions

1. Feod 2, Garveics 3. Music

6] G & [yl
ool <

Descriptions
a. exciting d. really fun
b. Mexican, like enchiladas e, the kids got to keep some candy
¢. people danced f. delicious

SUMMARY : CLASSIFYING

@ Use the reading skill activity. Complete the sentences to describe
the party.

1. The food at the party was delicious and Mexican
2. Thia games at the party were really fun . andkids got to keep candy.
3. The music at the party was exciting and __people danced .

E Reading Skilk Cluvity e diffeient Sedcan Hadition

Ask the students to recall the correct information from the passage. Go through each question and correct
answer together as a class. Ask students to record how many answers they get correct or incorrect with
circles and slashes over each question number.

Reading Skill:

Explain to the students that classifying means dividing and matching up different pieces of information that
have something in common. Tell the students to match the details with the different things people did at the
party. Complete the activity together as a class.

Ask students to combine this information and complete the sentences. After allowing students enough time
to write all the answers in the summary section, randomly call on students to read their answers.



LESSON B INTRODUCTION & VOCABULARY REVIEW TEACHING TIPS

. - " ' 3 1.1 W . =L
o : < S, Level Tlpé)

-

8 1INN

.m.l!fl'l' p 1 0 Low-Lovel Students RARCR

students to turn back to the new
words page in Lesson A and
review the meaning of each word.
Then use the free downloadable

= Flusncy Reariing N,
Sy ' worksheet for additional vocabulary
: practice before completing the
oo Up vocabulary review on this page.
What are some special games

o play at birthday parties? High-Level Students: A E{¥lellglS

to write one additional sentence

for each vocabulary word in a

EW notebook or beneath each sentence
@ Fill in the blank with the correct word. on this page in the student book.
Randomly call on students to share
the sentences they wrote.

break band keep delicious turn chance

1. Do not break any windows when you play baseball,
2. The chicken tastes delicious

3. You can keep this tay in your room.

4, My sister plays the guitar in the school band

5. The caterpillar will turn into a butterfly soon.

6. When will | have a _ chance to play the game?

Quickly review the learning objectives of Lesson B.

Look at the picture. Discuss the picture and the warm-up question on the first page of Lesson B. Make a
connection to the real world using the picture.
1. What are some special games you play at birthday parties?
Sample answer: | play hide-and-seek with my friends at birthday parties.
Ask a follow-up question about the picture to help activate prior knowledge about the story.
2. What are the kids in the picture doing?
Sample answer: They are playing with a pinata.
Ask students to provide additional information by giving specific examples.

Complete the vocabulary review as a class or individually and then check the answers together as a class.
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08 |ESSON B

TEACHING TIPS READING FLUENCY DEVELOPMENT & BONUS WORDS

\ l' *
Level Tlps? . 2
Rszkeyround

Low-Level Students: KAV} FAERCLREAING * e
timer in class that all students can
see. Tell the students to read the -
passage a third time and record
their individual reading time in the it Echa g Keap:

) deliclous  turned chance stick
second reading column on the

reading speed chart for this unit. The Bi rthday Pa r-ty

4 NOSS3I1

High-Level Students:HEldaRials) _ | went to my friend Ernesto’s house yesterday. He moved here
students how to do the reading [ three years ago from Mexico.
speed calculation. Tell the students Yesterday, his sister 1. __turned _ 15 years old. In Mexican

g culture, girls have a special party for this. Everyone came with
that they can track their individual _ 3 ; i : it
gifts. Ermesto’s sister accepted them happily.

reading time at home in the second We played some fun games. | loved to hit the pifiata. We covered
reading column on the reading our eyes and hit it witha 2. stick . When we 3. hit
speed chart for this unit. the pifiata, candy 4. ____fell __ out of it. All of us got to |
5. keep some. Everyone had one 6. ___chance _ to play,
The food was traditional Mexican. And it was 7. __ delicious

AB. band played fast and happy music. People had fun 3

dancing to it It was a great party.

(3 Do popcorn reading.

Class reading time: BRUNEAVIRETSEN <cconds

L

@ What kind of reading is this?
a, journal b. e-mail = . blog

m Mseret’y Darwolnigirreri: Do ther i Do 11 gt reackig Musid p Tradk iating ajseed i G Dk il e ek

Read the background question at the top of the page. Ask students if they remember what the reading is
about.

Sample answer: /t's about a birthday party.

Find the two bonus words in the table of contents. Teach the students what these words mean. Tell the
students to listen, read along, and write the words from the word box into the blanks of the passage as they
listen to the audio. Play audio track 25.

After listening to the audio, tell the students to do the reading activity in activity B. Record the class reading
time in the reading speed chart in the back of the book.

Ask the students if they remember what the reading format of this passage is. Briefly discuss it and circle the
correct answer.
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READING + WRITING SKILL TRANSFERENCE & WRITING PLAN TEACHING TIPS

Level Tip$)
Low-Level Students:{@eInllEE

the writing plan together as a
class. Then have students transfer

8 LINN

(&) What are the causes and effects? Fill in the chart.

Cause and Effect

a. Geibsturnffieenryvears-obd. b, People dance . Candy falls out. ) ) )
d. She has a special party. e. Hitthe pinata. £ The band plays music the information in the chart from
Cause Effect the student book to the practice

1. Girls turn fifteen years old. She has a special party. book. Have students close the
student book and double-check the

2-Hit the pifata. Sl e accuracy of the writing plan in their

, practice books.
3. The band plays music. People dance..

High-Level Students:IzENE

students complete the writing plan
individually. Check the answers

Classifying + Cause and Effect together as a class. Then have.
Classifying Cause Effect students transfer the information
in the writing plan from the

E Complete the writing plan. Use the reading and writing skills of this unit.

Birthday Party | Girl turns 15 years old She has a special party. .
student book to the practice
" . . book. Encourage students to write
Games Hit the pinata Candy falls out. o ) )
an additional sentence in their
Music The band plays music. People dance. homework.

(C) Look at page 35 in the practice book. Complete the writing plan in part C.

L) 9 "

1l

Writing Skill:

Introduce the writing skill to the students. Tell them that cause and effect means the reason for something
(cause) and what happens as a result (effect). Tell them that they need to organize the information from the
chart in this way. Explain that organizing information in this will help them to explain things better and make
them good writers.

Writing Plan:

Ask the students to recall the reading skill from this unit: classifying. Tell them that they will use that reading
skill again to put the information from the writing skill activity into organized information about the reading.
Complete the chart and review as a class. Tell the students to write with small, neat letters so that all the
information can fit into the chart. After completing the writing plan chart, have the students record that
information in their practice books. Tell them to write a paragraph to summarize the information in the
writing plan. Explain that the writing plan is there to help guide them, but also that their writing doesn’t need
to follow the writing plan verbatim. Use the students’ native language as necessary.
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TEACHING TIPS INTEGRATE IT SKILLS & DIGITAL LITERACY

8 1INN

108

Level Tip$)
Ask the

students if there were any parts
of the video that they didn't
understand. Replay those sections
and explain in the students’ native
language to promote and support
deeper understanding.

Ask the
students to record any unfamiliar
words from the video and review
the meaning of those words
together as a class to support
vocabulary expansion.

i | ——
. L /a
INTEGRATE IT: QR CODE VIDEO

(&) Preview.

dhere are different things that can make a cultural celebration like
a birthday party special and fun, What are some of those things?

Think and answer the question above.
Inference (sample) The games people play.

View and think about the questions in part C while you watch,

@ Discuss the guestions with a partner. Write the answers.
Think while you watch:

1. What kind of food do you eat at your birthday party?
| eat cake and rice cakes at my birthday party.

2. Do you listen to any special music at your birthday party? If so, what?
We listen to and sinqg the Happy Birthday song.

3. What kinds of games do you play at your birthday party?
We play pin the tail on the donkey.

) tepestn T e T ot abenct it e i et .

Explain to the students that they will now watch a video about birthday parties in different cultures. Read
the quote from the preview and brainstorm answers as a class. Come to an agreement about the inference

answer that you will write down as a class.
Sample answer: The games people play.

Ask the students if they remember what a QR code is. Point it out on the page. Ask them how it works. If
possible, demonstrate it using the Integrate Viewer app. Before watching the video, read each question in
part C together as a class. Tell the students these questions will be answered as they watch the contents of
the video. Show the video. Give the students some time to discuss the questions. This can be done in pairs,
in small groups, or together as a class. Go over the answers as a class.



SELF-ASSESSMENT & UNIT WRAP-UP TEACHING TIPS

: i c
Use the grading rubric to perform Z
SELF_ASSESSM EN'I' your own assessment of each ;
student’s progress for this unit.
Match, Adjust the rubric to match the level
1. turm 8. & turn to do something; an amount n::r'_"'||'|'::|| Of your Students as necessary
sometiing 1o e dione :
2. delicious b, 2 group of musicians who play music together
\ v
3. chance €. tochange inta a different state or form - 9‘
Level Tips,
4, break d. to ake wamething and not give it back

Low-Level Students:AllelW,

E. keep . to come down guickhy
students to turn back to the pages
&, band f. abong, thin piece of woed, metal, plastic, etc . .
5 thatis used W something . - of the unit to find the answers.
7. atick N APATATE SOt hind [=] 2L Suiadly b 2
; bt hpedoss Wiliahston o by Check the answers together as a
&, lall hi, very good 1o taste C|aSS

5 Unscramble and write.

: High-Level Students:RICEIRIglE

: page as a sort of quiz.

food
| ate food.

Think about yourself. Choose the best answer.

LY T Different culiures have different raditions
Objective s @
HEHHHE I can classiy things | read about.
Skill — answers will vary

can write about cause and effect

relatiochins answers will vary

can discuss and make inforences about -
cubtural celebrations. i got __ will vary — Janswers will vary
dicussion quetions oannect in this unit

103

Complete the vocabulary check. Review the correct answers as a class. Ask students to record how many
answers they get correct or incorrect with circles and slashes over each question number.

Ask students to unscramble the sentence individually. Check the answers together as a class.

Review the academic objective statement. Ask the students who think the answer is true to raise their
hands. Do the same for students who think the statement is false. Tell students the correct answer and talk
about why that answer is correct.

Ask students to evaluate their own work on the reading skill section in Lesson A, the writing skill section in
Lesson B, and the questions on the Integrate IT page. Tell them to use the number of mistakes they made to
guide their self-assessment. If they couldn’t get anything correct, they should fill in the single smiley face; if
they made a few mistakes, two smiley faces; and if they only made a couple of small mistakes, or none, they
can fill in three smiley faces. This allows the students to assess where they need to improve, and allows you
to align your assessment as the teacher with the students’ understanding of their own performance.
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-2 REVIEW

TEACHING TIPS

Level Tip$)
Low-Level Students: XAl

contents from the IT pages to help
activate prior knowledge.

High-Level Students: A {8le[lals

if there are any other categories
that they could add to the chart
and brainstorm the answers.

UNIT 1-2 REVIEW LESSON

p_.uulr 1-2 REVIEW

A

Read the example in the chart together as a dlass. Think of eco-friendly
resources you could plan in your dity or a city near where you live. Fill
out the chart to plan your ideas.

Gmpirfood | —nroy | ood |

Roofop ganden

Roofiops of
st
buildings

Pk grow Lhar
o wigetalbiben

Peapbe do noe ned
e cirbee Cars 0o the
groceny stone o by
wergetabiey

Famibes who lve
in the aparimant
building.

Choose one idea from the chart and answer the questions.
1. What is your idea?
There I5 a plan to

2. Where will it be in the city?

In the city.

3. How does it work?

4, How is it eco-friendly?

5. Who will make it work?

Review units are optional. Think about how best to utilize them if you decide to do them. Review units cover
the general topic, ideas, and vocabulary covered in one nonfiction and fiction pair of units about the same
school subject. Students should review the vocabulary and concepts before working on the review unit.
Review units can be completed after finishing the two units or for review prior to a test. The objective is to
get students to use the information and language they have learned in a creative way to complete a project.
Therefore, the outcome of each page will be varied. Teachers should provide students with the tools and
information that are necessary to complete the page. Complete an example of the project page to show to

students.



PROJECT-BASED LEARNING TEACHING TIPS

Before presenting, check for
mistakes in the students” writing.
Use the infarmation from the summary to make your city plan.

)
Give a presentation. Ve 2
Include additional details and explanations of your plan to help people understand, Level TipsO m
= s
>8— Low-Level Students:J\V[e¥%s
City Plan around the room as students are

completing the writing portion of
the project and help correct their
mistakes.

High-Level Students: QR

students what kinds of mistakes
they should look for, i.e. spelling,
punctuation, etc. Tell them to check
a partner’s writing and help fix
mistakes.

.

There is a plan to tn the city,

YLl T T

Y T T

-

Review the information in units 1 and 2. Discuss what kinds of cities are covered in those units. Discuss
what people should do to help the environment, etc. Prepare some additional information for the students.
Discuss ways to make clean energy, etc.

Show the students an example of a completed project page. Explain the goal of the project and the tasks
they need to do to complete it.

You can prepare some pictures of the various jobs for the students before class or ask them to find a picture
on their own to complete the project as homework.

When the projects are completed, allow the students to present them. Projects can be included in a portfolio
and/or displayed in the classroom.
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-4, | REVIEW

TEACHING TIPS UNIT 3-4 REVIEW LESSON

Level Tipsy
P p_.uulr 3-4 REVIEW
Replay the -

contents from the IT pages to help A E:Zi L':'f]:;‘; :me::”‘r"i-'t’:;;oﬂ:ﬁ- Then choose another member

activate prior knowledge. _
Animal Lions
High-Level Students: A {8le[lals

if there are any animals which

are not on the list that they are
interested in and allow them to fill
in the blank column.

M3INTY

& Consumes - Camione

& Db gondumen Blos Selara el waber bullalc

® African grasdands

= fiig. Wrong. fast, light Becwryvtan fur

» Lovusl pesar e e hisarcd o avwiiys can e

g

B Choose the plant or animal you wrote about in the chart and fill in
the blanks.

1. Plant/Animal: This is ain)

[ ]

. Category: § are

They eat

L

. Energy source: They get energy from
||k1:'

=

. Habitat: They live in

0]

. Description: 5 have
They are

. Special features: Some special things about s are that they

Review units are optional. Think about how best to utilize them if you decide to do them. Review units cover
the general topic, ideas, and vocabulary covered in one nonfiction and fiction pair of units about the same
school subject. Students should review the vocabulary and concepts before working on the review unit.
Review units can be completed after finishing the two units or for review prior to a test.

The objective is to get students to use the information and language they have learned, as well as additional
information, in a creative way to complete a project. Therefore, the outcome of each page will be varied.
Teachers should provide students with the tools and information that are necessary to complete the page.
Complete an example of the project page to show to students.
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PROJECT-BASED LEARNING TEACHING TIPS

Before presenting, check for
mistakes in the students” writing.

Use the information from the summary to write a report
about a member of an ecosystem. Give a presentation.

\ s
-
Include the follgwing infpmmation from the summary in your report, Level Tipso
s

Low-Level Students: V)3

around the room as students are

completing the writing portion of
the project and help correct their
mistakes.

High-Level Students: QR

students what kinds of mistakes
they should look for, i.e. spelling,
punctuation, etc. Tell them to check
a partner’s writing and help fix
mistakes.

M3INTY

This i alin)

Review the information in units 3 and 4. Review the format of the project: letter. Discuss what kinds of living
things are covered in those units. Discuss where they live, what they eat, how they get energy, etc. Prepare
some additional information for the students. Discuss which ecosystems the students find interesting and
why.

Show the students an example of a completed project page. Explain the goal of the project and the tasks
they need to do to complete it.

You can prepare some pictures of the various plants and animals in ecosystems for the students before class,
or ask them to find a picture on their own to complete the project as homework.

When the projects are completed, allow the students to present them. Projects can be included in a portfolio
and/or displayed in the classroom.
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5-6 | REVIEW

TEACHING TIPS UNIT 5-6 REVIEW LESSON

Level Tip&y

 UNIT 5-6 REVIEW
Replay the p

x
uf  contents from the IT pages to help A' Read the chart together as a class.
g activate prior knowledge. Liniz 5 &
I b it s besgrnesd bn it § B weRle Irragine you went 1o s Fl cas rate il the
TSR ey Ask students R e
if there are any famous race car - bty Guestions:
dererS they knOW about race £ar o Tl # Wial see the dilferent parts of & race cai
= Wit oibeer binds of vebeche e F 1 e can = What do they da?
simibar ip?
& Wihat word § S8R voni w16 Sescrihe the
® b a3t e race Lan gal dhetal ol the pawts you know?
= Wit oo ta0e s Qo Aol winning T = Who drivves the race car?

= Hiw 0 ey ks !

B Cemplete the summary using information from the chart.

1. Introduction:

2. Main [dea: _

3. Supporting idea and example 1:

4. Supporting idea and example 2:

5. Supporting idea and example 3;

6. Conclusion:

nz

Review units are optional. Think about how best to utilize them if you decide to do them. Review units cover
the general topic, ideas, and vocabulary covered in one nonfiction and fiction pair of units about the same
school subject. Students should review the vocabulary and concepts before working on the review unit.
Review units can be completed after finishing the two units or for review prior to a test.

The objective is to get students to use the information and language they have learned, and new information
they research on their own, in a creative way to complete a project. Therefore, the outcome of each page will
be varied. Teachers should provide students with the tools and information that are necessary to complete the
page. Complete an example of the project page to show to students.
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PROJECT-BASED LEARNING TEACHING TIPS

Before presenting, check for
mistakes in the students” writing.

Use the information from units 5 and for 6 to write an email to

a friend. Give a presentation. Ve ﬁ
Include the follgwing infonmation in the directions to write the email Level Tip@ E
~ >8- Move
; [ around the room as students are
E To completing the writing portion of
i From the project and help correct their
j mistakes.

High-Level Students: QR

students what kinds of mistakes
they should look for, i.e. spelling,
punctuation, etc. Tell them to check
a partner’s writing and help fix
mistakes.

N L L L T L T Ly s

T T T

- .

BN s 8 =@ iz

Review the information in units 5 and 6. Discuss the topics that are covered in those units. Review the
format of the project: e-mail. Discuss what makes race cars go fast, etc. Prepare some additional information
for the students. Discuss which things the students find interesting and why. Allow students to work in pairs
as e-mails are normally written back and forth to and from people.

Show the students an example of a completed project page. Explain the goal of the project and the tasks
they need to do to complete it. You can prepare some pictures of race cars and car parts for the students
before class, or ask them to find a picture on their own to complete the project as home work.

When the project are completed, allow the students to present them. Projects can be included in a portfolio
and/or displayed in the classroom.
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7-8 | REVIEW

TEACHING TIPS UNIT 5-6 REVIEW LESSON

Level Tip$)
P p.umr 7-8 REVIEW
ARSI Replay the

contents from the IT pages to help A' Read the chart together as a class.

activate prior knowledge. (1o | medan | ameion | Rusion ]
Encriaday Cae Lunch and Dinewer
High-Level Students: A {8le[lals

if there are any birthday traditions
from any other countries that they
know about.

M3INTY

S, o, eaciting arwy Many kiredy

His iy Beritadliy g aned | Mgy blinhaliny sandg ind

Accoedion music
Pariachi harel PO e

Puill thir @aats o the et sy

Pinala P e il om the dorkey X
Luexplgarl
Farnily s frends eighbaor, family, and Cloge Triends ard farmdly

ke oaly

1F o Russian survives a life
thieatening ewend, such as
Give 3 wmall gift fo people | A dangerous car accdent
bl 0T DD OUT paiTy for gramgiy, they (elekvale
that clate 8 secons

Bérthalyy

8 Choose one culture from above and write about it.

. In _culture, there are some special birthday raditions,

B

. They eat

bt

. They do dances.

=l

. They listen to

1]

. They play games like

(=1

. Guests at the party Include

e |

. Also,

&

Review units are optional. Think about how best to utilize them if you decide to do them. Review units cover
the general topic, ideas, and vocabulary covered in one nonfiction and fiction pair of units about the same
school subject. Students should review the vocabulary and concepts before working on the review unit.
Review units can be completed after finishing the two units or for review prior to a test.

The objective is to get students to use the information and language they have learned, as well as new
information, in a creative way to complete a project. Therefore, the outcome of each page will be varied.
Teachers should provide students with the tools and information that are necessary to complete the page.
Complete an example of the project page to show to students.
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PROJECT-BASED LEARNING TEACHING TIPS

Before presenting, check for
L® mistakes in the students” writing.

Use the information as a model. Write about your birthday
party culture. Give a presentation.

r r " - o p "
Inclyde the following infprmation in your writing: the name of your oulture, what special Level Tlps
hirthday food(s) you eak, special birthday music and dances, special birthday games, <

who Cormés 1o your party, snd any ather special, intereiting information

M3INTY

Low-Level Students: V)3

around the room as students are

completing the writing portion of
the project and help correct their
mistakes.

High-Level Students: QR

— students what kinds of mistakes

i S they should look for, i.e. spelling,

punctuation, etc. Tell them to check

e a partner’s writing and help fix
i mistakes.

Class: English Class

Topic: what did you do on your [ast birthday?

Review the information in units 7 and 8. Discuss what kinds of cultures and cultural components are covered
in those units. Review the format of the project: journal. Review the reading and writing skills the students
learned in units 7 and 8. Discuss different countries, people, places, foods, music, traditions, and customs.
Prepare some additional examples for the students. Discuss how to write about their last birthday.

Show the students an example of a completed project page. Explain the goal of the project and the tasks
they need to do to complete it.

When the projects are completed, allow the students to present them. Projects can be included in a portfolio
and/or displayed in the classroom.
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READING SPEED™ CHART

TEACHING TIPS READING SPEED CHART

Level Tip$)
© READING SPEED CHART
Track reading

speed in class. Time how long It 1akes you to read each passage. Then use the formula in the box 1o

find your words per minute [WPM) score. Color in the boxes to see how you get better.
High-Level Students:FA\llelYAial=

students to track individual reading
speed as homework.

UnRT GnRD Uetd Ul Untd Unitd UsitS Uni3 UnRS WnEd UNRT UsET Unitl Unib

o Rl TRl | Mty Ry T Ty 1 Meadeg olamiy ety ey | ey 1 Reminy | feaorg i iniiey
1 e a4 F g an M 11a Lkl am am | L " m LF ]

words wotds | wieth  werdh | wond wondl worls  wieds weeti owordh | wonds eonds | weeds | et werth | wond

The reading speed chart is designed to track reading speed and fluency development. There are two
columns per unit. Students can track their reading speed first as a class and then again for the same reading
independently. The reading speed chart is intended to be completed with the passage in lesson B after all

of the reading activities have been completed. Do not use the reading speed chart with lesson A passages,
as students will encounter too many new and unknown words and information. Reading speed and fluency
should only be recorded with passages that consist almost entirely of familiar language and content (roughly
98 percent). Therefore, only use this chart with the passages in lesson B. The reading passage in lesson B is
written to be slightly shorter and slightly easier than the passage in lesson A. Sometimes new or alternative
information is introduced to prevent too much redundancy.
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LANGUAGE THROUGH LEARNING

LANGUAGE THROUGH LEARNING

Use this page to record unknown, unanticipated words and
language that students encounter throughout this book. Record Language
the words in the Language Through Learning column and add Iea?nfing
any relevant notes to the Notes column, such as the date, page

number and whether the student asked the teacher or vice versa.

This will help you to plan for future lessons by better anticipating ,e:a,:?:;gﬁd s

which language points you may need to prepare for. La”?:fge language using 'ﬁ’”r%‘zl?:
Use the language noted on this page wherever possible in future learning learning

lessons to help expand the students’ command of and abilityto @@

use language acquired through learning. +See page 6 to understand language through learning.
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